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HOW TO USE THIS BOOK

A quick guide to this Open Educational Resource

This Open Educational Resource (OER) aims to empower English teachers from across the globe
to design their own, authentic, corpus-based lessons by showcasing a range of ideas for creating
corpus-informed teaching materials using online resources.

A YouTube element has been excluded from this version of the text. You can view it online here:
https://elenlefoll.pressbooks.com/?p=4

Pre-service trainee teachers from Osnabriick University (Germany) contributed the chapters
as part of three English Education Masters of Education seminars taught by Elen Le Foll. The
introductory chapter “About the project” outlines the rationale and development of the project and
discusses how various challenges were overcome.

The remaining Lesson Ideas chapters were contributed by students as part of their seminar
coursework. These are organised according to the school type for which they were developed.

BOOK STRUCTURE

e How to use this book

e Corpustools
e About the project

The Lesson Ideas are grouped in four parts:

e Partlisdedicated to corpus-informed lesson ideas for primary and lower secondary schools.

e Part Il showcases corpus-informed lesson ideas for upper secondary schools.

CORPORA FOR THE EFL CLASSROOM 1
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e Part lll explores the use of corpora in Content and Language Integrated Learning (CLIL) and
bilingual secondary education.

e Part IV presents corpus-informed lesson ideas for English for Specific Purposes (ESP) and
vocational education.

A curated list of links to additional resources may be found in the Appendix.

For teachers and teacher trainees entirely new to corpora, we recommend selecting one or two
chapters of interest and following the step-by-step instructions in order to recreate the corpus-
informed materials proposed by the chapter authors. As you work your way through these, you
will find that the various ideas and methods outlined in all the chapters can easily be transferred
to an infinite range of different language foci, topics, and educational contexts.

WHAT IS A CORPUS?

A corpus (plural: corpora) is a principled, digital collection of texts. Texts can refer to written language (e.g.,
newspaper articles, blog posts, novels), spoken language (e.g., transcripts of conversations, debates, live TV
shows) and pseudo-spoken language (e.g., film and TV series transcripts). It is important to note that the
texts of a corpus were originally spoken or written for a genuine, real-world communicative purpose. In
other words, unlike most texts found in textbooks, they were not created specifically for language teaching
or learning purposes and can hence be considered to represent authentic sources of language.

In addition, most of the chapters include worksheets that can be downloaded as individual PDFs
in just one click. Thus, this book also provides a low-threshold introduction to working with
corpus-informed materials for teachers with no previous knowledge of corpora. It is hoped that
the experience of using these “oven-ready” corpus-informed materials, which require little to
no preparation time, will encourage teachers to subsequently invest time in working through a
selection of the book’s chapters in order to, in due course, be able to pick their own ingredients
and create entirely new and delicious corpus-informed dishes!

If you already have some experience using corpora for either research or teaching, you may
immediately start using this book as a bank of ideas and resources to inspire your own recipes —
tailoring your DIY materials to the specific needs and interests of your students.

Each chapter, or recipe, has a different focus which may be lexical, grammatical, or phraseological,
and focuses on a different set of language and/or interdisciplinary skills. The chapters are all
similarly structured. The chapter contributors begin by describing their lesson’s learning
objectives and outlining the rationale for their choice of topic, corpus, and corpus tool. They
then guide the reader through all the necessary steps to create their proposed corpus-informed
materials with clear, tutorial-like and illustrated step-by-step instructions. In many instances, the
authors also provide instructions for their lesson tasks, as well as (possible) solutions. At the end
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of each chapter, you will also find additional options and ideas to expand or adapt the proposed
lesson to the taste buds of your students.

By publishing this e-book as a free, Open Educational Resource (OER), we hope to make the
use of corpus linguistics in foreign language education accessible to as many teachers as possible
across the world. All the chapters make use of corpora and corpus tools that are either freely
available to all, or accessible with a free trial account or access to the European ELEXIS
programme. Details of how to connect to and/or register to the various online corpus platforms
are laid out in the respective chapters.

All the chapters are licensed under the Creative Commons Attribution-NonCommercial 4.0
International License, which means that they can be freely adapted, copied and distributed for
non-commercial purposes as long as the original source and authors are cited. The full OER may
be cited as follows:

Le Foll, Elen (Ed.). (2021). Creating Corpus-Informed Materials for the English as a Foreign Language
Classroom. A step-by-step guide for (trainee) teachers using online resources (Third Edition). Open
Educational Resource. https://elenlefoll.pressbooks.com. CC-BY-NC 4.0. DOI: 10.5281/
zen0do.4992504.

Editable XML and HTML versions of this e-book can be downloaded from this project’s Zenodo
repository. A PDF version with hyperlinks is also available from the same repository for readers
with unreliable internet connections — though we recommend using the web-book version
available on pressbooks.com.

GET IN TOUCH!

We would be delighted to hear about how you have used this book and whether it has inspired you to use
corpora in your own English language teaching practice, so please get in touch via e-mail (elefoll@uos.de) or
on Twitter (@ElenLeFoll)! We also very much welcome your suggestions to improve this evolving and
dynamic resource.

Elen Le Foll & student teachers from Osnabriick University
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CORPUS TOOLS

An overview of the tools and corpora used in this e-book

The chapters of this book make use of different corpus tools and functions. If you are interested in
learning how to use a specific tool or would like to use a specific corpus, you may find this list of
the chapters sorted by the tools and corpora they rely on helpful.

ENGLISH-CORPORA.ORG (FORMALLY BYU)

e Free basic access to all users and corpora (with a limited, but usually sufficient, number
of queries).

e Registration required.

e Option to upgrade to premium individual or academic licenses.

With the Corpus of Contemporary American English (COCA):

e How todo data-driven learning (DDL) with secondary school pupils to improve their
writing by Katharina Busmann

e Learning words and collocations independently: Rising temperatures and climate science
by Lena Janzen and Lisa Hérnschemeyer

e Act responsible, think sustainable - Expanding vocabulary to write about sustainability by
Rieke Stahnke, Marlena Wegesin, and Lara Brede

With the British National Corpus (BNC1994):

e Differences in the grammatical structures of ‘tell’ and ‘say’ by Geeske Diinnhaupt and
Lena Haase

With the Corpus of American Soap Operas:

« ”

e “How’s the weather?”: Talking about the weather in the primary EFL classroom by Jana
Kiipers and Nele Lange

17,

e “lLet’s have a party!”: Teaching students how to express, accept and refuse invitations by
Selke Tombrégel
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With the News on the Web (NOW) corpus:

e Teaching neologisms using corpus tools by Sarah Winkelmann and Nicol Sperling

e Building a corpus to create materials for a debate on pollution by Marie Gréninger and Ha
Mi Nguyen

e “Black Lives Matter”: Collecting vocabulary to improve intercultural communicative
competence by Tilza Maria Meise-Reckeful3

With the Wikipedia Corpus:

e Developing ESP learning activities for vocational education with a custom virtual corpus
by Cara Symanzik

SKETCH ENGINE

e Limited free trial account (30 days).
e Registration required.

e Many EU higher education institutions have access via the EU-funded ELEXIS project.

With the family of EnTenTen corpora:

e Teaching geography in English: How to describe a graph by Hanna Bavendiek and Fabian
Giesholt

«

e “Howdo | get there?”: Travelling by various means of transport by Annika Liebelt and
Magdalena Fuchs (also uses SKELL)

e Using corporain the EFL classroom for creative writing by Jonas Dammann

With the British National Corpus (BNC1994):

o Commas in argumentative writing by Marie Nottmeier, Alina Sophie Peters and Lara
Warnecke

With instructions to create a custom corpus from web documents:

e Exploring hospital interactions with Grey’s Anatomy by Simone Campos Silva
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SKELL (SKETCH ENGINE FOR LANGUAGE LEARNING)

e Free and no registration required.
e Relies on alarge corpus of web English.

o Also available for a number of other languages, e.g. German, French, Polish...

SKELL only gives access to one corpus:

e “Howdo | get there?”: Travelling by various means of transport by Annika Liebelt and
Magdalena Fuchs

Of course, there are many more tools and corpora also worth exploring...
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ABOUT THE PROJECT

Co-creating an OER with student teachers to bridge the corpus linguistics research-practice gap
ELEN LE FOLL

The practice of ELT (English Language Teaching) to date, at least, seems to be largely unaffected by the advances of
corpus research, and comparatively few teachers and learners know about the availability of useful resources and
get their hands on corpus computers or concordancers themselves. (Romer 2010: 18)

The development of this resource was spurred on by the observation that many corpus linguists
have made: namely that the much-awaited “corpus revolution” has yet to have widely reached
language teachers and learners outside of higher education contexts (e.g, McCarthy 2008;
Chambers 2019). In this introductory chapter, I briefly outline the rationale and genesis of the
project that led to the creation of this Open Educational Resource (OER). It was co-written with
student teachers from Osnabriick University (Germany) as part of three iterations of a project-
based seminar taught by the author between September 2019 and March 2021.

1. CORPUS LINGUISTICS AND LANGUAGE TEACHING

From the outset, applications of corpus linguistics to language teaching have been shown to be
highly congruent with contemporary, evidence-based insights into second language acquisition
(SLA). Rather than being made up of individual words strung together according to strict,
grammatical rules, corpus linguistics has shown that language consists of vast networks of more
or less fixed, frequently occurring patterns. In line with communicative approaches to language
teaching, corpus linguistic methods help reveal the actual usage patterns and frequencies of real
language as spoken or written in natural, real-world contexts.

Language learners can be explicitly taught these lexico-grammatical patterns or, as in Data-
Driven Learning approaches (DDL; e.g., Boulton & Tyne 2013; Lenko-Szymanska & Boulton
2015), be encouraged to discover them for themselves. In a recent meta-analysis, Boulton &
Cobb (2017) summarised the results of 64 experimental and quasi-experimental studies on the
effectiveness of using corpus linguistics for second language (L2) learning or use, concluding
that such approaches, on average, yield promisingly large positive effects (d = 0.95 for control/
experimental group comparisons and d = 1.50 for pre/post-test designs).

Furthermore, allowing students to interact hands-on with corpora fosters interdisciplinary skills,
such as digital skills and data literacy, and boosts learner autonomy. Not to be neglected either are
the positive effects of successful teacher-corpus interactions. Even basic corpus literacy enables
teachers to check their language intuition in an empirical manner, on the basis of authentic data.
Thus, this project’s foremost aim was to empower (trainee) teachers to create their own corpus-
informed teaching materials, many of which also encourage data-driven learning and student-
corpus interactions.
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All four components of corpus literacy summarised by Callies (2019: 247, see also Mukherjee
2006: 14) are targeted:

1. Understanding basic concepts in corpus linguistics: What is a corpus and what types of
corpora are available and how? What can you do - and cannot do - with a corpus?

2. Searching corpora and analysing corpus data by means of corpus software tools, e.g.
concordancers: What is corpus software and how can it be used to search a corpus?
How can corpus output be analysed?

3. Interpreting corpus data: How may general trends in language use/change be
extrapolated from corpus data?

4. Using corpus output to generate teaching material and activities: How can you make
use of corpus material for teaching purposes?

In the spirit of this OER, and of “open pedagogy” more generally (Willey & Hilton 2018), particular
emphasis is placed on the use of freely accessible resources.

2. THE RESEARCH-PRACTICE GAP

Whilst the value of corpora in foreign language teaching has long been understood, researched
and documented (e.g., O’Keeffe, McCarthy & Carter 2007; Boulton & Cobb 2017; Pérez-Paredes
2019a), the “large gap between the wealth of applied corpus-linguistic research and the teaching
practice” (Mukherjee 2004: 247; see also Chambers 2019; Pérez-Paredes 2019b) is still a reality.
In school English as a Foreign Language (EFL) contexts, in particular, the “need to convince
practising teachers to use corpora and concordances in the classroom” (Rdmer 2006: 129) has yet
to have been met. To close this gap, a number of researchers have pointed to the centrality of
teacher training (e.g., Mukherjee 2004; Hiittner, Smit & Mehlmauer-Larcher 2009; Breyer 2009).
However, as Lenko-Szymafiska (2014: 261) notes “[ulnfortunately, there are only a few books
which serve as manuals for teachers in this area”. Things, however, do seem to be changing in this
direction with some notable recent publications tackling the issue head-on: Eric Friginal’s “Corpus
linguistics for English teachers: new tools, online resources, and classroom activities” (Routledge,
2019), Robert Poole’s “A guide to using corpora for English language learners” (Edinburgh
University Press, 2018), and Dana Gablasova’s “Corpus for Schools” project (launched in 2017). A
more comprehensive list of books and resources with full references can be found as an appendix
to this e-book.

Aside from the resources from Gablasova’s Corpus for Schools project, which focus on spoken
British English, the majority of these few existing resources are commercial book publications.
This format bears two manifest disadvantages for teacher training purposes. First, if such books
include practical information on how to use specific corpus tools, they very quickly become
outdated (for instance, my students noticed that the host of changes made to english-corpora.org
in 2020 made the step-by-step instructions of even very recent publications difficult, if not
impossible, for corpus novices to follow). Secondly, but crucially, commercial book publications
are only accessible to a small minority of priviliged student teachers, teachers and teacher trainers.
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With these aspects in mind, I decided to co-create, together with my students, an Open Education
Resource to guide (trainee) teachers through the practical aspects of using corpora for language
teaching using accessible, online resources.

3. THE DEVELOPMENT OF A PROJECT-BASED SEMINAR

[Tlhere is, at present, a large gap between the wealth of applied corpus-linguistic research and the teaching practice
in Germany which so far has only been affected to a very limited extent by this research. Closing this gap is a
challenge to applied corpus linguists and, perhaps more importantly, to those who are involved in teacher training
(both for trainee and qualified teachers). (Mukherjee 2004: 247)

Corpus
Linguistics

English Teacher
Pedagogy Training

Fig. 1: The three core areas of the project-based seminar

Following Romer’s (2010) call to focus more on language teachers’ needs and inspired by previous
such endeavours (Breyer 2009; Hiittner, Smit & Mehlmauer-Larcher 2009; Lefko-Szymanska
2014), I developed and subsequently evaluated a project-based seminar for M.Ed. students training
to become English teachers (at primary, secondary and vocational school level) in Lower Saxony
Germany (Le Foll 2020). The institutional constraints were: 13 weekly sessions of 90 minutes with
ca. 30 students. The seminar was designed to convince pre-service student teachers of the value
of corpus linguistics approaches to language teaching and learning and of its potential to boost
learner autonomy. At the same time, the seminar aims to empower the aspiring teachers to be able
to create corpus-informed materials autonomously using a range of tools and methods. The final
project task consisted in co-writing and peer-reviewing a chapter for the present OER.

Seminar Learning Objectives

By the end of the semester, students should:

CORPORA FOR THE EFL CLASSROOM 9
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= Understand how Second Language Acquisition (SLA) research can inform materials design;
= Be able to evaluate existing English Language Teaching (ELT) materials;

= Be able to design corpus-informed ELT materials, incl. effective differentiated tasks, activities,
instructions;

= Be confident users of basic corpus linguistic tools and methods;
= Be able to teach others how to design corpus-informed ELT materials;

= Be skilled at giving and learning from critical (peer) feedback.

The first few seminar sessions consisted of a hands-on introduction to the basic principles of
corpus linguistics, including debunking some normative linguistic myths (cf. “surprise-the-
teacher” modules suggested by Mukherjee 2004: 245) using online corpus tools (english-
corpora.org, SketchEngine, BNClab, CQPweb, etc.) and a range of freely available corpora (COCA,
BNC1994, Spoken BNC2014, Cambridge Learner Corpus, GloWbE, etc.). Following a Flipped
Classroom (e.g., Reidsema et al. 2017) and Just-in-Time Teaching (e.g., Simkins & Maier 2010)
approach, students “consumed” theoretical input (in the form of journal articles, book chapters and
videos) in their own time and answered questions testing their understanding and asking them
to reflect on what they had learnt. These answers informed the content of the synchronous class
sessions.

German school EFL teachers are highly reliant on commercial textbooks and often reluctant
to move away from them as they are perceived to embody the “one and only way to teach the
curriculum” and certainly represent a “safe option”. To tackle this issue, the first phase in the
seminar was to explore what makes good ELT materials and which SLA principles can be applied
when evaluating textbook materials. Students overwhelmingly agreed that authentic (spoken)
language usage and learner autonomy are two crucial aspects of language learning and that both
are largely neglected in existing school EFL textbooks.

Based on this conclusion, I introduced the notion of corpus-based DDL in a hands-on approach:
students tested their own (overwhelmingly non-native) language intuitions using corpora and,
for greater ecological validity, completed DDL tasks designed to help them improve their own
for academic writing (along others, with tasks adapted from Poole 2018). The advantages and
limitations of data-driven learning (DDL) were discussed and students explored the alignment of
the DDL approach with current SLA principles.
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Fig. 2: Students’ process for developing their co-authored OER chapters

Following a problem-solving approach, students were encouraged to think about the difficulties
that ELF teachers typically face and, using a problem-solving approach, gathered ideas to develop
appropriate corpus-based materials and tasks to help solve some of these issues. In lieu of an
end-of-term examination or seminar paper, course assessment consisted in the contribution of a
co-authored chapter to a “Practical Guide to Using Corpora for English as a Foreign Language
Teachers”, to be published online (the attentive reader will note that the title of the OER has since
changed!). The chapters submitted as coursework ranged from talking about breakfast (primary
EFL), giving, accepting and refusing invitations in conversation (secondary EFL), teaching
fractions (content and language integrated learning; CLIC), to talking to patients and next-of-kin
about organ donation in hospital interactions (vocational education and training; VET).

Although the creation of the present OER was always at the heart of the seminar project,
submitting co-authored coursework for publication was entirely optional and required the
consent of all group members. In addition, I made clear that I would make a selection of the
most suitable chapters. No additional credits could be obtained for taking part in the publication
process. The contributing authors worked on improving their chapters on the basis of my and
their peers’ feedback, sometimes over several revision rounds, in their own time, often long after
the seminar had ended. Given these conditions, it was very heartening to see that many of the
authors of the selected chapters were very keen to contribute to the present publication.

4. CHALLENGES AND LESSONS LEARNT

Whilst very rewarding for all involved, designing and implementing such a project-based seminar
is certainly not without its challenges. The present OER is the result of three iterations of the
seminar, with three different groups of Master of Education students. Considerable adjustments
to the seminar content and its implementation were made over the three semesters. In the
following, I'd like to share some of aspects that initially did not go to plan, as well as the reasoning
behind the adjustments made as the project unfolded and lessons were learnt.

The first iteration in the winter semester 2019/2020 was entitled “Corpus Linguistics and
Language Teaching”. As the title suggests, the primary focus of the taught input was on corpus
CORPORA FOR THE EFL CLASSROOM 11
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linguistics. Though student feedback was largely positive and the quality of the coursework overall
very satisfactory, it was clear that some aspects required substantial changes. First, the primary
focus of seminar needed to be shifted away from the theory and practice of using corpora,
towards more theoretical and practical grounding in ELT materials design. Indeed, a number of
students misinterpreted the seminar’s learning objectives as “learning all about the intricacies of
as many corpora and corpus tools as possible”, thus largely relegating the pedagogical content
of the seminar to the background. This resulted in student coursework that was more akin to
(often well-designed) step-by-step guides to conducting corpus queries than about how to actually
make pedagogically meaningful use of corpora in the classroom. As a result, I chose to entitle
the second iteration of the seminar: “Designing and Evaluating Materials for Language Teaching”.
Whilst student feedback from this second iteration was overall more positive than from the first,
two students expressed the wish to have known before signing up the course that it involved
designing ELT materials on the basis of corpus data. In order to avoid this misunderstanding and
to make clear that corpus linguistics is a core part of the seminar, the third iteration was entitled:
“Designing and evaluating corpus-informed language teaching materials”. Interestingly, a number
of students later reported choosing this third seminar specifically because they wanted to learn
more about how to use corpora.

A number of students from the first iteration of the “Corpus Linguistics and Language Teaching”
seminar also reported that the wealth of available corpus tools and functions was overwhelming.
Consequently, the second major change, which came hand in hand with the first, was to drastically
reduce the course’s teacher-led input on corpus software, platforms and query functions. The
first seminar covered english-corpora.org, SketchEngine, LancsBox, AntConc and CQPweb. The
latter was only used to access the Spoken BNC2014, which was subsequently also uploaded
onto SketchEngine so that future iterations did not need to include it. LancsBox was introduced
together with a collaborative session in which the class created a higher education EFL/ESL
learner corpus to which students contributed their own anonymised coursework from previous
semesters. In practice, however, few students were willing to contribute any coursework to this
toy learner corpus, which made it difficult to draw any meaningful conclusion from its analysis.
A second activity required students to use AntCorGen to create their own discipline-specific
academic corpus. These two activities proved difficult for many students. First, there were a
number of technical difficulties. Although both software are freely accessible and work well
cross-platform, a handful of students had seemingly never installed any piece of software before
and/or only had access to computers for which they did not have installation rights. All in all,
the number of hours I invested in one-to-one technical support proved to be unsustainable. In
order to make the best use of the limited time available and ensure equal participation for all, I
therefore decided that future iterations of the course would only include browser-based online
tools. Another strong motivator for this decision was my wish for the seminar objectives to be as
long-term and sustainable as possible. As many practicing teachers will know, installing software
on school computers/tablets is, at best, a frustratingly laborious task and, often, quite simply
mission impossible! Using (freely accessible) browser-based tools removes this first, practical
barrier to using corpora in school contexts. Moreover, a number of students later reported
querying online corpus tools on their mobile phones to find quick solutions to their own language
questions, which, again, highlights the long-term sustainability of such an approach. In any case, |
strongly believe that having acquired a sound knowledge of corpus skills in any of the commonly
used online or offline corpus tools, motivated teachers will have no trouble finding their way
around other corpus tools. Indeed, this was shown to be case with some of my students
successfully choosing to use CQPweb, SKELL and the TED Corpus Search Engine for their final
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projects, in spite of these not having been introduced in any of the compulsory or optional course
tasks. Equally, I always referred interested students to AntConc, LancsBox, and other free, offline
software, whenever these were likely to be better suited for their project ideas.

In addition, the first iteration of the seminar included a few technology-adverse students who
reportedly did not enjoy the hands-on computer-based work and did not respond to DDL as
positively as the rest of the participants. In future iterations, I made sure to stress that corpus-
informed materials can just as well be paper-based and need not necessarily rely on hands-on
learner-corpus interactions (cf. Boulton 2010 on paper-based DDL activities). It is difficult to
judge whether any future technology-adverse students were warned by their peers not to join
this course, or whether the subsequent versions of the seminar better addressed their concerns
because, as a result of the COVID-19 pandemic, the second and third iterations of the seminar
were taught online so that all students were, at any rate, forced to study online and work with
their own devices. The online iterations of the seminar involved a combination of an elaborate
asynchronous learning portfolio with individual and collaborative tasks and bi-weekly
synchronous webinar sessions. Whilst this new seminar format required a lot of adaptations on my
part, a number of students highlighted the advantages of the online course format for this project-
based seminar:

Gerade hinsichtlich des behandelten Themas war es sehr praktisch, dass jeder an seinem eigen Computer safi. Die
Moglichkeit, Arbeitsprozesse mit einem Corpus erst iiber einen Sceencast vermittelt zu bekommen und es quasi
simultan ausprobieren zu konnen, empfand ich als vorteilhaft (gegeniiber herrkommlichen Seminarstrukturen)
[Given the nature of the topics covered in the seminar, it was actually very handy that everyone was
sitting in front of their own computers. Compared to the usual seminar structures, I found it
advantageous to be taught how to use a corpus via screencast and be able to try it out for myself almost
instantaneously.]” (anonymous feedback from student evaluation, summer 2020)

In spite of all the challenges, the majority of students reported a high degree of satisfaction with
the course and especially with the outcome of the final project task:

Over the course of the last weeks, I started to really appreciate the power of corpora and I am now excited
to do a corpus-based teaching unit with a class. (student self-reflection, winter 2019/2020)

Since I would like to become a teacher for secondary education, I can imagine using exactly the chapter
my fellow students and I have written in school once. (student self-reflection, winter 2020/2021)

Generally, I missed the connection to my future teaching job in a lot of my other courses, so I really
liked that this course’s final task was designing something that could actually be used in school one day.
(student self-reflection, winter 2020/2021)

5. LEARNER AUTONOMY

The seminars aimed to persuade student teachers of the value of corpus linguistics approaches to
language teaching and their potential to boost learner autonomy. It empowered teachers to create
corpus-informed materials autonomously and, via the creation and publication of the present

OER, enabled them to become future corpus-informed materials design and data-driven learning
(DDL) multipliers.

In the seminars, learner autonomy was tackled at two levels. First, all the participants were future
English teachers and, although they are M.Ed. students, the majority of their university courses
consist of frontal teaching and feature relatively few elements of self-regulated learning. Thus,
this seminar also aimed to develop future teachers’ own learning autonomy by allowing them
to explore, apply, reflect and exchange on various ELT and SLA principles. They learnt about
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creating and evaluating ELT materials that support learner autonomy through DDL. DDL was
new to all participating student teachers and was, initially, met with some resistance. Given
their own relative lack of experience with such approaches, this was to be expected. In the
pre-intervention questionnaire, two-thirds of the students agreed or strongly agreed with the
statement: “I have no idea what corpus linguistics is about”. Only a handful of participants reported
already using corpora. All students responded negatively to the statement: “I know how to use
corpora to prepare classroom materials”. In light of these results, the following chapters, which
were developed by the contributing student authors in just one semester, are even more
impressive!

6. CONCLUSION AND OUTLOOK

I am delighted that a small but highly motivated team of thirty students from the three iterations
of this project-seminar has remained on board to see the project through to the publication stage.
Although most students co-wrote their chapters in groups of two or three, five chapters were
developed by students who had decided to work individually. I would like to thank all contributing
authors, as well as all the students who participated in the seminars and who therefore also
directly (e.g., through their peer review of the present chapters) and indirectly (e.g., through
their course feedback which helped me improve future seminars) contributed to the successful
completion of this project. Heartfelt thanks are also due to Tatjana Winter who, in her capacity as
a student research assistant at the Institute of English and American Studies (IfAA) at Osnabriick
University, formatted the chapters for publication on pressbooks.com, and to my PhD supervisor
Dirk Siepmann without whose support this (very time consuming!) side project would not have
been possible.

All that remains for me to write is that I hope that this OER will prove to be a useful, practical
resource for EFL/ESL teachers from across the world to learn to design their own corpus-
informed materials and draw inspiration from. It is also highly suitable for use as a textbook
or complementary resource in both pre- and in-service teacher training programmes on corpus
linguistics in language education.

All the chapters are licensed under the Creative Commons Attribution-NonCommercial 4.0
International License, which means that they can be freely adapted, copied and distributed for

non-commercial purposes as long as the original source and authors are cited. Editable XML
and HTML versions of this e-book can be downloaded from this project’s Zenodo repository.
A PDF version with hyperlinks is also available from the same repository for readers with
unreliable internet connections — though we recommend using the web-book version available
on pressbooks.com.

The full OER may be cited as follows:

Le Foll, Elen (Ed.). (2021). Creating Corpus-Informed Materials for the English as a Foreign Language
Classroom. A step-by-step guide for (trainee) teachers using online resources (Third Edition). Open
Educational Resource. https://elenlefoll.pressbooks.com. CC-BY-NC 4.0.
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Individual chapters should be referenced with the authors’ names and the full link to the chapter,
e.g.:

Nottmeier, Marie, Alina Sophie Peters & Lara Warnecke (2021). “Commas in argumentative
writing”. In Le Foll, Elen (Ed.), Creating Corpus-Informed Materials for the English as a Foreign Language
Classroom. https://elenlefoll.pressbooks.com/chapter/nottmeier_peters_warnecke. CC-BY-NC 4.0.

We welcome your feedback!

If you spot any errors, dead links, or have any other kind of feedback, do please get in touch via e-mail
(elefoll@uos.de) or on Twitter (@ElenLeFoll). The contributing authors and myself very much look forward
to hearing how you are using this e-book. Do drop us a note to tell us how you are using and/or adapting the
resource for your teaching and learning context! We also very much welcome your suggestions to improve
this evolving and dynamic resource.

.
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PART II.

LESSON IDEAS: PRIMARY AND LOWER
SECONDARY SCHOOL

Corpus-informed EFL lessons for primary and lower secondary school

e “How’s the weather?”: Talking about the weather in the primary EFL classroom by Jana Kiipers and

Nele Lange
e ‘“Let’s have a party!”: Teaching students how to express, accept and refuse invitations by Selke
Tombriagel

e “Howdo | get there?”: Travelling by various means of transport by Annika Liebelt and Magdalena Fuchs
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CHAPTER 1.

"HOW'S THE WEATHER?": TALKING ABOUT THE WEATHER IN THE
PRIMARY EFL CLASSROOM

JANA KUPERS AND NELE LANGE

1 INTRODUCTION AND RATIONALE

The weather plays a central role in everyone’s daily life and is therefore also an essential part
of everyday English: it is a common topic for small talk, when talking about our holidays, and
is also a crucial factor in our choice of clothing. Thus, weather is a topic everyone can refer to
and that everyone can say something about. This is also why it is one of the first topics to be
taught in English as a Foreign Language (ELF) classes at primary school. In this way, the topic
“Weather” contributes to achieving the main objective of all EFL teaching: “to equip learners with
competences that allow them to communicate with other speakers of the English language in a
respectful manner” (Surkamp & Viebrock 2018: 21) and is thus also in line with the primary school
curriculum of Lower Saxony, Germany (Niedersichsisches Kultusministerium 2016: 7).

However, the majority of EFL tasks about the weather in primary school textbooks often only
require pupils to repeat, assign or classify pictures and/or single words, which does not help them
develop communicative and intercultural competences. According to Thaler (2012: 84), one of
the main disadvantages of tasks in EFL textbooks is that they can be repetitive and do not really
activate pupils. In line with the core objectives of teaching English as a foreign language, the EFL
materials and tasks created in this chapter therefore aim for a more effective and interactive way
of learning English at primary school. This chapter provides teachers with a step-by-step guide
on how to effectively make use of an appropriate corpus to compile idiomatic spoken language
materials that enable primary school pupils to engage in (brief) authentic conversations about the
weather in- and outside the classroom.

OUTLINE AND OBJECTIVES

Target learners: Primary school pupils at the end of year 3 or (the beginning of) year 4
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Teacher preparation time: 90 to 120 min (for three tasks)
Lesson time: 3x 45 min.

Learning objectives:

By the end of the lesson, pupils should be able to...

e answer questions about today’s weather,
e ask others about today’s weather,

¢ understand and use a range of adjectives typically used to describe the current weather situation
in natural conversations,

e understand a simplified weather report.

.

2 CORPUS, TOOLS AND METHODS

As even third grade primary school pupils are still in the process of acquiring and learning
grammatical and orthographical features of the literacy system of their native language, the focus
when teaching English as a foreign language in primary school should clearly be on oral skills
(speaking and listening) (cf. Suhrkamp & Viebrock 2018: 26). The unit described in this chapter
therefore mainly aims to improve pupils’ speaking and listening skills. Accordingly, it is advisable
to create teaching materials based on language data derived from a corpus of spoken English. The
Corpus of American Soap Operas is particularly suitable for this purpose. Several scholars have
highlighted the potential of soap operas for the acquisition of a foreign language as they introduce
learners to very natural and authentic spoken-like language (Jones & Horak 2014: 12-13; Quaglio
2009: 148-149). The Corpus of American Soap Operas contains 100 million words from more
than 22,000 transcripts of ten American soap operas aired between 2001 and 2012. Moreover,
this corpus does not include any swear words and is therefore particularly suitable as a basis
for the generation of teaching materials for younger learners. The corpus can be accessed freely
on www.english-corpora.org. Although it is necessary to register to use this online platform, the
creation of a free account (which limits the number of searches per day) is more than sufficient for
our purposes and does not restrict the website’s functions in any other way.

The data used for designing teaching materials can be derived with the help of the website’s
“Collocates”-function. Collocations are words that “occur most frequently and with statistical
significance (i.e. not just by random occurrence) in the word’s environment” (O’Keeffe, McCarthy
& Carter 2007: 14). Both actively teaching collocations and making pupils aware of them is key
to successful EFL learning, as learning collocations “contributes to the learner’s ability to create
associations between words and to place them meaningfully within various networks in relation
to other words” (O'Keeffe, McCarthy & Carter 2007: 54). Therefore, it is argued that “learning
the collocations of that language is not a luxury if anything above a survival level mastery of the
language is desired, since collocation permeates even the most basis, frequent words” (O’Keeffe,
McCarthy & Carter 2007: 60). Consequently, it can be seen as a crucial factor for the acquisition of
authentic language skills that primary school pupils are given the opportunity to work with EFL
materials which include collocations and that they are made aware of these collocations by both
the materials and the teacher.
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3 STEP-BY-STEP GUIDE
3.1 TEACHER PREPARATION

3.1.1 Data collection — Conducting corpus queries

Step 1: Registration on www.english-corpora.org

First, go to www.english-corpora.org. Create a free account. Click on “My account” and then on
“Register”.

English-Corpora.org

home corpora users related resources ' my account upgrade help

The most widely used online corpora. Overview, search types, looking at variation, corpus-bas

Log in
The links below are for the online interface. But you can also @) download the corpora for use
~ Log out I
Corpus (online access) Download # words Dia Genre(s)
- Name of university
iWeb: The Intelligent Web-based Corpus (@) 14 billion 6 cou Web
News on the Web (NOW) (@) 10.5 billion+  20co. Resetpassword Web: News
mme Coronavirus Corpus (@) 468 million+ = 20 coL pelete account Jay Web: News
Global Web-Based English (GIoWbE) o 1.9 billion 20 countries | 201213 Web (incl blogs)
Wikipedia Corpus (@) 1.9 billion (Various) 2014 Wikipedia
Corpus of Contemporary American English (COCA) o 1.0 billion American 1990-2019 Balanced

Fig. 1: Registration on www.english-corpora.org

You will then have to fill in a registration form. After submitting this form, you will receive an e-
mail which includes a confirmation link.

Please fill out the brief form below. Within one or two minutes, you will receive an email. Simply click on the link in that email, and you
will be able to continue using the corpora. (Note: If you have already registered, please log in to see your profile)

Name

Email address

Password

Country - SELECT--

Category 1 University professor: languages / linguistics

HER
Graduate student: languages or linguistics SRESEARCHE

University professor: not languages / linguistics

; o 2 SEMI-RESEARCHER
Teacher: not university; not graduate student

Graduate student: not languages or linguistics

Student (undergraduate) 1 NOT RESEARCHER
© Other

| agree to the Terms and Conditions for this website

SUBMIT RESET PROBLEMS 7?7

Fig. 2: Registration form on www.english-corpora.org

Step 2: Selecting a corpus
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Next, on the home page, select a corpus from which you would like to draw data. For the unit
described in this chapter, the Corpus of American Soap Operas is particularly suitable (see section
2).

The most widely used online corpora. Overview, search types, looking at variation, corpus-based resources.

The links below are for the online interface. But you can also @ download the corpora for use on your own computer.

Corpus (online access) Download # words Dialect Time period Genre(s)
iWeb: The Intelligent Web-based Corpus @ 14 billion 6 countries 2017 Web
News on the Web (NOW) @ 10.5 billion+ = 20 countries 2010-yesterday Web: News
EIEX The Coronavirus Corpus (@) 468 million+ 20 countries | Jan 2020-yesterday Web: News
Global Web-Based English (GIoWbE) (@) 1.9 billion 20 countries 201213 Web (incl blogs)
Wikipedia Corpus @ 1.9 billion (Various) 2014 Wikipedia
Corpus of Contemporary American English (COCA) @ 1.0 billion American 1990-2019 Balanced
Corpus of Historical American English (COHA) (@) 400 million American 1810-2009 Balanced
The TV Corpus (@) 325 million 6 countries 1950-2018 TV shows
The Movie Corpus @ 200 million 6 countries 1930-2018 Movies
Corpus of American Soap Operas @ 100 million American 2001-2012 TV shows

Fig. 3: Selecting a corpus

Step 3: Searching for question words — How to ask somebody about the weather

Now you can start searching for language data that can be used for designing your teaching
materials. As the topic of the unit is “Weather”, it is advisable to firstly identify how to ask
somebody about the weather. In order to do so, you need to use the “Collocates”-function. With
the help of this function, you can determine question word(s) which occur together with the word
weather. For this, you need to type weather in the upper box and click on “POS” (= part of speech),
which appears in light grey letters next to this box. With regard to the lower box, you only need to
click on “POS”, which again appears in light grey letters next to the lower box, and select “adv.WH”
(Fig. 4). This way, you will obtain a list including all the adverbs that occur together with the noun
weather and simultaneously function as question words.

4 N\
List Chart JCollocates] gompare KWIC 1. Click on “Collocates”.
. J
e N
I‘Weather | Word/ phrasem 2. Type the word weather in
] | Collocates the upper box.
| . J
[+[4[3[2[1]o[lo]1[2]3[a]+ h o
| Find collocates | | Reset | 3. Click on the upper POS and
select “noun.ALL”.
\ J
) Sections Texts/Virtual Sort/Limit Options s ~N
4. Click on the lower POS and
select “adv.WH”.
\ J

Fig. 4: How to fill in your search box
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Last, you need to select the position in which the question word occurs within the sentence. As
question words usually occur at the beginning of a question and thus in front of the word weather,
you need to select a number on the left side. Since one can assume that there are about two to three
words between the question word and the word weather, it is advisable to click on number four. In
the end, your search box should look like the one shown in Fig. 5:

List Chart |Collocates| Compare KWIC

weather_nn* Word/phrase Inoun.ALL I::
_rrq* Collocates | adv.WH =]
34|+

+]4[3][2]1]o [ o]1]2

Find collocates Reset

) Sections Texts/Virtual Sort/Limit Options

Fig. 5: What your search box should look like at the end

If you click on “Find collocates”, a list with question words should appear on your screen (Fig. 6).
The most frequent question word used before the word weather is how.

1 O HOW 34

2 O WHEN 7
3 O WHY 1
4 WHERE 1

I O .1~ e

Fig. é: List of question words that function as an adverb and occur in combination with the noun weather

If you click on the word how, a list appears, showing concrete example sentences in which this
particular question word occurs in combination with the noun weather (Fig. 7):
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CLICK FOR MORE CONTEXT @ CHOOSE LIST | e ceaeNewusT[ | @ SHOW DUPLICATES

1 /2011 AMC A B C I'mnotgon na letthat happen. Colby: So, how's the weather in cuckooland these days, Annie? Annie: You may think I'm crazy --

2 2011 GH A B C (Cell-phone-rings) Theo: Yes? Yes. See to it. So, how's the weather in Cajun country this morning? Did my grandson's caretaker say? Suzanne: You
3 2010 AMC A B C  intrude. Sit down. Heh heh heh! Ma So, how was the weather? Ryan: The weather? The weather. Actually, | don't even know

4 12010 AMC A B C  Theweather? The weather. Actually, | don't even know how the weather was. | went from the airport to the hotel to the boardroom. |

5 2009 GL A B C and hot Of course, you know most coffee is. How's the weather out there? Olivia: Stop it. Cut the cute talk, okay. We

6 2009 YR A B | C  listen to him, Kevin. He is not real. Chipr k-voice How's the weather in |a-la land, Pal? Amber: Ignore him. What is real is right

7 2008 GH A B C | Imean,there are plenty of other things to discuss. How about this weather we're having? No, seriously, there's politics. | mean,

8 2008 GL A B | C | Yeah. Frank: Is she showing the house? Rick: No. How's the weather? Coop: Yes, you want to talk about Springfield? The Mayor? Rick

9 2008 YR A B | C | Nikki: They tried, but all they got out of me was how nice the weather and food are in Brazil. M Good. Okay, we're gon na

10 12007 GL A B C | well. I'mstrong like you. Hello, sunshine. How's the weather in there? | bet you wonder why I'm here. | went to

11 2007 GL A B | C | weeks. | mean, have you seen any good movies? How was the weather? Any news about anything? Alan-Michael: Well, Josh Lewis is in jail.
12 2006 AMC A B C aletter. Agood-bye letter, to Tad. # Tad: How is the weather in the South of France, anyway? Krystal: Oh, come on. Are

13 12005 AMC |A B C  justfine. Zach: Yeah, evidently, so will you. How's the weather up there? Kendall: Oh, well, it's not too cool. A

14 2005 GH A B | C | Great Cancel my 2:00. Worr You're welcome. Louise: How's the weather? Woman: Cloudy with a 50% chance of " don't bother me. "
15 12005 GH A B | C | ?Elizabeth: Yeah, you could say that. Jax: Yeah. How about this weather we've been having? You know what? Courtney: Oh, would you stop
16 2005 GL A B C n'treally mean that | want you? Like when we ask how's the weather it won't really mean that | am dying to be with you? Like

17 2005 GL A B | C | Marina: France. # Buzz: Okay, if you say so. How is the weather in Paris? # 2: Actually, we're still in the air, but

18 2004 DAYS A B C bearound people.|need to hear trivial conversation. " How's the weather? " " How's your new house coming along? " Julie: | know

19 12004 OLTL A B C ‘sme.ljustwanted to - just wanted to know how the weather is down there in Puerto Rico, and to see if you found Adriana yet

20 2004 YR A B | C | 'reindeep, deep trouble here. # -- # Cameron: How's the weather? # Gabe: There's some minor turbulence and traffic, but nothing that's
21 2003 ATWT A B C |, this huge valley that's growing between us. Hey. How's the weather over there? Nice and warm over here. Why don't you come on

22 2003 DAYS A B C | ?Itwould justbe idtic small talk, like, " how's the weather where you are?' Cause it's really hot here in salem. "

23 2003 GL A B C How you been, Dad? Bill: Mm-hmm. Eilly: How's the weather? Look, what, you and Michelle have some trouble? Eill: All right

24 2003 GL A B | C | itsfine. We were just talking business. # Danny: How's the weather in New York? Szlerno: Queens ain't New York, Danny, but it

Fig. 7: List of examples in which how occurs in combination with the noun weather

If you compare the single sentences with each other, you will find a common sentence structure:
How’s (or is/was) the weather (in ...)?

Step 4: Searching for particular parts of speech — Finding adjectives that describe the weather

As a next step, you need to find adjectives that can be used in order to describe a specific weather
situation. For this, you again need to use the “Collocates”-function (see step 3). In the lower box,
click on “POS” again and this time select “adj.all” (meaning all kinds of adjectives). As the adjectives
you are searching for can either occur directly in front of the noun weather (as in xxx weather) or
up to three positions after it (as in the weather is very xxx), you need to click on number 1 on the left
side and on number 3 on the right side. Your search box should then look like the one shown in
Fig. 8:

List Chart |Collocates| Compare KWIC

weather_nn* Word/phrase I noun.ALL =
J* Collocates Iadj.ALL =

+|a[3]2]1]o[o1]2]3]4]+

Find collocates Reset

) Sections Texts/Virtual Sort/Limit Options

Fig. 8: Collocate search box before clicking on “Find collocates”

However, you will probably get several different inflected versions of the same adjective (e.g. warm
and warmer, cold and colder) if you leave your search box like this. If you want to know how frequent
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an adjective is regardless of its particular grammatical forms, you need to click on “Options”, which
can be found in light grey letters in the right-hand corner, and select “Group by lemmas” (Fig. 9).
A lemma is “a form of a word that appears as an entry in a dictionary and is used to represent all
the other possible forms” (Cambridge Online Dictionary 2020).

List Chart |Collocates| Compare KWIC

weather_nn* Word/phrase I noun.ALL =
J* Collocates Iadj.ALL (=)

+]4[3[2[1]o o [1]2]3]4]+

Find collocates Reset

) Sections Texts/Virtual Sort/Limit

# HITS 100
# KWIC 200

DISPLAY | RAWFREQ

SAVE LISTS NO

Fig. 9: How to group words by lemmas

If you now click on “Find collocates”, a list similar to the one shown in Fig. 10 should appear on
your screen.

[BAD] 87
2 0 [WARM]) 41
3 0 [NICE) 31
4 0 [COLD]) 26
5 0 [PERFECT) 20
6 - [GOOD) 20
7 0 [GREAT) 20
8 0 [BEAUTIFUL] 16
9 0 [MAD] 9
10 - [BETTER] 9
11 - [NATIONAL] 8
12 0 [LOVELY] 7

Fig. 10: List of adjectives (grouped by lemmas) that frequently occur in combination with the noun weather
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The list shown in Fig. 10 includes all adjectives that occur in combination with the noun weather,
either directly in front of the word or up to two positions afterwards. To find out more about the
specific context in which a certain adjective can be used in combination with weather, click on that
particular adjective. Then, a new list will appear on your screen, showing all the example sentences
in which this particular combination of the selected adjective and the noun weather occurs. If
you click on the date on the far left, you can see more context and obtain information about the
American soap opera from which a particular sentence was taken.

CLICK FOR MORE CONTEXT U] CHOOSE LIST | e CREATE NEW LIST |:] 5] SHOW DUPLICATES
12012 GH A B C | insisted on staying in that motel... why she took her newborn out in bad weather or wandered off into the woods. She never has to ask herself... if

2 2011 AMC A B C | Hayward. Hayward's back in prison, isn't he? Bad weather delayed the transport. He's still here downstairs, under guard. Then

3 2011 AMC A B | C wantto leave Lydia with a sitter. | mean, not in that bad weather and all. Because what if the power went out, and Lydia was so

4 2011 GH A B |C thelodge? The 10 is, but 55 is the best in bad weather, and I'm assuming that's what the driver did. # Are

5 2011 GH A B C| baggage cartout there, Well, maybe he tripped because of the bad weather and he fell. It must be convenient how people who get in your

6 2010 AMC A B C isdoing. You know, Mom, he stood me up! Bad weather grounded his plane. Really? Yeah, really. I should

7 2010 ATWT A B C have gotto be kidding me. What's wrong? Bad weather in Dallas. Nothing commercial's flying in. Oh, good. That

8 2010 ATWT A B C | Iwasliving on the streets. | was living in the woods when the weather got bad. Stole what | could, foraged the rest, and one day

Fig. 11: List of example sentences featuring the adjective bad in combination with the noun weather

Based on your findings, you can now choose some adjectives that you would like to introduce to
your pupils in the upcoming lessons. When selecting these adjectives, keep in mind that they are
sorted by frequency. Given that one of the core objectives of teaching English as a foreign language
is the teaching of authentic English, it is advisable to only include adjectives in your lessons that
are frequently used in combination with the noun weather.

Step 5: Categorizing your research results

As a last step, you need to categorize your results in order to use them for your lesson preparation.
Table 1 serves as an example of what such a categorization could look like:

Table 1: How to describe the weather in different ways (neutral, positive, negative)

Describing the weather in a neutral Describing the weatherina Describing the weather in a
way subjective way (positive) subjective way (negative)
The weather is ... The weather is ... The weather s ...

warm nice bad

cold perfect terrible

hot good horrible

stormy great awful

windy beautiful

sunny lovely

chilly fine
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3.1.2 Task creation - Designing corpus-based teaching materials
3.1.2.1 Warm-up activity

Step 6: Creating a warm-up activity in the form of a dialogue

As an introduction and warm-up activity, you can create a fictional dialogue between yourself
as the teacher and a fictional person or the class mascot, talking about your plans for the holidays.
At this point, it has to be noted that the pupils should already be familiar with typical vocabulary,
phrases and sentence structures that can be used to greet somebody. Ideally, information regarding
these phrases, sentence structures and vocabulary has also been derived from a corpus in previous
lesson preparations. The warm-up activity thus serves both as a revision of old knowledge and as
an introduction to new skills and vocabulary. The introductory dialogue could look like this:

Teacher: Hey (name of class mascot)! How are you?

Mascot: Hello Mr./Mrs. (name of teacher). I’'m good, thanks. How are you?
Teacher: I'm good, too. What are you going to do in your holidays?
Mascot: I'm going to (country/city).

Teacher: Wow, you are going to (country/city)? That sounds like a lot of fun! How's the weather in
(country/city)?

Mascot: It's chilly in (country/city).

Teacher: Brrrr, | don'’t like cold weather.

Mascot: What are you going to do in your holidays then?
Teacher: I'm going to (country/city).

Mascot: How's the weather in (country/city) then?
Teacher: It’s nice and warm so | can go to the beach!

Mascot: That sounds like a great plan!

Alternatively, you can also show an appropriate video in which people are talking about the
weather and afterwards ask your pupils what the video was about. However, it can be quite
difficult and time-consuming to find a video that is suitable for this particular warm-up activity.
Therefore, it is advisable to create such a fictional dialogue.

3.1.2.2 First task

Step 7: Creating word and picture cards

The warm-up activity provides the transition to the first task, which introduces new vocabulary.
To create the material for this task, create picture cards that correspond to the adjectives listed in
Table 1. All the cliparts used in this chapter are from https://publicdomainvectors.org and have
the Common Creative license CCO.
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How’'s

It’s

the weather

The weather

is

sunny

stormy

cold

Fig. 12: Example word and picture cards (clip arts: https://publicdomainvectors.org)

3.1.2.3 Second task

Step 8: Designing a dice template

The second task aims to motivate the pupils to actually use the vocabulary in a dialogue or other
forms of communication with the help of a weather dice featuring the clip arts you already used
in order to design your picture cards. You can either create the ready-to-use dice on your own or
provide your pupils with a template they can cut out and glue together. Such a template could look

like this:
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© o O

Fig. 13: Example dice template (clip arts: https.//publicdomainvectors.org)

3.1.2.4 Third task

Step 9: Selecting a weather report video and designing play cards

The third task can be introduced by a weather report. Try to find a short weather report that can
be easily understood by beginners of the English language and that, at the same time, can also be
fun and motivating for primary school pupils. A great example is the following video by Maple
Leaf Learning: https://www.youtube.com/watch?v=gpBuaU50Pi8.

Based on this video, you can create play cards that illustrate the weather in different cities/
countries and include a question to ask. You can use the same clip arts used in the picture cards
pinned to the board during the first session.
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arcelona

In Barcelona, the weather is ...

| want to travel to Paris.

low ather in Paris?

| want to travel to London.

~a2 1 Fhoa wvainsthar 1n ~rnrNan?d
How is the weather in London:

Fig. 14: Example play cards (clip arts: https://publicdomainvectors.org)
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3.2 LESSON SEQUENCE

Table 2: Lesson sequence “How’s the weather?”

Interaction Medium/Material
Lesson  Task Implementation form

Revision of previously acquired
Warm-up activity vocabulary, introduction of new Plenum
vocabulary

Fictional dialogue (or video),
class mascot

1
The pupils work out the sentence Plenum
First task: Askin structure of How's the weather (in...)? and (possibl
; 8 the corresponding answer. They possIbly Word cards, picture cards
about the weather RO : - . sittingina
familiarize themselves with this question ~.
. . circle)
and its possible answers.
Second task: In pairs, pupils make use of the weather
Consolidating and dice. One pupil asks the question How’s . . .
2 deepening the pupils’ the weather? The other throws the dice Pairs Weather dice/dice templates
knowledge and gives the corresponding answer.
All class members work together and ask
Third task: Creatinga each other how the weatherisin a
3 classroom certain city/country they want to travel Plenum Weather report video, play
conversation about  to. The different play cards appoint one cards
the weather city/country and the corresponding
information to a pupil.
Additional task: With the help of some pre-fabricated Pairs or small Worksheet with sentence
* Creating a weather sentence structures, the pupils create FouDs structures/chunks, camera/
report their own fictional weather reports. group tablet
Additional task: After the first lessons, the pupils can Weather diary with pages for
* . ’ start collecting daily information about Individual each day of the remaining unit
Working on a weather th th d d thei K d ith ti
diary e weather and record their wor and a page with supporting
observations in the form of a diary. sentence structures/chunks

4 OPTIONS AND FURTHER IDEAS

Having completed the first steps of the unit presented in this chapter, pupils could also be
encouraged to further develop or deepen their acquired skills by creating their own weather report
or weather diary. The report could be produced in groups. The word and picture cards introduced
beforehand, as well as cards with supporting sentence structures, may serve as additional support
for weaker pupils. The sentence structures on the support cards may be based on the weather
report video, which will already be familiar to the pupils from task 3.
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The weather diary could also be part of the pupils’ homework. The pages for the first few days may
contain sentences with gaps that simply need to be filled in. As pupils progress, the design of the
pages could them become more independent in writing their weather diary entries. By the end of
the diary, pupils should be able to fill a page entirely on their own. Entries could include general
information about the current weather situation, as well as information regarding the temperature
or the next day’s weather forecast.

Today's weather report: Today’s weather report:
p —af, 2O, ) o O,
Today, itis ____ ny o
Itis __ degrees outside, itis 2> degrees outside.
The weather forecast for today was Dright / D wrong. The weather forecast for today was Dright / D Wrong.
According to the weather forecast, it will be _ v According to the weather forecast,
TOMOrrow.
Fig. 15: Example pages for the beginning of the weather diary task (clip arts: https.//publicdomainvectors.org)

5 CAVEATS AND LIMITATIONS

Click here to continue with your search

There is no cost for basic access to English-Corpora.org. But you will occasionally see this message, which asks you to

consider upgrading to a "premium" account.

=0 if you have a premium account ($10.00 per month, $30.00 for one year, $55.00 for two years, or $75.00 for three
years), then you will not see this message anymore. You will also have increased access to the corpora, more
features, and you will help to support English-Corpora.org.

if you are a student, your school or university can also get an academic license, and all of you will have the benefits
of a premium account.

Thanks for your support.

Fig. 16: How to continue your research without creating a paid premium account

When using english-copora.org to derive data for the purpose of designing teaching materials,
some difficulties might be encountered. Firstly, a free account on this platform only allows the
user to conduct a limited number of searches per day. In addition, after having used the searching
tools for a while, a notification informing you about the possibility to upgrade your account will
be displayed (Fig. 16).

If this notification appears on your screen, you simply need to wait for a few seconds. Then, a new
button appears, which enables you to continue your search without creating a premium account.
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Secondly, there are three ways of obtaining the clip arts that you will need for the tasks described
in this chapter. You can either create them yourself, buy them from an illustrator or make use
of open educational resources. In the latter two cases, it is mandatory that you are aware of
and follow the respective copyright guidelines of the clip arts that you use. If you buy your clip
arts from an illustrator, you are often only allowed to use them for your own personal crafting
and classroom use. Thus, you are generally neither allowed to share these clip arts nor use them
commercially. Consequently, if you intend to publish and resell your teaching materials, it is
advisable to make use of open, publicly accessible educational resources. They are openly licensed,
which means that users are allowed to reuse and even publish these materials and resources in
their own works. The clip arts included in this chapter are open educational resources, too, and
are covered by the Common Creative license CCO.

Lastly, it should be noted that there are different ways of how to ask somebody about the weather.
It is also possible, for example, to ask What is the weather like today? Depending on which corpus you
use and which kind of language data this corpus is based on (British or American English, spoken
or written English, etc.) your data collection results may well differ from the ones presented in
this chapter (see section 3.1.1). We deliberately decided to only introduce one way of asking about
the weather in our proposed tasks because there is a high probability that pupils will otherwise
mix several variants, thereby creating unidiomatic questions, e.g.,*How’s the weather like today?
Nevertheless, it is, of course, possible to set the same tasks using the question What is the weather
like today? or any other idiomatic expression.

6 CONCLUSION

This chapter has shown that working with corpora enables teachers to design innovative and
authentic teaching materials and thus allows pupils to acquire useful, idiomatic phrases for
conversations in English. Though the data compilation process may initially seem quite time-
consuming and more complex than working with a conventional textbook, working with corpora
can compensate for some of the weaknesses of the materials traditionally used in the primary
school classroom (see section 1). However, in order to take advantage of these benefits, it is
important to consider the appropriateness of the corpus chosen. Once collected, the corpus data
can be easily stored and reused numerous times. Finally, the processes of collecting corpus data
and developing motivating teaching materials on the basis of this data can be applied to any other
topic of the EFL classroom that aims to enable (primary school) pupils to acquire communicative
competences based on authentic English.
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CHAPTER 2.

"HOW DO | GET THERE?": TRAVELLING BY VARIOUS MEANS OF
TRANSPORT

MAGDALENA FUCHS AND ANNIKA LIEBELT

1 INTRODUCTION AND RATIONALE

Your turn: Choose five words from the grid and use them to write a short text about your last
holiday or trip. (Green Line 4 G9,2017: 9)

This example instruction, taken from a secondary school English coursebook widely used in
Germany, illustrates that textbooks often focus on the learning of individual words, while the
teaching of idiomatic phrases frequently comes short. The proposed lesson follows a different
approach to language learning, in which the learner learns to think in linguistic chunks. It provides
language learners with the necessary scaffolding to successfully go from learning new words to
using them in context.

This chapter provides teachers with tasks that are close to students’ reality and are connected to
the newly learned expressions. In accordance with the overall aim of communicative language
teaching, the students discuss travel plans in the form of text messages, explore strong collocations
in written and spoken language and analyse the structures of a selection of phrases. As intended
by the curriculum of Lower Saxony (Germany), students learn how to give information and make
plans in English in an interactive context (Niedersichsisches Kultusministerium 2015: 17-18) with
the help of chunks and common expressions that they gather from authentic, yet simple language.
The focus lies on verb-noun and prepositional collocates.

The proposed lesson aims to support students in becoming autonomous language learners by
means of scaffolding. When working with younger students and corpora, there is a fine line
between student-corpus interaction and information overload, so the research tasks are kept
simple (cf. Friginal 2018: 168). According to the local curriculum, students are to learn how
to use various writing resources and tools in order to become increasingly independent
(Niedersichsisches Kultusministerium 2015: 20).
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For teachers, this chapter provides a step-by-step guide on how to find authentic chunks,
questions, and example sentences for communicative travel situations, how to visualise and use
them in class. The following corpus tasks encourage students to think beyond the labels of
“correct” and “incorrect” language use, and to explore the special features of spoken English.

OUTLINE AND OBJECTIVES

Topic: Travelling by various means of transport

Teaching aim: show how authentic speakers’ expressions can be used to create context-bound activities
with relevance for real life. Help learners familiarise themselves with the corpus tool SkeLL (Sketch Engine
for Language Learners) and encourage them to make use of the advantages that corpus tools offer.

Duration: 60-minute class. Single activities can be integrated into an individual lesson plan, optional tasks
are included for an extended class.

Targeted age group: 7% or gth grade
Preparation time: approx. 30 mins, less if already familiar with the corpus tool.
Learning objectives:

e Learners are able to identify commonly used verb collocations for means of transportation by using
the Word Sketch function on SkeLL.

e Learners are able to reply to people asking for directions (e.g., “How do | get from the airport to
your house?”).

e Learners are able to explain to an exchange student how to travel to their destination in Germany
in the form of a written dialogue. This enables students to use various expressions encountered in
the corpus.

.

2 CORPUS, TOOLS AND METHODS

Content-wise, the lesson follows the idea of learning to use collocates in context. On a
methodological level, its aim is to help learners become proficient users of the corpus tool SkeLL.
SkeL.L is a free corpus tool specifically designed for language learners created by Sketch

Engine. It offers a very intuitive user-friendly interface, which makes it highly suitable for
learner-corpus interaction. Another positive aspect is that the tool functions well on smartphones
so that it is not even necessary to set up laptops in class.

From intermediate proficiency level onwards, secondary school students should be encouraged
to reflect on their language use more autonomously in order to become independent language
learners. In the proposed lesson, students get the opportunity to work with a corpus tool and to
do research themselves, which encourages language awareness and promises to be highly
motivating.

The first function used for the analysis is the “Word sketch” function. It provides users with lists
of words surrounding the search word, arranged in categories (collocating verbs, nouns,
adjectives etc.). This means that it is possible to instantly see the most typically used verbs which
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have the search word as object. The corpus tool also offers example sentences including the
search word, which provides learners with information on how the word appears in context.

The corpora used for the lesson are the ones preloaded on SkeLL: they “contain a varied
collection of texts such as news, academic papers, Wikipedia articles, open-source books, web
pages, discussion forums, blogs, etc. to provide a good example of how language is used in
everyday, standard, formal and professional context” (www.sketchengine.eu/SkelLL/).

In addition, this chapter provides step-by-step instructions to creating a worksheet with Sketch
Engine, which is a commercial platform and therefore only accessible with an account beyond the
30-day trial period, but which offers a wider choice of corpora and corpus functions that may
prove very useful for teachers.

3 STEP-BY-STEP GUIDE

3.1 TEACHER PREPARATION

It is advisable to give students an introduction on corpora, the SkeL.L tool and its functions in
advance. The teacher and each student (or student pair) need a device connected to the internet.
A laptop would be ideal, but SkeLL also works on mobile devices. This corpus platform is not
used for the warm-up or the pre-task.

3.1.1 Collecting expressions for worksheet 1

Open SkeLL in your internet browser (https://skell.sketchengine.eu/#home).

@S KELL

ABOUT SKELL

Fig. 1: SkeLL search
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@SKELL

bus &8 English v

bus in Examples
ABOUT SKELL

/

bus in Word sketch

bus in Similar words

Fig. 2: Search options

Make sure to select “English” next to the search bar (Fig. 1). Type in a keyword, for example
bus. Click on “bus in Word Sketch” in the appearing drop-down menu or select “Word sketch”
after having started the search (Fig. 2). The word sketch then provides you with a well-structured
overview of the strongest collocations of this keyword.

Select “noun” in the task bar to search only for phrases with bus as the noun (Fig. 3). This is
particularly important for words like train that are also verbs.

b US noun ¥ < Show context

Fig. 3: Settings

For task 1, you want to find verbs that are strongly associated with bus as an object, so focus on
that column first (Fig. 4). It displays a variety of verbs you can choose from. Caution: not all verb
listed will be relevant to your task. It is the teacher’s responsibility to explain to the class why some
collocates might not fit the task: e.g., if we are looking for verb-noun collocations related to the
topic of travelling, articulate, park and drive, all of which are also among the strongest collocates of
bus, are not relevant.
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verbs with bus as object

board boarded a bus

ride ride the bus
articulate articulated buses
park park the bus

catch catch a bus
operate buses operated
drive driving the bus
equip buses are equipped
exit exit the bus

Fig. 4: Column “verbs with ‘bus’ as object”

To see example phrases that feature one of these collocations, click on the collocate (e.g., catch) (Fig.
5).

CatCh + bUS 0.32 hits per million

Had set off to catch the bus .

A long walk, then catch a bus .

Suppose Homer wants to catch a stationary bus .

What remains difficult in the country is catching the bus .

| could catch a bus back into town.

Fig. 5: Concordance lines with catch and bus

You can collect phrases suitable for your students for worksheet 2 on SkeLL (cf. section 4.1.1).
The example phrases in example worksheet 2 were, however, taken from the Web English 2018
corpus using the Sketch Engine platform. Because of its considerably larger range of corpora and
options, teachers will find many more examples there, so they can more easily vary the level of
tasks. However, its interface is not as user-friendly as SkeLL, so this tool may be more suitable for
research purposes and teacher preparation than for student-corpus interaction. Below, you will
find a step-by-step guide for teachers for finding good examples on Sketch Engine.

CORPORA FOR THE EFL CLASSROOM 39


https://pressbooks.com/app/uploads/sites/127373/2021/06/image4-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image4-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image5-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image5-1.png

3.1.2 Finding phrases for Worksheet 2 with Sketch Engine
3.1.2.1 Registeration and login on Sketch Engine

Create an account on Sketch Engine or log in with your institutional account (Fig. 6). Participating
EU institutions can access the tool for free until 2022 through the ELEXIS project. Note that,
unless your school is taking part in this project, Sketch Engine is not free to use. There is, however,
a 30-day free trial option.

SKETCH
ENGIiNE

Log in

Username or email

sl Institutional login

Password

G Sign in with Google

No account? Sign up
Or try open corpora.

Fig. 6: Sketch Engine log in screen

The Sketch Engine dashboard provides you with an overview of all the platform’s key functions.

3.1.2.2 Selecting a suitable corpus and using the “Word sketch” function

In the search bar at the top of the dashboard view, select the English Web 2018 corpus
(enTenTen18) (Fig. 7). With over 21 billion words, it is considerably bigger than other corpora.
Note that the texts contained in the corpus are not only produced by native English speakers.
Considering the size of the corpus, though, this is unlikely to have an impact on the search results.

enTenTen‘lSl

<

English Web 2018 (enTenTen18) English 21,926,740,748
Korean Web 2018 (koTenTen18) Korean
Cebuano Web 2018 (cebTenTen18) Cebuano

Korean 2018 term reference corpus (koTenTen18_term_ref) Korean

I~

ADVANCED SEARCH CREATE CORPUS

Fig. 7: Corpus selection

Just like SkeLL, Sketch Engine can be used to create word sketches. Select this function on the left
side of the dashboard view. Then, select the “Advanced search” tab in the top bar. Type a noun
referring to a means of transportation (e.g., bus) into the search bar. Sketch Engine will search for
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bus as a lemma, meaning that it will search for both singular and plural forms of the word. Select
“noun” as the part of speech below the search bar. Click “GO” to start the search (Fig. 8).

BASIC ADVANCED AS A LIST ABOUT

Search Subcorpus ’ {;)

bus none (the whole corp... ~ --

\

Part of speech ’

auto

noun

verb \
adjective

adverb

pronoun

Minimum frequency * Minimum score ?

auto 0

[] Translate”’

Text types ? v /

Fig. 8: Word sketch and advanced search

The symbols in the top-right corner help you organise your results. Click on the eye symbol
to sort the collocations according to their collocational strength if you want the results to look
like they do on SkeLL, which always displays the strongest, most typical collocates of a certain
keyword. If you sort by frequency, many of the collocates listed in the word sketch will probably
be words which occur with a high frequency in the language in general (e.g., take or get). Choose
the option that meets your requirements best or, for a good mixture, you can even use both (Fig.
9).

bus as noun 1,353,538x v« 2 2 © A4 ® ':é:' w

® CHANGE VIEW OPTIONS \ X
Show frequencies ? B Combine grammatical relations ? »
Show collocation examples ’ . Cluster similar items ’ »

@ score

QO Frequency

Show scores ’ P Sortresults b

Fig. 9: View options for the word sketch
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3.1.2.3 Exploring concordances

Again, focus on the column “verbs with ‘bus’ as object”. To see how the verb-noun collocations are
used in context, click on “.." next to a collocate and open the concordance lines for “bus + catch”
in a new tab for a better overview (Fig. 10).

& 2 O X

verbs with "bus" as object

Zez bus + catch

board (® bus +catch
boarded the bus

ride = catch
ride the bus

B N e e L et e

catch
catch a bus

pa rk eoe
park the bus
Fig. 10: Column “verbs with ‘bus’ as object” and further options

It is advisable to select a random sample of 100 or 200. Click on the question mark symbol in the
toolbar above, then click “GO” (Fig. 11).

2 ¥ = _—_?EEEmmsentencev+®{§r

€ GET A RANDOM SAMPLE X

Fig. 11: Random sample

Select “KWIC” to see the collocation “bus + catch” used in a larger context, with the keyword bus
displayed in the centre (Fig. 12). If you prefer to see the collocation used in complete sentences,
select the option “Sentence” (Fig. 13).

2 % = - @ 4@ = =T % B8 - (b ® v
[ Details Left context KWIC Right context
[ tothe92.co.uk ‘ancy a walk, you may be best catchinga bus  from outside the station or jumping into ¢
> O aidtoeasterneur... 1 London we normally catch the National bus to Leeds and we normally get some well ¢
| jprail.com :cancelled and we were told to catch the  bus . </s><s> The lines were enormous and w

Fig. 12: The “KWIC” function

42 ELEN LE FOLL (ED.)


https://pressbooks.com/app/uploads/sites/127373/2021/06/image10-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image10-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image11-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image11-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image12-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image12-1.png

Q ¥ = « ©@ €@ ¥ = =T £ B8 - 0 + ® *
[ Details sentence
O tothe92.co.uk <s> If you arrive at Doncaster railway station be aware that it's approximately 2 miles from

the stadium so unless you fancy a walk, you may be best catching a bus from outside the
station or jumping into one of the taxi's at the rank. </s>

> O aidtoeasterneur... <s> From London we normally catch the National bus to Leeds and we normally get
some well deserved sleep. </s>

O jprail.com <s> The train got cancelled and we were told to catch the bus . </s>

Fig. 13: The “Sentence” function

Click on “bus” to see the extended context of the concordance line. You can see an even larger
excerpt by clicking on “..” at the top or at the bottom of the of the paragraph (Fig. 14). Pick single
sentences or short dialogue excerpts you want to include in your worksheet.

jprail.com <s> The train got cancelled and we were told to catch the bus . </s> |

world-of-waterf... <s> Especially on the second crossing, we beared in mind the tragedy of the bus caught in the flood. </s>
a”CTUISehO‘AI" “n~ Cram tha nirnart 4 tha nard: Cadak tha Lini Linl 11 bk divanths antnida tha airnart tarminal far Naal, Oada A 2 las

O

O

O

|:| sportstarlivi v estayingata
O

O

O

O

thelayoff.ce
% )" does not make any sense. </s><s> Is it possible that you could please review the timetable? </s><s> Thanks in advance. </s>

powderhoul  </p><p><s> We were travelling on the Narita Express yesterday, the 5 October, from Shibuya. </s><s> The train got cancelled and

we were told to catch the bus . </s><s> The lines were enormous and we missed our flight. </s><s> We have heard that the

cancellation was due to salt water on the tracks from the typhoon. </s><s> Do you have any information regarding this? </s><s>

We need something in writing for our travel insurance. </s></p><p><s> Actually I'm posted on a

britishcouns

alphadesigr
o M nlavarnmm

Fig. 14: Extended context of concordances

3.1.2.4 Finding “good dictionary examples”

This function helps you to filter the concordances to find shorter, simpler example sentences.
Click on the “Good dictionary examples” symbol in the toolbar, then click “GO” (Fig. 15). You can

always undo certain steps of your search or go back and forth between your steps. Click on the “x
displayed in the search history above to undo a step (Fig. 16).

CORPORA FOR THE EFL CLASSROOM 43


https://pressbooks.com/app/uploads/sites/127373/2021/06/image13-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image13-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image14-1.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image14-1.png

2Q ¥ =« © @ X == © B\~ M sentencer + O vy

g2 GOOD DICTIONARY EXAMPLES X

The GDEX tool is used to automatically identify sentences which are easy to understand and illustrative enough to serve as Good
Dictionary EXamples or as sentences suitable for teaching. The sentences are evaluated for length, advanced vocabulary,
sufficient context, pronouns pointing outside of the sentence and other criteria. details»

Number of lines to be sorted *
300
MUrau'on
Default configuration -

[C] show GDEX scores in concordance ?

Fig. 15: Settings for “good dictionary examples”

X
CQL bus + catch e 100 Sample 100 e 100 —{  Sort GDEX X
lessthan0.01+39e7% (@) 7 lessthan0.01 e 39e7% e

2 ¥ = « ©@ € X = = & B e+~ M sentence~
[ Details sentence
1O theclevelandhot... <s> Then catch the open top bus back to your hotel? </s>
2 O britishcouncil.... <s> She ran fast but could not catch the bus . </s>
3 O carolynee.net <s> | kissed her goodbye and caught the bus to the city. </s>
+ O thecolefamily.c... <s>We caught a bus to look for a restaurant. </s>

Fig. 16: “Good dictionary examples”
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4 LESSON PLAN

Table 1: Lesson plan “How do | get there?”

Phase Learning activity Instructions Interaction
form/
materials

Warm-up Students tell their neighbour how they travelled | Ask students to tell their neighbour about a | In pairs

to a place they visited. trip they went on. Where did they go and
10mins how did they get there?
Pre-task Learners name means of transport. Note down students’ ideas in a prepared Projector/
mind map and then display possible verb PowerPoint
5mins collocates.
Plenum
Corpus Students create word sketches for different Explain instructions on worksheet 1 and Worksheet
research means of transport to find out which verbs work | present an exemplary search on SkelLL on 1
with which nouns (as object). the whiteboard.
20 mins
Students write down example sentences from
the concordance lines.
Support students if there are any questions.
In pairs

Collecting A few students present in class how they created | Complete the mind map with the verbs the | Plenum

results the word sketch. students found in the word sketches.

10

Further Students analyse corpus examples of Hand out worksheet 2 and explains Worksheet

analysis prepositional phrases featuring the noun. instructions. 2

10 Single +in
pairs

Writing a Students give directions by completing a chat Hand out worksheet 3. Worksheet

dialogue dialogue. 3

15 mins In pairs

Presentation | Students volunteer to read out their dialogues in | Ask students to present their dialogues in Plenum

class. class.

10 min

4.1 INSTRUCTIONS

Begin the lesson with a short warm-up activity. Students tell their neighbours how they travelled
to a place they have visited before. Ask students to name means of transport and show them verbs
that might appear in combination with the nouns. In the following work phase, the class conducts
their own research using SkeLL to find out which verbs and nouns are commonly used as
collocations in English for giving directions.

Before the class starts to work independently in pairs, present an exemplary search on SkeL.L by
sharing your screen and projecting it onto the wall or the whiteboard. It is important to highlight
that the students should focus on the context of the collocations, i.e., the example sentences in
which the search words appear. Worksheet 1 provides the students with a step-by-step guide on
how to conduct the research and tells them which words to search for.

On the basis of the corpus tasks, the students transfer their findings to a written dialogue in
which they give directions to an exchange student (see worksheet 3). By writing out the dialogue
rather than giving directions verbally, learners cannot include gestures and point at directions or
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things, but are forced to use their (newly acquired) vocabulary to communicate. Nevertheless, if
there is time left, let single pairs of students read out — or even act out — their chat messages.

4.1.1 Tasks

Worksheet 1: Doing your own corpus research

" Follow the instructions to create word sketches. Then complete the table.

Which of the following verbs appear with each search word?

call | board | ride | catch | rent | drive | park | take | hail

Search word

3 verbs (see above) with
“XY” as object

Click on a verb and write down an
example sentence from the Examples.

Example:
car

drive, park, rent

He loved driving expensive, fast cars.

bus

train

taxi / cab

bike

Instructions:

e Open SkelLL.

e Select the “Word sketch” function.
Type a word for a means of transport into the search bar and select “noun”, then

press “enter”.

Look at the column “verbs with ‘bus’ as object”

Fill in the worksheet — find three verbs per means of transportation.

Open the example sentences in a new tab and find suitable examples.

If you want to search for another word for a means of transport, first go back to

the word sketch. Then type in a new word into the search bar.

Fig. 17: Worksheet 1 - Doing your own corpus research
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Worksheet 2: Analysing sentence structures

these example sentences from the English Web 2018 corpus. Highlight information you

Q A corpus shows you words and phrases from many different situations. Take a look at
get on the starting point, the destination, and -

._- Do you notice a pattern? Describe the pattern. Work with a partner.

For corpus experts: You can work with these concordances or with SkeLL again.
@ Go back to the examples and look for expressions describing the starting point,

the destination, and the time. Create a word cloud.

1 from Riga to Ainazi in the Central Bus
Example: Nextyou have totakea bus . -
station.
2
Take that money and catch the first train for Chicago.
3 We[...] enjoyed the show & then caughta bus back to the city centre at 10.45pm.
4 | could easily catch the 6am  train the next morning.
5 . . from either [station 1] or [station 2] to
First you will need to get the  bus -
Wareham station.
6 . . . . and made my way to Ottawa
Very early in the morning, | hailed a  taxi . . .
International Airport to catch my flight.
7 | thought we’d take the train into the city late this afternoon.
8 levenrodea bike to work today.
9 ) from the train station (Santa Maria
Yet another option: takea  bus .
Novella) to the airport.
10 | suggestyoucalla cab totake you home.
11 At about three p.m. we boarded our train to Fairbanks.

Fig. 18: Worksheet 2 - Analysing sentence structures
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Y
Qo

Alex is an exchange student from London, who is coming to stay with you. Help him find the

Worksheet 3: How do | get to your house?

way from the airport to your house. Use the collocations you found on SKELL.

/ In your notebook, answer Alex’s questions. Use the information from the speech bubbles.

ALEX: Where do I have to go when I arrive at the airport?

ESN Arrival at Hanover airport: 9:40 am | GCSD - shuttle bus, number 27

ALEX: Great! What do I do when I've found the bus stop?

FOE_EQ Departure at Hanover airport: 10:05 am

- Arrival at Hanover central station: 10:23 am

ALEX: All right! What time is the train to Osnabriick?

Platform 12, dep. 10:37 am

- Arrival at Osnabriick central station: 11:54 am

ALEX: Oh! That sounds doable. How do I get to your house from the station?

(Taxi) OR O%OG) OR FOI}O) pick you up > F

= f

Another idea is to plan a real class trip together with the group. The students could create a flyer
or a travel guide in which they give directions and conduct more research on the topic of

ALEX: Ok, thanks! I think I'll find the way. I'll text you if I have a problem. See you

very soon!

Fig. 19: Worksheet 3 - “How do | get to your house?”

4.1.2 Follow-up activities
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travelling on SkeLL. Let students research what other aspects might be relevant when planning a
trip and create more word sketches related to the topic. If there is a bit more time, it might also be
interesting to search online for authentic public transport connections and practise giving
corresponding directions. This would encourage students to focus on relevant information and
to filter them according to their needs.

The proposed corpus activities might also serve as an introduction to the topic of travelling:
following the ideas presented in this chapter, students could use the corpus tool to collect
information on various destinations (cities, countries, sights, etc.), learn new adjectives to
describe a trip or an event and use their knowledge to write a travel report, blog post or a diary
entry.

5 OPTIONS AND FURTHER IDEAS

The corpus tasks designed for this lesson allow for differentiation: teachers can decide how much
scaffolding is needed, depending on the group of learners. For instance, the list of verb
collocations might be prepared by the teacher or else be collected and developed by the learners
themselves. Moreover, it is possible to let students find their own example sentences in SkeLL for
further analysis of concordance lines. For the production task, some students can be challenged
to create the whole dialogue themselves.

For a more realistic setting, it is possible to use exchange platforms like Erasmus eTwinning so

that students can communicate with other English learners across Europe, or let students chat
with their classmates in an online format.

5.1 ADDITIONAL TOOLS AND FUNCTIONS TO CREATE MORE ADVANCED TASKS

5.1.1 Analysing concordances

The “Concordance” function is useful for finding language patterns for task design or for
demonstrating certain language structures. More advanced language learners or corpus-
experienced students could use this function to explore sentence structures on their own.

Select the “Word sketch” option and search for a word as explained in section 3.1.2.2. Open the
concordance lines (cf. section 3.1.2.3). Within the concordance section, click on the “Collocations”
symbol, i.e., the three dots at the top of the page (Fig. 20).

2 ¥ = - @ €@ = = @ sentence v + O

[ Details senteng
Collocations

E] theclevelandhot <s> Then catch the open top bus back to your hotel7 </s>

O britishcouncil <s> She ran fast but could not catch the bus . </s>

Fig. 20: The “Collocations” function

If you want to find the most frequent word forms right next to the keywords catch + bus, for
instance, select the first position on the right side. Click “GO” (Fig. 21).
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+=+ COLLOCATIONS X

BASIC ADVANCED ABOUT

Attribute ? Range ’ O

word 5 4 3 2 1 KWI02 3 4 5

Fig. 21: Specifying the position of the collocates

You will then be presented with a list of the most frequent words directly following the collocation
catch + bus. In Fig. 22, you can see that these are almost exclusively prepositions.

Word Cooccurrences ’ Candidates ’ T-score Mi LogDice

[0 back 8 14,689,125 281 7.14 -5.81
O into 4 30,396,678 1.94 5.09 7.86
O from 7 96,463,679 2.50 4.23 872 ees
O +to 32 583,003,761 526 3.83 9.12 e

Fig. 22: List of the most frequent words to the right

Once again, you can open the respective concordance lines by selecting one (or several) collocates
and clicking on “show concordances” at the bottom of the page (Fig. 23)

v/ in 3 1,919,856 0.08 0.07 -4.29

-
Show concordance for: ISR NN (/] RIS EIEZGIN [/ X -

Fig. 23: Show concordances

5.1.2 Multi-word search

Go to the “Word sketch” function and search for a word (cf. section 3.1.2.2). Open the concordance

lines (cf. section 3.1.2.3). Within the concordance section, click on the “Change criteria” symbol
(Fig. 24).
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Il

)

©
Q
X
)
|

& B e+~ M sentence~ +

[ Details sentence
Il theclevelananot... <s> Then catch the open top bus back to your hotel? </s>

2> [ britishcouncil.... <s> She ran fast but could not catch the bus . </s>

| carolynee.net <s> | kissed her goodbye and caught the bus to the city. </s>

Fig. 24: Changing the search criteria

In the “Advanced search” settings, click on “Filter context” and tick “Part-of-speech context” (Fig.
25). This function allows you to search for an additional wordform that occurs in the same
sentence as, e.g., bus and take.

£, CHANGE CRITERIA X
BAS ADVANCED ABOUT
S—
caL
Query type @ [ws(2, 15814674341)]
simple an introduction to
lenma IR ¢ BRSSP s \ I corpu guage
h -1 - CQLBUILDER 3 CH
phrase - ENGINE
word e
. Default attribute” |
character
lemma M CQL manual [4
cQL
Subcorpus :
none (the whole corpu... ¥ -

Filter context ® A

Lemma context
Part-of-speech context

with
all v of [ noun within 5  Tokens left and right -

[ verb

[ adjective

[] adverb

Text types ’ v

Fig. 25: Multi-word search

A drop-down menu for choosing the part(s) of speech you want to search for will appear. As an
example, search for all prepositional phrases associated with the collocation take + bus. These are
good exemplary phrases for further analysis. To do this, click “all” and tick “preposition” in the
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drop-down menu. To specify the position of the prepositional phrase relative to the keywords,
select “1” Tokens “right” and click “GO” (Fig. 26). Sketch Engine will then only display
concordances with prepositional phrases occurring immediately to the right of the collocation
(Fig. 27).

Do not filter
Lemma context

L_JON©

Part-of-speech context

Only keep lines with

al - of T within-, _ Tokens right -
— [] conjunction
</ Ppreposition
[] determiner
M1 nonn sinanilar
Fig. 26: Multiword search settings
[J Details sentence
(| bluedogairporth... <s> Catch the transfer bus to the terminal. </s>
> O flash-game.net <s> You should catch a bus as soon as possible. </s>
O athomeinthenort. <s> The kids catch the bus in front of our house. </s>
+ O koreanwar-educa... <s> | later went uptown to catch the bus for boot camp. </s>
(| daltondatabank.... <s> From there | caught a bus to Aurora. </s>

Fig. 27: Multi-word search results

5.1.3 Visualisation

Another nice feature is the “Visualisation” function on Sketch Engine.
QA ¥ O QA @ e X

- Show visualization
verbs with "bus" as object

Fig. 28: Visualisation symbol

Visualising the word sketch (e.g., for demonstration purposes) can be easily done by way of the
student-friendly, interactive visualisation tool on Sketch Engine. Open the word sketch interface
and search for a word (cf. section 3.1.2.2). Click on the “Show visualization” symbol in the toolbar
(Fig. 28). For a better overview, select only the categories you want to show and adjust the

number of collocations you want to display until you are satisfied with the visualisation (cf. Fig.
29).
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Number of collocates

[ ]
... for bus Fewer More

... of bus
On buS modifiers of "bus o
. by bus busin ... nouns modified by "bus" .
o board drlver bus from ... verbs with "bus"” as object .
Bt ta ke school verbs with "bus" as subject
ride. shuttle ... to bus ’
have bus” and/or
catch . US tour route
drive bus to prepositional phrases o
Service ride Stop electric new adjective predicates of "bus"
clt) public bus”is a
station ©U" jine focal v

Fig. 29: Visualising the word sketch

The image is downloadable. Hover over one area with your cursor to highlight just one on the
categories. This could help students formulate their own sentences, for example in task 3 of the
lesson outlined in section 4.

6 CONCLUSION

Corpus-based task design is still primarily found in academic contexts. In this chapter, we
intended to show how corpus tools can also be used by language learners of lower proficiency.
The approach introduced in this chapter is applicable to many more topics and levels. The idea is
to encourage learners to explore new word fields by creating word sketches and analysing words
in context by themselves. Students actively engage with new vocabulary in context instead of
simply memorising lists of isolated words from the textbook.

Word sketches like the ones created in this lesson are a good way of discovering authentic chunks
of speech that a textbook could not provide. In this chapter, we have shown that SkeLL is a
simple, yet practical tool that can give learners the means to becoming autonomous language
learners, whilst Sketch Engine with its variety of useful functions has an enormous potential for
teachers, especially when creating further exercises and visualisations.
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CHAPTER 3.

"LET'S HAVE A PARTY!": TEACHING STUDENTS HOW TO EXPRESS, ACCEPT
AND REFUSE INVITATIONS

SELKE TOMBRAGEL

1 INTRODUCTION AND RATIONALE

Communicative approaches to teaching English as a foreign or second language aim to enable
learners to master key communicative situations such as going to a restaurant, shopping, asking
for directions, etc. As such, it is necessary to give students the opportunity to come into contact
with authentic spoken language as opposed to the largely written-language-based and often
unidiomatic materials presented in school textbooks. With this in mind, this chapter applies a
communicative teaching approach by teaching students how to give, accept and refuse invitations
in a socially accepted manner. This teaching objective is in line with our local secondary school
curriculum, which states that students should be able to invite somebody and to respond to
invitations (Niedersichsisches Kultusministerium 2015: 17). This chapter provides teachers with
a detailed step-by-step guide on how to access and compile idiomatic spoken language material
by conducting their own corpus linguistics research and how to process this material for teaching
purposes. It thus shows how idiomatic spoken language use can form the basis of diverse
communicative and meaningful learner activities, which prepare students for communicative
encounters outside the classroom.

OUTLINE AND OBJECTIVES

e Target learners: Lower secondary school (e.g. gl grade)
e Teacher preparation time: ca. 60 min.

e |essontime: ca. 20 min.
By the end of this lesson, students will be able to:

e Invite friends to a party
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e Acceptinvitations in spoken English

o Politely refuse invitations in spoken English

2 CORPUS, TOOLS AND METHODS

Quaglio (2009: 148-149) advocates the use of television dialogue as a surrogate for natural
conversation, adding that “it offers a vast potential for pedagogical purposes”. Accordingly, the
Corpus of American Soap Operas was selected for this lesson. It contains 100 million words of
spoken American English from ten US soap operas from the early 2000s and is freely accessible
via english-corpora.org. Note that, unlike many spoken corpora, which feature adult, uncensored
spoken language, the Corpus of American Soap Operas is especially adequate for selecting
language material for younger learners, as it does not include any swear words. To use the english-
corpora.org, users will need to register. The free account only offers a limited number of searches
per day but this is sufficient for teaching purposes.

The corpus research conducted by the teacher as part of the preparation for this lesson focuses on
the KWIC functions of english-corpora.org. This function is particularly useful because it can help
to counter the “over-emphasis in language teaching on single words” (O’Keeffe et al. 2007: 63); and
to make students aware that “the meaning of a word is as much a matter of how it combines with
other words in actual use” (Firth 1935 in O’Keeffe et al. 2007: 59).

3 STEP-BY-STEP GUIDE

3.1 Teacher preparation - data collection

Step 1: Registering on english-corpora.org

To access the Corpus of American Soap Operas, connect to www.english-corpora.org and select
the corpus by clicking on it (Fig. 1).

Corpus Download # words Dialect Time period Genre(s)
iWeb: The Intelligent Web-based Corpus (@) 14 billion 6 countries 2017 Web
News on the Web (NOW) @ 8.7 billion+ 20 countries 2010-last month Web: News
Global Web-Based English (GloWbE) (@) 1.9 billion 20 countries 201213 Web (incl blogs)
Wikipedia Corpus (@) 1.9 billion (Various) 2014 Wikipedia
Corpus of Contemporary American English (COCA) @ 600 million American 1990-2019 Balanced
Corpus of Historical American English (COHA) (@) 400 million American 1810-2009 Balanced
The TV Corpus (@) 325 million 6 countries 1950-2018 TV shows
The Movie Corpus (@) 200 million 6 countries 1930-2018 Movies

I Corpus of American Soap Operas (@) 100 million American 2001-2012 TV shows I

Fig. 1: Accessing the Corpus of American Soap Operas.

If you are curious to find out more about the different soaps included in the corpus, click on the
“sheet-of-paper symbol” (Fig. 2).
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Corpus of American Soap Operas (§) O

SEARCH FREQUENCY

Fig. 2: Further information on the corpus.

Step 2: Compiling corpus data with the “KWIC” function

The “Keyword in Context” (KWIC) function enables you to see in which context a keyword,
occurs. First, type in the keyword, in this case invite. Second, select the words by which you want
to sort your search. Select L for 1, 2, or 3 words to the left. Select R for 1, 2, or 3 words to the right.
It is also possible, for example, to sort by one word to the left, then one and two words to the right.
Note that you can click on the grey box with the asterisk to clear the entries and start over (Fig. 3).

M G e es @i @ You can sort the words to the left
— and/or right of your search term.
Iinvite

- - - 1] 2| 3 R /

I Keyword in Context (KWIC) I | Reset |

Choose the number of examples
Sections Texts/Virtual Sort/Limit Options which you would like to see
(options: 100,200, 500 or 1000;
recommendation: 200).

<
<«

#KWIC

Fig. 3: Conducting a KWIC search.

As a result of this sample search, you will obtain a list of 200 examples of the verb invite and
the three words to its right (Fig. 4). Elements which belong to the same structural category are
highlighted in the same colour, which will help you and your students to identify common patterns
of usage.

20 2009 YR A B C . Thanks . Victor: All right, why do n't you | invite | [Eden| fo| [come| out to the ranch one day ? Noah: Hey

21 2010 GH A B C told me you arranged this, asking her to call and § invite @ @ the kids . Nikolas: | did . | did

22 2007 YR A B C if you do stay like this, | 'm gon na § invite @ see you . Which may not be a bad

23 2006 DAYS A B C of stuff to do . We have to go around and J invite E wedding tomorrow . Austin: You 're right .*
24 2008 GL A B C me and then later we ‘Il throw a Big party and || invite E . Butright now, this is just for

25 2006 GL A B C . # Marina: Yes, here is the catch : We invite who knows and loves Harley . #
26 2010 ATWT A B C lot to do to get ready . Would you call and J§ invite B Parker] Yeah , no problem. Liberty: Okay . #

27 2009 GH A B C for . Look at her . # Sam: You did not | invite fintd life . You did n't ask him to fixate

28 2003 GL A B C know . I'll have a family breakfast . | 'll § invite - g Last i heard , he was having a really

29 2006 ATWT A B C so cold . I'll still have a few weeks to § invite ﬂ i] do have a big family . What 's wrong

30 2008 YR A B C ?What did you think Iwas gon na do , J| invite E Hold ' Em ? Call for a bathroom break
31 2004 ATWT A B C And while we 're atit, why do n't we f| invite , t00? Pilar: Why ? Simon: Oh,

32 2010 GH A B C would give us a graceful out like call your sister and § invite @ E] visit . Yeah , well , is that what

33 2002 AMC A B C Did | ask who what ? Maddie: Mommy . Did you | invite fod ? Edmund: Not yet . But the next time
34 2003 VYR A B C right now . Brenda: You 're not that - . Just § invite @ a drink at Marsino's . Aguy's

35 (2005 GH A B C ,why do n't we just let her 2 We il | invite i) [ Ric: oh, that s brilliant . Why did

36 2005 ATWT A B C got an even better idea . Why do n't we just § invite B ﬂ # Emily: Where do you keep your blunt objects

Fig. 4: Results for the KWIC search of invite.

You may have observed that the search options, as displayed in Fig. 3, only returned the non-
inflected verb form invite. In order to find representative examples including the different
conjugated forms of the verb invite (e.g. he/she/it invites, he was invited) (Fig. 6), you need to
search for the lemma invite. The lemma includes all conjugated verb forms such as inviting, invited,
invites etc. To search for the lemma invite, type: [invite] or INVITE and click on “Keyword in Context
(KWIC)” (Fig. 5).
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List Chart Collocates Compare |KWIC

I[invite] I
L - - - = 1 2 3 R *

Keyword in Context (KWIC) Reset

Fig. 5: Lemma search for the verb invite.

22 2006 ATWT your mom would love that . Will: Well , | ll invite @ the ride . Gwen: If you do that,

23 2006 BB Donna: | thought they gave her over half the company ? | Invited E their family with open arms ? # Nick: Just

24 2005 GH into has nothing to dowith me . | did not | invite [down] herg to go snooping through my business . Skye: Oh
25 2003 ATWT did | listen to you ? Why did | think that § inviting @ E baby 's life would help anything ? If she

26 2007 YR Ido n'tknow, maybe . | was thinking about JI inviting @ for awhile, just to make sure that

27 2010 GH And rather than just writing her a check , he 's invited @ and stay and said bring your sister with you

28 2007 DAYS
29 2010 ATWT

. Nick: What ? No . Chelsea: Well , should | invite us , or are you gon na do it

. Chris: Why do n't you just make a gesture ? Invite E anniversary party, all right ? # Henry: Can

> » » » » » » » » » » » » » » > >

@ @ W ® O ®®® O ®® OO ® ® 0 ®

[a NN NN s NN NN NN B o B o B o I o I o BN o BN o BRI o BN o }
EEEE]

FEEEEEEDREERERRDREER

30 2004 YR my daughter correctly, you took advantage of the moment to invite m ranch ? # Victor: What do you mean,

31 2002 YR But, come on . Isabella: What 's the harm of | inviting @ 's not going to come anyway . Paul: |

32 2005 ATWT taking Mike so long with the right ones . Should we invite @ @ ? #Henry: Yeah, sure, we can

33 2004 BB know what | do n't understand ? Why you had to invite ﬂ the first place . # Nick: He 's trying

34 2008 BB That was really creepy . And then he insisted that | invite E [] Ridge: What ? Ashley: He did n't force the

35 2011 BB Okay, well, why don't you call Liam and invite ﬂ Maybe he 'd like some . Amber: Because he
36 2008 BB Brooke: You know , | wantto talk to Rick and invite E @ rehearsal dinner . Ridge: Not a good idea at
37 2002 GH , everybody . Felicia: Oh, hello . Ned: Who thought | inviting fvag [ §08d idea? Edward: it 's always wise to

38 2006 BB ? Taylor: Hector . Stephanie: Oh . Taylor: | did n't invite u just showed up to wish me happy new year

Fig. 6: Results for lemma search invite.

Step 3: Searching for particular parts-of-speech

When looking for similar patterns, it is important to search for invite as either a noun or a verb
in order to obtain comparable examples. This selection can be made by clicking on the light grey
button “POS” (= Part-of-Speech) next to where the search term is entered (Fig. 7). A drop-down
menu opens and “verb.all” or “noun.all” can be selected.

List Chart Collocates Compare |KWIC

invite_v* || lverb.ALL |E]
2 3 R *

- - -

Keyword in Context (KWIC) | Reset |

Sections Texts/Virtual Sort/Limit Options

# KWIC

Fig. 7: Searching for a specific part of speech.

In the following you will find some results for exemplary searches of invite as a verb.
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27 2011 YR A B C crowd her, Bro . Neil: No . | should just § invite E E] wedding where her husband was killed . Malcolm: Okay
28 2008 YR A B C tofind out if she 's really §ificere . Let 's | invite  [ner] fo] . I mean,, for real . Will you

29 2010 ATWT A B C remember not too long ago that you two would n't even J invite E E 's christening . Gwen: Okay , your mom is

30 2005 ATWT A B C doing today . # Jack: Well, why do n't you § invite E E us ? Ask Emma, |'m sure she

31 2011 AMC A B C hire somebody full-time to take care of our baby , you J invite E E @ into our house without discussing it with me .

32 2009 GH A B C either refrain from inviting her to Wyndemere all together or § invite E E @ the night . Having her for dinner only does

33 2002 DAYS A B C be further from the truth . John: Then why did you § invite E E @ dinner party ? Tony: | thought | explained it

34 2009 GL A B C it's ringing ? What ... you called Natalia ? Emma: | Invite  |ner] kof khe] party . Please ? Olivia: I 'll mention it

Fig. 8: Pattern invite sb to sth.

invite  |him| |in] lifor] BFEERA tea and offer to take him where he
46 2001 PC A B C here earlier . Michael: What ? You -- you did n't] invite @ E ! did you ? Eve: No . Of course not

45 2001 PC A B C some guy . He was lost . Kevin: You did n't

47 2001 PC A B C Jack: Because Caleb ca n't come in if you do n't} invite @ E ! All right? That's one of the rules

Fig. 9: Pattern invite sb in.

156 2008 ATWT family room, too . Lily: Carly , | did n't

157 2007 AMC Thank you . You knowwhat ? | did n't just

158 2001 OLTL . # Antonio: So | thought | 'd call you and

> >» » »
@ @ @O W
Nn N N N

159 2009 OLTL see you guys out somewhere , or whether my mom would

Fig. 10: Pattern invite + sb + over.

List Chart Collocates Compare |KWIC

invite_nn*

kY- - -f=11 2 3R *

Keyword in Context (KWIC) | Reset |

Sections Texts/Virtual Sort/Limit Options

# KWIC

Fig. 11: Search settings for searching for invite as a noun.

Now also search for the nouns invite and invitation.

76 2008 AMC A B C through . Yeah , that 's right . You have the invite list f [688d [ make sure zach Siater is coming, too
77 2010 AMC A B C Greenlee: Why mess with perfection ?Oh , and about the invite list ﬂ B @ one sent to Kendall and Zach . |
78 2008 YR A B C is n't your party , isit ? Colleen: With this invite list ﬂ E u Not a chance . Have fun, though

Fig. 12: Pattern invite + list.
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9 2004
10 2008
1 2002
122003
13 2007
14 2002
15 2007
16 2010
17 2010
18 2009
19 2004
20 2003

ATWT
ATWT
ATWT
ATWT
GL
PC

BB
BB
OLTL
YR
AMC
DAYS
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List Chart Collocates Compare

3

invitation_nn*

- - -1 2

KWIC

Keyword in Context (KWIC)

Reset

=)

R *

Sections Texts/Virtual Sort/Limit Options

Fig. 13: Search settings for searching for invitation as a noun.

And | 'm pretty sure | 'm gon na get and
Holden: | think polo is abusive . It 's an open

? Craig: You think it 'd be possible to wrangle an
knew that it was from Travers . It was his little

any longer . | can not believe you turned down my
find, no buts aboutit. | have a personal

to keep our stockholders happy . Jackie: You received the
No, I...(Laughs) Iwas n't fishing for an

Nora when Matthew sued them . So | 've had my
|- took it when | saw this was an - an

faked . Look at her . Greenlee is just an open

Hey, guys . # Belle: Rex , | have an

Fig. 14: Search results for searching for the noun invitation.

Step 4: Documenting research results

invitation m breakfasg] Dad and Kim . Margo: Yeah, I'm
invitation E get injured . Neal: Well , the same could
invitation fs] 81 man ? Huh ? Huh ? Holden: This
invitation E @ go see him . Jessica: Why did n't you
invitation Wateny| fun . Hey, you still thinking about Griggs
invitation @ , so with or without the two of you
invitation E show ? George: Yes, ma'am . Vijay and
invitation [I I ... (chuckles) Justin: Donna, | would be
invitation [| # pani: Alittle to the left . Yeah

invitation E 80 up to the cabin . She was trying
invitation @ have your way with her . So if at

invitation ﬂ Whoops . Ha ha ha ha. # Rex:

Having familiarized yourself with the KWIC feature of the corpus and skimmed through the
examples, you now need to select data suitable for your lesson which exemplify the speech act of
“inviting somebody”. English-corpora.org offers you the useful option of creating your own lists
containing only the examples which are most interesting or relevant for your teaching purposes.
To save individual examples, simply click on all the examples that you would like to use in class
(they will be highlighted in blue), give your list a name in the textbox (Number 4 in Fig. 15) and
click on “SAVE LIST”. You can also add to lists that you have previously created by selecting the
list name in the dropdown menu (Number 3 in Fig. 15).
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Itis possible to save KWIC entries and to access and modify these lists at at later time.

I cLick FOR MORE CONTEXT B [saveust |8 cHooseLisT [ B createnewust| |

1 2011  MAG Source Info 1 A B C | theentrywill be displayed here; click on it to add it to the list E
2 /2003 ACAD  Source Info 2 A B C| the entry will be displayed here; click on it to add it to the list
3 /2001 FIC Source Info 3 A| B | C the entry will be displayed here; click on it to add it to the list
4 11998 NEWS  Source Info 4 A B C | the entry will be displayed here; click on it to add it to the list

1. Click to see an expanded display (about 100 words), as well as full source data for the entry

2. Select all of the entries in the list.

3. If you have already created a saved list and want to add to that list, select it.

4. If you want to create a new saved list, enter the name.

5. See the Saved List. At that page you can also delete entries, move entries between lists, and expand many entries at one time.

To select entries:

6. Click on one of the entries to select or de-select it.
7. You can also categorize the entries within a list by choosing A, B, or C. For example, you might want to sort the entries into one of three different
groups, depending on their meaning or usage.

Fig. 15: Saving lists of concordance lines.

One option is to save lists of useful frequent structures, e.g. invite + me/him/her/them + over/to, so
that your students may inductively infer the underlying patterns based on the similarity of the
examples. You can access your lists anytime. Choose the list you would like to access and click on
“SAVE LIST” (Fig. 16).

(SHUFFLE)
Xample

CLICK FOR MORE CONTEXT 21 CHOOSE LIS} EnewusT[ @

samplesCL
1 2012 YR A B C Wellput. Anyway, listen, I-it was ki v yuu w sevic® me along. |-l appreciate it, but | plan to stay far away from
2 2009 GH A B C Youwould have a blast. Which is -- that's probably my cue to invite you along. No -- no, | get it. | understand why
3 2008 ATWT A B C havedinner? All right. Mwah. Oh, hey, we should invite Maddie along to dinner. We haven't had a chance to celebrate her being
4 2008 GL A B C want tofigure out what they should do on their own. But they will invite us to go along for the ride, right? | mean, because we
5 2007 YR A B C (Laughs) Kevin, please don't be rude. Jeffrey was kind enough to invite you along. Don't give him the third degree. Well, |

Fig. 16: Accessing a saved list.

1 SOAP:2009 You would have a blast. Which is - that's probably my cue to invite you along. Johnny: No -- no, | get it. | understand why
GH

2 SOAP:2008 want to figure out what they should do on their own. But they will invite us to go along for the ride, right? | mean, because we
GL

3 SOAP:2006 Oh, yeah, your mom would love that. Will: Well, I'll invite her along for the ride. Gwen: If you do that, | will divorce
ATW

Fig. 17: The “saved list” for invite + along.

Alternatively, you may copy the examples and/or the expanded contexts into an empty Word
document to use this data for the preparation of teaching material. Either way, you should
document your research results as it forms the basis for preparing your teaching materials.

Step 5: Categorizing research results

Based on your research results, you can now categorize the examples you selected according to
your teaching objectives. The table below presents such an example categorization.
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Table 1: Corpus-derived patterns of usage for invite and invitation sorted by learning goals.

Give/express an invitation

Accept aninvitation

Refuse an invitation

e | would like to invite sb.
e Could +invite

e Invite sb. back

e Invitesb.in

e Invite sb. to sth.

e Aninvitation to sth.

e Invite sb. to sth.

e Invite sb. for sth.

To thank sb. for the invite

| appreciate the invite

Thank you, | accept the invite
Thanks for inviting me/us

To accept aninvitation

Thank you for the invite, but |
cannot...

To turn down an invitation
| appreciate the invite, but...

Thank for the invite, but I'm
going to pass...

e Invite sh. tojoin...
e Toinvite sh. over

3.2 TEACHER PREPARATION - DESIGNING CORPUS-BASED TEACHING MATERIALS

Warm-up

Step 6: Selecting a video scene of an invitational act

For the warm-up activity, select an appropriate invitation scene, ideally from one of the soaps in
the corpus. The expanded context information of a specific concordance line as illustrated below
(Fig. 18), includes information about the date on which this specific scene was first broadcasted.
Therefore, you may try to search the internet to find this specific episode, though this can be
a time-consuming task! Alternatively, search for an alternative invitation scene on YouTube,
e.g. from the soap “All my children” (on YouTube, search for: “All my children invitation”):
https://www.youtube.com/watch?v=3awzuCGbggqo.

Source information:

Date 2009 (2009-07-02) I
Title General Hospital
Source General Hospital

Expanded context:

family are really something. It's, like, classic old-school Italian, you know? The big meal in the middle of the day, and when | say big, | mean, like, roman emperor's feast. It's a wonder we're not all

400 pounds. Cousin Violetta's pushing it. Are they all as outgoing as you are? Outgoing? That's a nice euphemism. Yeah, it's pretty much wall-to-wall type A personalities. You would
have a blast. Which is -- that's probably my cue to invite you along. No -- no, | get it. | understand why you can't. # We need to discuss what happened here. Sure.

Would you mind turning that off and looking at me, please? | understand how hurt you are, and how disappointed you are in me. You have every reason to be. But you shouldn't have shown Molly
that blog, because she's too young to understand the hateful things they said about me. You're

Fig. 18: Broadcasting information.

Pre-task

Step 7: Preparing playing cards

This interactive pre-task is designed to focus the students’ attention onto the diverse contexts, in
which the two most basic terms linked to the topic of invitation (invite and invitation) may occur. To
create the pre-task material, access your list(s) of examples which you have saved on the English-
corpora website (step 4) or as the Word document you created. Split a selection of these sentences
into meaningful chunks of two to five words. Print or write the individual chunks onto large,
colourful cards.
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Table 2: Example playing cards to be pinned onto the board.

| would very much like toinvite you tocome
Thanks for the invite but | can't stay
First task

Step 8: Designing a worksheet based on the KWIC material

For the first task, you need to design a worksheet based on the corpus data which you compiled
through your KWIC research (Step 2). Basically, you provide the students with blocks of examples
which illustrate recurrent patterns.
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Worksheet ,,Working with Corpus Data*
Task 1

a) Below you find some examples which were taken from US American Soap Operas (spoken
language). Look at each block of examples and try to identify a pattern, which the examples have in
common. Write down your ideas.

Block A:

7 2wm wm ABC crowd her, Bro. Nek No . | should just  kwite  er] fd [ wedding where her husband was kiled . Maiolr Okay
2 2000 ® ABC 10 find out if she ‘s reaty [GNN . et 5 iwite  Bed fo Bnne] . 1mean, for real . Willyou

29 2000 ATWT A B C remember not 1o long ago that you two WU it even  Ewite  her] fd Falld 5 christening . Gwen: Okay , your mom &5

0 2005 ATWT A B C doing today . # jack: Well, why @8 nt you  lwie  hed fd S 7 Ask Emma , 1 'm sure she

31201 A ABC hire scemebody fulltime to take care of cur Baby , you e hed i3 into our house without discussing | with me

R 200 G4 ABC ether refrain from inviteg her to Wyndemere all together or  vite  hed fd the night . Having her for dinner cely does

3} 200 DAYS ABC be further from the truth . johec Then why d@id you iwiie  er fd Ehd dinner party 2 Tory: | thought | explamed it

M 200 @ ABC RS ringing What . you Called Nacalia ? Emma:  lnite  Ber] 3 Ehd pary . Prease 7 Othia: 18 mention

Pattern: + + +
Block B:
156 2008 ATWT A B C family room , too , Uly: Carly , | 8 0t lnite  [roul bverd fierd 1o trace decorating tps . Carly: | know
157 2000 AMC A B C Thank you . You know what? | @id nt just it [you] bved Ferd to taik about it, because 1 want you
158 2000 ML A B C # Antonio: So lthought | 1 @il you and it roul oved i my place for lunch and., you know,
199 2000 O A B C see you guys out somewhere o whether my mom would  knite  [rou] bved | and we woutd finaty meet . But | decided
Pattern: + +
Block C:
37 200 AW A B C B s uptoher Bosaena Mow G0 | BR down el e ree] my favorite boy 2 Crag: A rght
38 2008 G A B C ago. @ Nikolas You made & . Nadne | never  fm down e [SEaton) B A . ikoles On 1 ' glad
39 2006 AMC A B C # )k Note 10 50 — when Someone SIS 10 D down el [Svesen] | Bt ot Ryan: 1t was incredibly
Pattern: + + +
| Further examples should be added |

b) After having discovered how to use the nouns “invitation” and “invite” as well as the verb “invite”,
try to relate the useful phrases with the correct category.

Thank sb for + invite / should have a party / Thank you, I accept the invite / Thank you for the
invite, but I'm gonna pass... / invite sb in / invite + back / could + invite / turn down an
invitation / I appreciate the invite / I appreciate the invite, but... / thanks for inviting sb /
invite sb to sth / invite sb for sth / invite sb to join / accept an invitation / invite to sth / invite
+ noun / I would like to invite sb / thank you for the invite, but I can’t.../ to invite sb over / an
invite to sth

Accept invitation Give/express an invitation Refuse an invitation

Fig. 19: Example worksheet for the first task.
Please note that Fig. 19 is a sample worksheet and that you should add further examples.
Second task
Step 9: Designing role-play cards

While the first task focused the students’ attention on patterns of usage, the second task aims
to motivate students to actively use these patterns in communication. In order to achieve this
aim, it is recommended to create role-play cards. The corpus data you collected (in the form of
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concordance lines and their expanded contexts) offer numerous example situations which you can
use for creating the cards. You can either directly copy the “expanded context” onto the cards if
the situation is clear enough that way, or rephrase and summarize the depicted scene in a couple
of sentences if necessary. While the situation is presented on the back of the card, the front side
states the topic of the situation e.g. “Refusing an invitation” (Table 3).

Table 3: Example role-play cards.

- back -
- front - Situation:
Inviting somebody You have decided to celebrate your birthday, which is coming up the following week.

On your way to soccer practice you meet a good friend and immediately want to
invite him/her.

- back -

- front -

Situation:

Refusing an invitation

Your best friend invites you to his/her birthday. Unfortunately, you will be on
vacation with your parents.

Third task

Step 10: Formulating the final task of the session

The final task of the session requires the students to practise using the structural patterns and
phrases they have learned over the course of the session in writing by designing an invitation card
(Fig. 20).

Fig. 20: Example Invitation Card Task (http.//pixabay.com).

64 ELEN LE FOLL (ED.)


https://pixabay.com/

Task 3

Write an invitation card for an imaginary party. Don't forget to mention:

e What you are celebrating
o The date, time and place
o What the guests should bring

e Information on how to respond to your invitation.

LESSON PLAN

Table 4: Lesson plan ‘Let’s have a party!’

Phase Task Implementation Interaction form Material/Medium
Warm-up Video impulse Quick impulse Video
w e plenum YouTube video
10 min invitation Discussion on the video
Pre-task Guess what comes Reorganizing cards on the board group work/ plenum Cards for the board (and/
|
20 min before and after! Discussion of results or groupwork)
Working with concordance lines,
Task 1 discovering structural patterns and -
Hands-on KWIC | useful phrases Indl\lil/dulally/ partner worksheet
20 min work/ plenum
Comparing results
Task 2 P;‘]actlcn?g new stru_ctutr_es and partner work
. Role-Play phrases in communication Role-play cards
25 min Presentation of mini role plays plenum
. S |
Task 3 Designing an Writing an invitation card! individually Sample card via document
15 min invitation card Homework: finish it! camera

Instructions
Pre-Task: Language chunk cards

The idea is to pin a number of sentence “chunks” onto the board. In a class of 24 students, form
four groups of six students. Within their groups, the students discuss and guess which of the
chunks presented on the board belong together. Each group then sends one group member to the
board to reorganize the chunks in the correct order. The group results are then discussed in class
and secured on the board.

First task: Discovery learning of key patterns

In this task, students work through the worksheet designed in 3.2.3 individually or in pairs.
Depending on the class, time resources and classroom facilities, this task could also be redesigned
as a hands-on Data-Driven-Learning (DDL) task. In this case, the students themselves work online
with the corpus. This, of course, means that they need access to computers and should have
received a general introduction to corpus research similar to the one provided for teachers in

CORPORA FOR THE EFL CLASSROOM 65



this chapter. If these requirements can be met, the students work “hands-on” with the corpus in
order to discover structural patterns. Instead of being given the pre-selected corpus data, they can
investigate and select examples sentences themselves.

Second task: Role-plays

The class is split into pairs of two students: each pair receives approximately ten role-play cards;
the students then have to act out the described situation by choosing appropriate phrases/patterns
to talk about invitations. They can use the worksheet; especially task 1b (see worksheet Fig. 20)
may help them to decide which structure to use in which situation.

Third task: Invitation cards
This task can conclude the lesson or, alternatively, be set as homework. Weaker students may be

provided with an example invitation text to support them in this task.

4 OPTIONS AND FURTHER IDEAS

As an extension to the invitation card writing task, students can “invite” each other to their parties
and then accept or refuse invitations on the basis of a roll of the dice. The number on the dice can
be suggested by the students and then summarized on the board.

Possible key to the die game

1 = Accept the invitation.

2 = Accept the invitation and ask if your friend/sibling can also come.

3 = Accept the invitation and offer to bring something.

4 = Accept the invitation but warn that you can only come an hour later.
5 = Refuse the invitation. You have something else planned.

6 = Refuse the invitation. You are already invited to another party.

.

Further follow-up lessons could focus students’ attention on the degree of politeness in various
invitation scenes, particularly with regard to the modal verbs used to express politeness. The
following combinations are particularly frequent in the corpus:

» Would + invitation

« Would love to + invite

+ Couldn't + invite

« May + invite

o Should + invite

« Should have a party

» Ought to + invite
The following search (Fig. 21) can help to find the most frequent modal verb + invite patterns.
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List Chart |Collocates| Compare KWIC

*_vm* Word/phrase | verb.MODAL =

invite Collocates
+|4]3]2[1]o[ffo]1]2]3]4]+

Find collocates | Reset l

Sections Texts/Virtual Sort/Limit Options

Fig. 21: Finding modal verbs in the context of invitations.

Task “Modal verbs”

In the corpus examples below, the speakers often use specific words to express what they are sayingin a
specific manner. Can you find these words?

Knock on door. Alexis: Hi. James: Hello. | believe these belong to you. Alexis: Oh, thank you. Thank you very
much, | really appreciate it. | would invite you in. I'm just not feeling that well right now.
(General hospital; 2007-04-09)

Jonathan: Would you call her, please? Please tell her she doesn’t have anything to worry about. | — | want her to
concentrate on having a good time tonight.
All my Children(2007-05-02)

Luke: Mmm. You know what? If | do say so myself, these pancakes were

awesome. Faith: Why couldn’t we invite Dad? Lily: Dad had a lot to do at the

farm. Faith: Mom, why won't you tell us what's going on? Is Dad mad at you again? (As the World Turns;
2008-07-31)

Hope: I think that you should invite her back for dinner one night. Liam: | think she will not like that idea at all.
Hope: | don’t think she will, either.
(Bold and Beautiful 2012-04-24)

Katie: Right. Right, we should have a party. Jack: Exactly, | was thinking more of a cookout. Here. Later
today. Katie: Today? Jack: Today. Katie: Well, it’s kind of last minute notice... (As the World Turns
2007-08-30)

Casey: You want to go grab lunch? Alison: Actually, yes, | would. | worked the early shift, so I’'m done for the
day. Casey: Excellent. I'll take you out. My treat. Alison: Well, how can | refuse an offer like that? Should we
invite Jade?

As the World Turns (2009-04-30)

Carly: Well, | guess we'll have a little more bubbly while we wait. What shall we toast to this time? Craig: Uh, how
about to the most beautiful, compassionate woman |
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know? Carly: You ought to invite her to dinner.
(As the World Turns 2009-05-14)

How to express:

5 CAVEATS AND LIMITATIONS

Difficulties might occur when working with the Corpus of American Soap Operas via the interface
english-corpora.org for the first time. Non-paying users will regularly receive a notification to
upgrade their account (Fig. 22).

There is no cost for basic access to English-Corpora.org. But you will occasionally see this message, which asks you to
consider upgrading to a "premium" account.

3
g
I

=20 if you have a premium account ($10.00 per month, $30.00 for one year, $55.00 for two years, or $75.00 for three
years), then you will not see this message anymore. You will also have increased access to the corpora, more

Pycckui features, and you will help to support English-Corpora.org.

Ay ymll
if you are a student, your school or university can also get an academic license, and all of you will have the benefits
of a premium account.

Thanks for your support.

Fig. 22: Notification to upgrade.

This notification may be disregarded, but requires a little patience. Having waited for a few
seconds, users then have the option to continue their search without upgrading (Fig. 23).

Click here to continue with your search

There is no cost for basic access to English-Corpora.org. But you will occasionally see this message, which asks you to

b consider upgrading to a "premium" account.
=2 0f if you have a premium account ($10.00 per month, $30.00 for one year, $55.00 for two years, or $75.00 for three
- — years), then you will not see this message anymore. You will also have increased access to the corpora, more

features, and you will help to support English-Corpora.org.

A yml)
if you are a student, your school or university can also get an academic license, and all of you will have the benefits
of a premium account.

Thanks for your support.

Fig. 23: How to continue a search without agreeing to upgrade.
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6 CONCLUSION

Even though the initial preparation of this lesson based on self-compiled corpus data is more time-
consuming than ordinary lesson preparation, this chapter has shown that the time investment
is worth the effort. The preparation time will continuously decrease as teachers become more
experienced in working with corpora. Once collected, the corpus data can be reused numerous
times and the procedure can easily be applied to any other topic which aims at teaching students
how to master communicative situations; it is even applicable to other foreign languages. Teachers
of Spanish, for example, may want to consult www.corpusdelespanol.org, whose interface will
look very familiar to experienced users of english-corpora.org since it is based on the same
software.
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PART III.

LESSON IDEAS: UPPER SECONDARY SCHOOL

Corpus-informed EFL lessons for upper secondary school

o Differences in the grammatical structures of ‘tell’ and ‘say’ by Geeske Diinnhaupt and Lena Haase
o How to do data-driven learning (DDL) with secondary school pupils to improve their writing by

Katharina Busmann
e Using corporain the EFL classroom for creative writing by Jonas Dammann
e Teaching neologisms using corpus tools by Sarah Winkelmann and Nicol Sperling
e Commas in argumentative writing by Marie Nottmeier, Alina Sophie Peters and Lara Warnecke
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CHAPTER 4.

DIFFERENCES IN THE GRAMMATICAL STRUCTURES OF 'TELL AND 'SAY'

A data-driven learning approach
GEESKE DUNNHAUPT AND LENA HAASE

1 INTRODUCTION

The verbs say and tell have a similar meaning and, in German, both can be translated as sagen.
As a result, German-speaking learners of English tend to use the grammar of these words
synonymously and frequently produce unidiomatic phrases like she told to me or my teacher said me
that. In fact, this problem is not confined to German-speaking learners of English: it is common
to many Learner Englishes — as attested, for example, in the Longman Dictionary of Errors (Turton
& Heaton 1997). To counter this difficulty, the following lesson focusses on the different
grammatical structures of the two verbs, which the students will ascertain from authentic language
samples. Students benefit from a corpus-based approach to learning about these two reporting
verbs because corpora provide them with authentic language material. Knowing how to work with
corpus analysis tools and being able to interpret the extracted data can positively contribute to
students’ learning strategies and learner autonomy.

Justification for applying such an approach can be found in the curriculum of Lower Saxony as it
encourages teachers to include a variety of learning strategies in their teaching:

Lernstrategien beziehen sich auf den Erwerb der sprachlichen Mittel und bezeichnen die
Strategien, die ein Lerner zunehmend selbststandig und individuell unterschiedlich
verwendet, um sich Sprache anzueignen [Learning strategies refer to the acquisition
of linguistic resources and describe the strategies that a learner uses to acquire a
language with increasing autonomy and individual variation] (Niedersichsisches
Kultusministerium 2015: 27).

Furthermore, the proposed lesson unit supports learning awareness (“Lernbewusstsein”) as the
students learn autonomously and discover rules by themselves: “Die Schiilerinnen und Schiiler [...]
finden Regeln, erkennen Fehler in Selbstkorrektur sowie peer correction und nutzen diese Erkenntnisse fiir
den eigenen Lernprozess” [Students [...] identify rules, recognize errors by correcting themselves
or through peer correction and make use of this knowledge for their own learning process]
(Niedersichsisches Kultusministerium 2015: 28).
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OUTLINE AND OBJECTIVES

This 90-minute lesson is designed to be a stand-alone grammar lesson that can be embedded into any topic
in which the two verbs tell and say occur, or after difficulties in the correct usage of the verbs’ grammatical
features arose. It has been designed with sixth-grade students in mind who have already been introduced
to both verbs independently and are now learning about their structural differences. Since it is assumed
that this is the students’ first time working with a corpus, the worksheet features step-by-step instructions
on how to extract the relevant information from the corpus. Besides providing the students with the tasks
and instructions, the worksheet additionally secures all results in one document that the students can look
at in case of uncertainties.

Learning objectives:
e Students understand that tell and say have different grammatical structures whose features cannot
be applied synonymously.
e Students can use both verbs productively in idiomatic contexts.
This will be achieved by analysing and comparing the grammatical structures based on corpus data. In
addition:
e Students develop ‘corpus skills’ as a learning strategy for autonomous language learning.

e Students train their communicative and social competences, e.g., by comparing and discussing their
results with a partner.

o Students reflect on the experience of working with a corpus.

2 CORPUS/CORPORA, TOOLS AND METHODS

As “educational systems in European countries generally [...] follow the British English model”
(Naser Eddine 2011: 8), the British National Corpus (BNC) will be used to provide the necessary
information for this lesson. The corpus can be freely accessed via https://www.english-

corpora.org/bnc/. The different uses of this corpus analysis tool include “finding the frequency
of words, phrases, and collocates” and “designing authentic language teaching materials and
resources” (English Corpora: Most Widely Used Online Corpora. Billions of Words of Data: free
Online Access, n.d.). To find out about the grammatical differences of tell and say, the students will
work with the List and Collocates functions (cf. 3.3, step-by-step Instructions).

This lesson focusses on the verbs tell and say, which are introduced to German learners of English
in 5™ or at the latest in 6™ grade — which is the reason why this lesson was created for sixth-grade
students. Once the students know both words, they should be made aware that fell and say have
different grammatical structures that cannot be used synonymously. By working with a corpus,
the students will learn to extract rules from authentic language data. This data-driven learning
approach teaches the students how to work with the basic analysis features of a corpus tool. In the
following years, more detailed and complex corpus queries can be introduced, which will build
on the abilities the students have already developed. In the context of this project, a worksheet
was developed that enables the students to work autonomously, with five tasks and corresponding
step-by-step instructions. It can be found at the end of this chapter.
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3 STEP-BY-STEP GUIDE

3.1 TEACHER PREPARATION

1.

Become familiar with https://www.english-corpora.org/. Work through the worksheet
yourself to be able to help your students.

In case you think there are too many or too few tasks, you can adjust the number
according to the group of learners.

Does the task level match your students’ skills, or might they need assistance? This is the
time to think about scaffolding. Here are some ideas:
> You could hang up a poster with the word classes on it. This could help your
students in case they are not familiar with the word classes (cf. worksheet, task 3).

> You could prepare cards containing helpful phrases (see worksheet, task 5) or
beginnings of sentences (see worksheet, additional task) that the students can get
from you in case they need support.

For a successful introduction into the lesson, draw a connection to the previous one(s), so
that the students know what will happen and why. You could think about questions like:
o Did the students have problems distinguishing fell and say?
o Did the students ask you to explain the differences between the two verbs?
The conclusion period should be used to compare the students’ results to see if there are
any questions left and to draw a conclusion from the lesson.
o What do I want my students to learn? What is most important to remember?

> You could reflect on the lesson together with your students. Did they like working
with a corpus autonomously? What kind of problems did they encounter?

o Explaining how using a corpus could improve their future learning processes.
Add your thoughts and ideas to the provided lesson plan (cf. 3.2, lesson plan) to adjust this
lesson introduction and conclusion to individual learner needs.

Especially if this is the first time that your students are going to work with a corpus, you
should briefly introduce them to what a corpus is and what can be done with it
beforehand, e.g., in the preceding lesson. That way, you can avoid overwhelming them
with too much information at the beginning of this practical corpus-based lesson.
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3.2 LESSON PLAN

Table 1: Lesson plan

Time Content Notes
Intrgductlon of the topic For a smooth transition, think about questions like: Why is this lesson
and itsrelevancetothe |. | d? H h d fused th ical ¢
students imp emente; ? Have the §tu ents confuse the grammatical structures o
5_ tell and say in the past? Briefly explain this to your students.
Introduction 1Q _Recap of t.he brief Recap: What is a corpus? What can be found out using a corpus?
min | introduction to corpora
Introduction of the Let the students know what is going to happen during this lesson. What will
, . they have to do? How much time do they have to work on it?
lesson’s outline
This does not mean walking them through the step-by-step instructions
Teacher hands out the but rather clarifying comprehension questions.
worksheet and ansWers | Teacher should act as learning assistant.
upcoming questions.
Main part 6(.) Student K If students need help, point to the scaffolding options they can use. You
min Ltj ents WOT ith th should try to avoid walking them through the task; let them help each other
autonomously wi € |and support them in working on their own.
worksheet
Have an additional task in store for the quickest students: They could either
be experts and help their classmates or get an additional task to work on.
Compare the results and internalize the correct usage of the two verbs.
Comparing results
What are the most important things you want your students to remember?
20 - | Answering remaining e.g., rule box on the worksheet
Conclusion | 25 questions
min Short reflection to find out if there were difficulties using the corpus.
Reflecting on the
working process Explain why using corpora is beneficial for the students’ learning process
both in and outside school.

3.3 STEP-BY-STEP INSTRUCTIONS

In case you are working with a corpus for the first time yourself, the following step-by-step
instructions will walk you through everything you need to know for this lesson. The instructions
are in chronological order based on the attached worksheet. Furthermore, there are a few
additional instructions (marked with an *) to extent your basic knowledge of this web interface.
This might be helpful if you want to expand the work with corpora, or if you search for different
words and find out that another function might be more beneficial to reach the learning goal.

Selecting a Corpus

Open the website https://www.english-corpora.org and select the British National Corpus (BNC)
(Fig. 1).

*You will find a listing of different corpora on the opening page. Should you be working with this
analysis tool again, pick the one that is most suitable for your lesson.
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Hansard Corpus 1.6 billion British 1803-2005 Parliament

Early English Books Online 755 million British 1470s-1690s (Various)
Corpus of US Supreme Court Opinions 130 million American 1790s-present Legal opinions
TIME Magazine Corpus 100 million American 1923-2006 Magazine
British National Corpus (BNC) * 100 million British 1980s-1993 Balanced
Strathy Corpus (Canada) 50 million Canadian 1970s-2000s Balanced
CORE Corpus 50 million 6 countries 2014 Web

Fig. 1: Where to find the BNC on the homepage

If you have an account, you can log in under “My account” and “Log in”. If you do not have an
account yet, you will find the “Register” button on top (Fig. 2).

English-Corpora.org fecae

home corpora users related resources | my account upgrade help

Register
The most widely used online corpora. Guided tour, overview, search types, variation, virtual ¢ Log in 1rces.
The links below are for the online interface. But you can also o download the corpora for use
Log out
Corpus (online access) Download # words Dia Genre(s)
Name of university
iWeb: The Intelligent Web-based Corpus (@) 14 billion 6 cou Web
News on the Web (NOW) (@) 12.2billion+  20coL Re€t B Web: News
Global Web-Based English (GIoWbE) (@) 1.9billion = 20cou Delete account Web (incl blogs)
Wikipedia Corpus o 1.9billion | (Various) | 2014 Wikipedia

Fig. 2: Logging in to english-corpora.org

Looking for Frequency

Now, you will find yourself on the SEARCH interface. On this screen, insert the word/words you
are looking for. When you click on the grey words below the search box, another box with further
information will pop up on the right-hand side (Fig. 3 and 4).
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(& British National Corpus (BNC) ()

FREQUENCY OVERVIEW

@ Chart Collocates Compare KWIC @

| Find matching strings | [ Reset |

SECTIONS

11 SHOW Determines whether the frequency is shown for each "section" of
the corpus (in the case of the BNC, the genre). For example, the synonyms of
beautifulin each section and overall.

B Sections | Texts/Virtual Sort/Limit Options

m

Select a section

n E:' é un-* verbs in FICTION Past tense verb + overin SPOKEN
;;(;KEN ;—OKEN *ment in ACADEMIC Synonyms of smartin FICTION
FICTION FICTION AD) + trackin NEWSPAPERS Noun near chairin FIC
MAGAZINE MAGAZINE ADJ in tabloids Nouns in advertising

NEWSPAPER
NON-ACAD -

NEWSPAPER
NON-ACAD -

(Optional) Select a second (set of) section(s) against which to compare the -
sections chosen above

Fig. 3: The SEARCH screen and functions

(® British National Corpus (BNC) (5)

FREQUENCY

@ Chart Collocates Compare KWIC @ LOGGEDIN
OTHER OPTIONS
I Find matching strings I | Reset |
# HITS is the number of results.
[F] Sections Texts/Virtual Sorm_imil Options # KWIC is the number of results for a KWIC (concordances) search.
GROUP BY determines whether words are grouped by word form (e.g. decide
d decided separately), lemma (e.g. all forms of decide together), and whether
enrs and decddsep

you see the part of speech for word (e.g. beat as a noun and verb displayed

# KWIC 200 separately).

GROUP BY WORDS DISPLAY shows raw frequency, occurrences per million words, or a combination
of these.
DISPLAY RAW FREQ
SAVE LISTS allows you to create a wordlist from the results and then re-use it
SAVE LISTS | no

later in your searches.

Fig. 4: How to display the number of results into frequency per million

To find out how often a word is used, simply enter the word into the white box and click on “Find
matching strings”. The website will forward you to the FREQUENCY screen (Fig. 5).

(R British National Corpus (BNC) (§)

SEARCH FREC

Al1 ENRMS (SAMPLE): 100 200 500 PER MIL

286.62

Fig. 5: The FREQUENCY screen

This interface displays the results of the search in the column “FREQ” and the column “PER MIL”.
When you click on the word “TELL” (Fig. 5), the website jumps to the CONTEXT interface and
provides a full list of the sentences that your search results can be found in (the concordance lines).
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Lemmas

The frequency search only shows results that match the exact word form that has been written.
In order to get results that contain all variants of the words (e.g., different tense and grammatical
forms) the lemma search will be the best option. To do so, you simply enter the specific words in
capital letters on the SEARCH interface (Fig. 6).

(® British National Corpus (BNC) @

FREQUENCY OVERVIEW

E] Chart Collocates Compare KWIC @ LOGEEDIN
[ |
OTHER OPTIONS
[ Find matching strings I [ Resetl
# HITS is the number of results.
M Sertinons Text</Virtnal Sort/l imit  Ontinne # KWIC is the number of results for a KWIC (concordances) search.

Fig. 6: The lemma search function

By confirming your entry by clicking on “Find matching strings”, you will be forwarded to the
FREQUENCY interface, which displays the different variants in descending order (Fig. 7).

(® British National Corpus (BNC) (5)

ON CLICK:

| EjconTexT]

ALL FORMS (SAMPLE): 100 200 500

&) TRANSLATE (72) () GOOGLE (gl IMAGE [ PRON/VIDEO [Y] BOOK

PER MIL
192034 1,920.34
SAY 66553 665.53 I
SAYS 38506 385.06

SAYING 16771 167.71 R

SAY. 0.01 |

313865

w s WN
Ooooo

Fig. 7: Results of the lemma search

Collocations

Click on “SEARCH” in the top left corner to go back to the opening page. Otherwise, repeat
“selecting a corpus”. To find out which words appear alongside say and tell, click on the Collocates
function (Fig. 8).
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(® British National Corpus (BNC) (§)

FREQUENCY OVERVIEW

Compare KWIC @

[ | word/phrase
COLLOCATES display
Collocates
See what words occur near other words, which provides great insight into
‘ * 14 [ 3 I 2 1 1 l 0 . 0 I 1 I 2 I 3 l 4j * ‘ meaning and usage. For example, nouns after thick or look into, verbs before
Find collocates money, or any word near crack, believe, loud, or quickly.

More information: compare to LIST display, types of collocates, direction and

[0 Sections Texts/Virtual Sort/Limit Options distance of collocates, variable length queries .

Fig. 8: The Collocates function

The task on the worksheet aims to find out how the two verbs occur with to. Therefore, tell (or say)
needs to be written into the “Word/phrase” box and to into the “Collocates” box. In addition, you
will also need to choose a number on the scale which indicates the positions in which the collocate
appears in relation to the word. If you click on a number on the left-hand side of the numeric scale,
you will get sentences that show the word to in front of tell. Clicking on a number on the right-
hand side, you will get results where fo occurs after tell. The given task requires to click on “3” to
get results in which to appears within the following three words of tell (Fig. 9).

(® British National Corpus (BNC) (§)

FREQUENCY CONTEXT OVERVIEW
List Chart |Collocates| Compare KWIC @
/LOGGED IN
|(el| I Word/phrase
COLLOCATES display

to Collocates

(| See what words occur near other words, which provides great insight into
l + | 4 [ 3 [ 2 | 1 lﬂ. 0 l 1 I 2 I 3 | 4 | * |I meaning and usage. For example, nouns after thick or look into, verbs before
| Find collocates I Reset money, or any word near crack, believe, loud, or quickly.

More information: compare to LIST display, types of collocates, direction and

[ Sections Texts/Virtual Sort/Limit Options distance of collocates , variable length queries .

Fig. 9: Using the Collocates function

After clicking on “Find collocates”, the website forwards you to the FREQUENCY screen. This
does not help much, as the task asks for examples. However, clicking on “TO” (Fig. 10) solves the
problem and brings you straight to the CONTEXT page and to the concordance lines.
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(& British National Corpus (BNC) (§)

SEARCH ‘ FREQUENCY ‘ CONTEXT OVERVIEW

ON CLICK: @ TRANSLATE (%2) (> GOOGLE (& IMAGE [E] PRONNVIDEO (1) BOOK
Hew | a‘ . om0 | |

(® British National Corpus (BNC) ()

SEARCH FREQUENCY CONTEXT OVERVIEW

FIND SAMPLE: 100 200 500 1000
PAGE: << < 1/16 > >> =

¥ CLICK FOR MORE CONTEXT EXPLORE NEW FEATURES ‘i SAVE e TRANSLATE ANALYZE
FYF | S_interview_oral_history (@ @ Q| two people with the motorbikes. All we do there again is, we'll tell them to stop, if they don't stop we'll get on the on
GYM  S_interview_oral_history (@ @ Q| mean obviously it bothers you, but | mean €) (SP:PS29K) Well | just tell them to get lost in not so (laughing) polite words. 291) So what,
HSH | S_interview_oral_history @ @ Q  for shipping, if there was a yacht in the way he'd go and tell them to move and he was what the- we used to call him Pinn Mill

HF2 | S_interview_oral_history @ @ Q said, Right there's a lodge tonight and | shall ask them | shall tell them to do that. And er why he sent for me because I'm

HML | S_interview_oral_history @ @ Q |, shegotoveritand all she had to do she (p=use) she ear) tell her to stay in bed now for s-- so many days but (pause) she'd
HV7 | S_interview_oral_history Q@ Q the wife that shared their milk with ear) butter. So this other wife tell had to go and steal some milk for the witch's cow. And

F7V  S_meeting 2@ Q ily be i ified specifically. Er, as you can imagine if you try and tell somebody to park in one place that somebody else has parked already, you cou

1
2
3
4
5 HF3 S_interview_oral_history @ @ Q you'd get fourpence. Well if you bought it through that Mace, they tell you to sell and you'd only get ear) on it. So | did
6
7
8
9

FM2 ' S_meeting Q @ Q assoon as| can get the laser printer printing (Ia. out things that | tell it to rather than printing out Courier Ten. I'm having a bit |
Fig. 10: How to get to the concordance lines

*The frequency interface is helpful if you want to find out which words collocate with the word/
phrase in the search box. If you conduct a search like this, the FREQUENCY interface provides
you with a table containing a list of the collocating words (with the most frequent at the top).

Task(s)

You will find the tasks on the worksheets attached (cf. appendix). There is a template for the
students as well as a teacher’s version with solutions. As mentioned before, the teacher knows their
group of learners best and should adjust the scaffolding accordingly.

Follow-up activities

As this lesson focusses on grammatical difficulties in a stand-alone manner, it can be embedded
into several units. The decision when to implement it must be made by the teacher. If the students
have major problems with the use of this corpus analysis tool, it might be wise to divide the lesson
up. The additional task is meant for students who have finished early, or could alternatively be
used as homework. To enable the students to work with corpora in a more comprehensive way,
the teacher should introduce them to further analysis functions from the website when the time is
right, e.g., finding the correct preposition for certain words. Especially grammar and vocabulary
work — which are so closely interlinked that they can hardly be addressed in isolation — can benefit
from working with corpora and should therefore be regularly implemented in English classes.

4 OPTIONS AND FURTHER IDEAS

Many words in the English language have similar meanings but are used in different contexts and/
or have different grammatical structures. Native speakers intuitively learn in which contexts to
use these words idiomatically. This unit was designed to teach the verbs tell and say but can also

CORPORA FOR THE EFL CLASSROOM 79


https://pressbooks.com/app/uploads/sites/127373/2021/03/image10.png
https://pressbooks.com/app/uploads/sites/127373/2021/03/image10.png

serve as a model for other words that have similar meaning, e.g., cause and bring about, beautiful and
attractive, safety and security.

Another idea would be using more than one corpus to compare the use of words in different
language varieties, e.g., British English (e.g., using the BNC) and American English (e.g., using
the COCA). Comparisons between an inner-circle variety (e.g., British English) and an outer- or
expanding circle variety (e.g., Indian or Nigerian English) are also possible. There just needs to be

an appropriate corpus to use (e.g., the Global Web-Based English Corpus).

The corpus analysis tool that has been introduced in this chapter offers other search functions
alongside List and Collocates, e.g., Chart and Compare. Just to give an example, the Compare
function can be used to directly compare the search results of two words (Fig. 11).

(R British National Corpus (BNC) (5)

FREQUENCY

List Chart Collocates }|Compare IC @ LOGGEDIN
|te|| Word1
COMPARE WORDS display
say Word2
" Collocates Compare the collocates of two words, to see how they differ in meaning and
usage. For example, utter and sheer (note the negative collocates with utten,
+(4(3[|2|1|0 0 ili 34|+ warm and hot, small and little, or adjectives near boy and girl.
IMI M By comparing collocates, you can move far beyond the simplistic entries in a
thesaurus, to "tease out"” slight differences in words, or (as in the case of boyand
Sections Texts/Virtual Sort/Limit Options girl) what is the difference in what is being said about two different things.

Fig. 11: The Compare function

The results are then presented in two juxtaposed tables that allow for a relatively easy comparison
of their collocational patterns. The numerical scale underneath the text fields can be used to
narrow the results down to the number of words that precede or follow the words. However, this
function is not included in this worksheet because the simple comparison of the verbs tell and say
generates the following results (Fig. 12):

(R British National Corpus (BNC) (5)

-
SEE CONTEXT: CLICK ON NUMBERS (WORD 1 OR 2) [HELP...]

SORTED BY RATIO: CHANGE TO FREQUENCY
WORD 1 (W1): TELL (0.43) WORD 2 (W2): SAY (2.32)

Fig 12: Compare function results for ‘say’ and ‘tell’

Abstracting results from this chart did not seem age-appropriate to us and would probably leave
students confused. Should the structure of this worksheet be copied and adapted for older
students (presumably grade 8 and higher), including the Compare function could be considered as
a way of exposing the students to additional input that they may benefit from.
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5 CONCLUSION

This lesson introduces students to the work with corpora at an early stage. Acquiring digital
skills is of importance in these times of rapid technical developments. Consequently, it may be
beneficial to introduce students to a variety of digital tools. The more they have the opportunity to
interact with corpus platforms, the easier the handling gets. This lesson could therefore be useful
to introduce students to basic corpus analyses. It provides a lot of instructions and scaffolding
which supports those in need, especially when using this type of tool for the very first time.

Language is not a fixed concept; therefore, it is relevant to use tools that allow the student to dive
into real language situations aside from the textbook used in school. Our lesson focusses on a
typical learner error, namely the collocational patterns of the verbs tell and say. German-speaking
students cannot be expected to understand why they cannot use the words synonymously without
further explanations. Implementing this lesson to clarify the distinction at an early stage can avoid
long-term fossilisation of unidiomatic structures.

By following the step-by-step instructions included in this chapter, teachers should be able to
create corpus-based lessons on any other typical error that their students regularly make.
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7 APPENDIX

7.1 WORKSHEET “TELL OR SAY” (FOUR PAGES) - STUDENT VERSION
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Tell or Say

Student worksheet

Fill in the gaps with rell or say.
Keep in mind: Sometimes you'll have to use the past form.

She that she went to the cinema yesterday.

He the teacher that he was at school yesterday.
I have to you something!

What did she ?

What did Max the teacher?

The girl on the bus , “Good moming, Julie!”
Laura me that she played tennis last week.

2. Say to me & tell to me?
You're not sure which combination to use? Let’s find out!
To do so, follow the instructions below:

1. Open the website www.english-corpora.org/bnc/.

2. There is a blue box on the left-hand side of the page. Select the word List by clicking
on it.

3. Type SAY TO ME in the white box.

4. Click on Find matching strings below the white box in which you typed the words.

5. The search results are presented in a table. There is a column® labeled FREQ
(frequency). This number tells you how often say to me was found in the corpus.
Write the total of all numbers into the table below.

6. Repeat the steps 1-6 with the phrase TELL TO ME. Nk sars o e i IS

Ask a friend or me. @

Frequency
Say to me
Tell to me

What do the results tell you about the two combinations? Are both of them used by
British speakers of English?

This worksheet was downloaded from: Déinnhaupe, Geeske & Lena Haase (2021). “Differences in the grammatical structures
of tell and say.” In Le Foll, Elen (Ed ), Creating Corpus-fnformed Materials for the English as a Foreign Language
Classroom. hisps://clenlefoll pressbooks.com. CC-BY-NC4.0.
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3. When to use to

When can you use ro with zell or say? Use the following instructions to find out yourself:

1. Open the website www.english-corpora.org/bne/ again. If that website is still open,
you can click on SEARCH in the top left corner.

2. This time select the Collocates option in the blue box on the left-hand side. This tells
you which words appear together.

3. Type rell in the white box labelled “word/phrase” and type to in the white box
labelled “collocates™.
There is a scale with numbers beneath. Click on the 3 to the right of the middle. It
should look like this:

[+]4]3]z|1[oMel1]2]3]4[+]

4. This means we can look at sentences where fo appears together with zel/, at the most
three words after rell.

Good job, you have set up the search! Click Find collocates beneath the scale.
Now, you can see the results in a table. Click on the word T0.

Here is a list of all the sentences that match your search.

O

Write down the three words after rell for sentences 1 to 6. Colour rell and o in a colour
of your choice.

1) tell . 2)tell .. 3)tell

4) tell e S)tell ... 6)tell

What type of word comes right after rell? Do you need help?
Come and see me. ©)

What type of word comes right after r0?

Repeat steps 1-6 with say.

Write down the three words after say for sentences 1 to 6. Colour say and #o in a colour
of your choice.

1) say ... 2)say ... 3)say

4) say ... 5)say ... 06)say
Do you have different
answers?

Come and see me. ©)
mm“urkslmwnscbwnlmdodﬁml)wﬂmﬁcmkc&mmaoll) ‘Differences i the grammatical structures

of tell and say.” In Le Foll, Elen (Ed ), Creating Corpus-fnformed Materials for the English as a Foreign Language
Classroom. hisps://clenlefoll pressbooks.com. CC-BY-NC4.0.

Do you notice the difference? Fill in gaps and compare with a partner.
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Congratulations, you are an expert now!

l’
Are the following sentences correct or incorrect?

If they are incorrect, underline the problematic word and correct the sentence.
Note: You have to use the simple past.

You are not sure?
1) “Good morning,” she told to me. Look at the rule box.

2) Lisa asked me if I liked chocolate and I told yes.

3) Ben told me about his new basketball.

4) He said, “I really like the sunny weather.”

5) Dad told to me to do my homework.

6) My teacher said me that I was a good student.

This worksheet was downloaded from: Déinnhaupe, Geeske & Lena Haase (2021). “Differences in the grammatical structures
of fell and say.” In Le Foll, Elen (Ed ), Creating Corpus-fnformed Materials for the Engilish as a Foreign Language
Classroom. hisps://clenlefoll pressbooks.com. CC-BY-NC 4.0.
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5. Think — Pair — Share
Think: Think about two things you did last weekend. You may take some notes if that helps
you.

Pair: Tell your partner about the activities you did last weekend and write down what your
partner did.

Share: With the whole class: Tell us what your partner did last weekend. Use the words e/l

and say.
You are not sure how to
build those sentences?
I can help. &)
Additional Task

Get creative: Write a short story (five to ten sentences) including rell and say.

This worksheet was downloaded from: Déinnhaupe, Geeske & Lena Haase (2021). “Differences in the grammatical structures
of tell and say.” In Le Foll, Elen (Ed.), Creating Corpus-fnformed Materials for the English as a Foreign Language
Classroom. hisps://clenlefoll pressbooks.com. CC-BY-NC4.0.

7.2 WORKSHEET “TELL OR SAY” (FOUR PAGES) - TEACHERS’ VERSION
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Tell or Say

Teachers’ version

1. Fillin the gaps
Fill in the gaps with rell or say.

Keep in mind: Sometimes you have to use the past form.

She said that she went to the cinema yesterday.

He told the teacher that he was at school yesterday.
I have to tell you something!

What did she say?

What did Max tell the teacher?

The girl on the bus said, “Good morning, Julie!”
Laura told me that she played Tennis last week.

You're not sure which combination to use? Let’s find out!
To do so, follow the instructions below:

1. Open the website www.english-corpora.org/bnc/.

2. There is a blue box on the left-hand side of the page. Select the word List by clicking
it.

3. Type SAY TO ME in the white box.

4. Click Find matching strings beneath the white box in which you typed the words.

5. The search results are presented in a table. There is a column labeled FREQ
(frequency). This number tells you how often say to me was found in the corpus.
Write the total of all numbers into the table below.

6. Repeat the steps 1-6 with the word TELL TO ME.

Frequency
Say to me 1141
Tell to me 12

What do the results tell you about the two combinations? Are both of them used?

Tell to me is not used as often as say ro me -> say to me is very rarely used

This warksheet was downloaded from: Déinnhaupe, Geeske & Lena Haase (2021). “Differences in the grammatical structures
of fell and say.” In Le Foll, Elen (Ed ), Creating Corpus-fnformed Materials for the English as a Foreign Language
Classroom. hitps:/clenlefoll. presshooks.com. CC-BY-NC 4.0.
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Now: When can you use fo with rell or say? Use the following instructions to find out
yourself:

1. Open the website www.english-corpora.org/bnc/ again. If that website is still open,
you can click on SEARCH in the top left corner.

2. This time select the word Collocates in the blue box on the left-hand side. This tells
you which words appear together.

3. Type tell in the white box labelled “word/phrase” and type to in the white box
labelled “collocates™.

4. There is a scale with numbers beneath. Click on the 3 to the right of the middle. It
should look like this:

[z[a]3[2]1]o M ol1]2]3]4]<]
This means we can look at sentences where 7o appears together with zel/, at the most
three words after rell.

. Good job, you have set up the search! Click Find collocates beneath the scale.

. Now, you can see the results in a table. Click on the word T0.

. Here is a list of all the sentences that match your search. These sentences are called
concordance lines.

~ow

‘Write down the three words after rell for sentences 1 to 6. Colour fell and to in a colour
of your choice.

1) tell them {0 stop... 2) tell them 10 get... 3) tell them {6 mov:

4)tell them to do ... 5)tell youto sell ... 6)tell hertostay ...
‘What type of word comes right after rell?

Personal pronoun

‘What type of word comes right after 707

Verb (infinitive)

Repeat steps 1-6 with say.

‘Write down the three words after say for sentences 1 to 6. Colour say and to in a colour
of your choice.
1) say to you know... 2)sayto show and... 3)saytous. And...

4) say to Alan Yeah ... S)say to the County Council... 6)sayto them well ...

Do you notice the difference? Fill in gaps and compare with a partner.

Ctﬁkn&l.alH.lﬁm(ZOZl) mﬁumnﬂxg-nmmulmnm
Infor

of tell and say. lnl:FolLEﬂl(BdLGmmC
Cﬂmman hisps://elenlefoll presshooks.com. CC-BY-NC 4.0.

Rules
Tell and say are used in different ways. Here is what you can say:
=> Tell someone something or tell someone to do something
> Say (something) to someone
Note: The word o0 is not used directly after rell.

4. Correct or incorrect?

Are the following sentences correct or incorrect?

If they are the p! word and correct it.
Note: You have to use the simple past.

1) “Good morning,” she told to me.

“Good morning,” she said to me.

2) Lisa asked me if I liked chocolate and I told yes.

Lisa asked me if I liked chocolate and I said yes.

3) Ben told me about his new basketball.

correct

4) He said, “I really like the sunny weather.”

correct

5) Dad told to me to do my homework.

Dad told me to do my homework.

6) My teacher said me that I was a good student.

My teacher told me (that) I was a good student.

Think: Think about two things you did last weekend. You may take some notes if that helps
you.

Pair: Tell your partner about the activities you did last weekend.

Share: Your partner has to report what you did last weekend with the help of e/l and say. If
you need more help with building such sentences, you may come to see me.

Individual answers

i Gooske & Lena Haase 2021, Diffirnces i the grammstical sctres

say. hl:FolLE]m(Ed).Gmmyz Informed the Er
hitps/iclenlefoll pressbooks.com. CC-BY-NC4.0.

CORPORA FOR THE EFL CLASSROOM 87


https://pressbooks.com/app/uploads/sites/127373/2021/05/Du%CC%88nnhaupt_Haase_Teachers-worksheet.pdf
https://pressbooks.com/app/uploads/sites/127373/2021/05/Du%CC%88nnhaupt_Haase_Teachers-worksheet.pdf

Get creative: Write a short story (five to ten sentences) including e/l and say.
Individual answers

“This worksheet was downloaded froem: DXinnhaupe, Geeske & Lena Haase (2021), “Differences in the gramematical stuctures
of telfand say.” In Le Foll, Elen (Ed ), Creating Corpus-Informed Materials for the English as a Foreign Language
Classroom. hitps:/iclenlefoll pressbooks com CC-BY-NC4.0.

1 For a very brief introduction to Braj Kachru’s model of World Englishes, see:
https://en.wikipedia.org/wiki/World_Englishes#Kachru’s_Three_Circles_of_English (25 March,
2021).
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CHAPTER 5.

USING CORPORA IN THE EFL CLASSROOM FOR CREATIVE WRITING

The case of descriptive adjectives
JONAS DAMMANN

1 INTRODUCTION

“In SLA [Second Language Acquisition] literature, there is general agreement that all language
acquisition starts with input” (Perez et al 2014: 173). In other words, students learning English
as a Foreign Language (EFL) need to be confronted with language (input) in order to be able to
produce language (output). Writing tasks target students’ productive skills. However, it is simply
impossible to expect students to use vocabulary which they have never been exposed to before.
Therefore, they need to be given opportunities to encounter such suitable vocabulary beforehand.
This chapter thus aims to show how English corpora can be used to provide such input.

The English curriculum for secondary schools in Lower Saxony explicitly lists “creative writing”
as a competence (Niedersichsisches Kultusministerium 2015: 20). By the end of 8 grade (end of
middle school), students are expected to be able to produce simple essays. By the end of 10th grade,
this competence is to be improved: students are expected to write more complex and extensive
texts. Based on these curricular guidelines, the exercises in this chapter focus on students’ creative
writing skills.

OUTLINE AND OBJECTIVES

o The activities presented in this chapter are mainly designed for capacity building. This chapter will
show how students can be taught to improve their creative writing skills autonomously by
consulting corpora. The exercises provide valuable input in the form of suitable vocabulary, and
also teach how to find synonyms to expand and diversify students’ vocabulary. The example in this
chapter concentrates on writing a travel blog post. However, the tasks can easily be adapted to
different writing tasks, too.

e This chapter targets gth grade students at secondary school. The lesson plan is designed for a
90-minute double lesson. Introducing the use of corpora as a writing resource as early as possible
is recommended as students will benefit from that point on. At this age, students are expected to
only have quite a limited vocabulary range, hence, such a strategy to expand their vocabulary can
be helpful. Furthermore, gth grade students can reasonably be expected to be technically able to

CORPORA FOR THE EFL CLASSROOM 89



operate corpus analysis tools without any great difficulties.

2 TOOLS AND METHODS

This chapter relies on Sketch Engine as an online corpus analysis tool. This tool already contains
more than 500 ready-to-use corpora in different languages and also makes it easy for users
to optionally compile their own corpora. It is accessed via its website, therefore no additional
program or application must be downloaded; a working internet connection suffices. Although
Sketch Engine is not free to use, a number of reasons justify the choice of this tool for the present
chapter. First of all, it provides powerful inbuilt corpus analysis functions which can be used
to analyze collocations, word lists, concordances, and much more. Sketch Engine comes with a
free 30-days-trial and is also free until March 2022 for researchers, lecturers and students of EU
academic institutions taking part in the ELEXIS project.

The corpus used in this chapter is the English Web 2015 (abbreviated to enTenTen15), which
consists of ca. 15.7 billion words of written language from the internet. The English Web 2015
corpus was chosen because it is one of the largest corpora available and, since it is a compilation
of online texts, is well suited for the exercise of writing a travel blog post.

The lesson plan in 4.2. presents the important functions of the Sketch Engine interface to students.
During the second half of the lesson, students can then make use of their new knowledge and
consult a corpus in order to find suitable vocabulary for a short essay. The lesson plan may be
embedded in an introductory lesson on corpus methods or immediately afterwards. However, it is
not advised to start using Sketch Engine without any introduction, as this will likely overwhelm
students.

3 STEP-BY-STEP GUIDE

Note that, for the lesson presented, each student or pair of students must have a laptop or
computer with a working internet connection, as well as a Sketch Engine account.

1. Introduction: The teacher’s laptop is connected to the video projector to project a short
text on the board:
Last weekend I went to the beach. The beach was beautiful and the sea was also beautiful. The beach
was very bright and reflected the sunlight. Along the beach there were many beautiful cafes and
restaurant. I walked on the beach for many hours, just up and down. The beach was not too far
from my hotel, so I stayed until it got dark. What a beautiful day.

2. The teacher asks the students what they think of the text and how it can be made more fun
to read and more varied in terms of vocabulary. At this point, the discussion should lead
towards the importance of adequate adjectives for more vivid descriptions and the use of
synonyms to avoid repetition.

3. Students turn on their devices, connect to www.sketchengine.eu and log in. The teacher
also follows these steps. As the teacher’s laptop is still connected to the video projector, the
students can compare their screens in order to check whether they have followed the steps
correctly.

4. In the search bar at the top of the page, the students are instructed to load the “English
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Web 2015” corpus (Fig. 1).

DASHBOARD  cngiish web 2015 ® Getn

v/ English Web 2015 (enTenTen15) English 15,703,895,409

ENGLISH WEB 2015 (E

1 corpora ADVANCED SEARCH CREATE CORPUS

Fig. 1: Lesson plan: Step 4.

5. Students are instructed to click on “Word Sketch”, a function that lists a word’s most

typical collocates, organised according to their grammatical relation to the search word
(Fig. 2).

SKETCH
ENGINE

Dashboard

Select corpus

Word Sketch

Word Sketch Difference

Thesaurus

e’ Cancrnrdanca

Fig. 2: Lesson plan: Step 5.

6. Students are asked to type in beach and click on “GO” (Fig. 3).

BASIC ADVANCED ASALIST ABOUT

Search ?

beach

Fig. 3: Lesson plan: Step 6.

7. The teacher gives a brief presentation of the different kinds of grammatical relations and
their value for creative writing. In this case, the category “modifiers of ‘beach™ is the most
important, as it lists all the words which are frequently used to modify “beach” in the
corpus, and these are mostly adjectives. In this example, the collocation beautiful beach is
very frequent, but alternatives could be stunning beach or pristine beach (Fig. 4).
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beach as noun 847,808x v ooe (2}
< 20 X & =2 @) 2 <5 20 X & 2 0 X
. nouns modified by verbs with "beach" as verbs with "beach" as
modifiers of "beach" N N . .
beach object subject
sandy resort . desert «e«  clean
sandy beaches beach resort deserted beach beach clean up
sand «««  volleyball «ce  nest «« adjoin
white sand beaches beach volleyball nesting beaches Carrowniskey and Cross
beaches are adjoining sandy
pristine ooe towel .oe overlook o0 beaches which
pristine beaches beach towels overlooking the beach comb oo
beautiful s hut s patrol s beach combing
beautiful beaches access to our beach hut . patrolling the beach stretch eee
However
white oee bath 0 beach stretches
white sand beaches L) “" bathing beach mature
beach cleanup
secluded oo litter ooe tumblr nude beach matures
secluded beach Ll " beach littered nest
beach vacation
golden .oe storm oor beach nesting birds
golden beaches ball o stormed the beaches border 000
beach ball
nude eoe line eoo beach bordering
nude beach ik o beach is lined tag a0
beach sand
stunning coe fringe eoe naked beach tagged me
’ clean-up ) tumblr
stunning beaches palm fringed beaches
beach clean-ups attract oo
white-sand boast

Fig. 4: Lesson plan: Step 7.

3

© a ® % %
& 20 X

"beach" and/or ...
dune

beaches and dunes

park
parks and beaches

pool
beach or pool

mountain

beaches , mountains

beach oo
beach , the beach

sea .oe
beach and sea

island
beaches and islands

bay
bays and beaches

resort eoe
beaches and resorts

cliff

8. Students are then encouraged to use this method to find suitable adjectives to avoid the
overuse of beautiful in the introductory text. Weaker students may need to be told that the
words they will need to look up using the “Word Sketch” function to achieve this, e.g. seq,
cafés, restaurants, and day. Thus, for example, for seq, students may choose to replace

beautiful in the original text with calm, deep, blue, crystal clear, etc.

9. In the next step, students are introduced to the “Thesaurus” function, which generates a
list of the search word’s synonyms and related words. To use this function, they must click

on “Thesaurus” in the menu (Fig. 5).

SKETCH
ENGINE

Dashboard

Select corpus

Word Sketch

Word Sketch Difference
Thesaurus

Concordance

Fig. 5: Lesson plan: Step 9.
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10. As an example, students are asked to search for beautiful (Fig. 6).

BASIC ADVANCED ABOUT

Search ?

beautiful

Fig. 6: Lesson plan: Step 10.

11. The teacher explains that the resulting list of synonyms was automatically compiled and
may therefore contain anomalies. However, this list can nevertheless be very useful in
helping students diversify their vocabulary in their own creative writing. By clicking on
the three dots to the right of any word, students can see the word used in context and

hence check that it is appropriate for their own text (Fig. 7).

Word

lovely
wonderful
amazing
gorgeous
stunning
nice

cool
awesome
fantastic

perfect

Frequency ’
470,116 +es
1,312,241  eee
1,403,466 ee°
216,781 oo
313,407 eee
1,485,424  oee
763,678 eee
611,272 oo
671,620 eee
1,551,856 eee

Rows per page:

Fig. 7. Lesson plan: Step 11.

12. The teacher then provides and explains the following tasks:

Word

attractive
impressive
bright

dark
brilliant
incredible
elegant
fine
spectacular
rich

20 ~

Frequency ’

444,497  ooe

514,924 ees

716,579  eee

1,018,354  eee

373,851 eee

583,267 e

213,207 eee

1,077,518  eee

271,215  eee

1,227,301  eee

1-20 of 1,000

A) What modifiers are frequently used in the corpus to describe a village? Use Sketch Engine’s “Word Sketch”
function to find these modifiers and write a short fictional paragraph about your visit to a village (ca. 5-7
sentences). Try to make your text as varied as possible.
B) Try using Sketch Engine’s “Thesaurus” function to find suitable synonyms for some of these modifiers.

13. Inthe end, students can present their results and also the difficulties they encountered.

Other students try to find alternative solutions.

CORPORA FOR THE EFL CLASSROOM 93


https://pressbooks.com/app/uploads/sites/127373/2020/10/image6-13.png
https://pressbooks.com/app/uploads/sites/127373/2020/10/image6-13.png
https://pressbooks.com/app/uploads/sites/127373/2020/10/image7-14.png
https://pressbooks.com/app/uploads/sites/127373/2020/10/image7-14.png

4 OPTIONS AND FURTHER IDEAS

As mentioned above, the guides and exercises presented in this chapter serve solely as examples
and can easily be adapted to other learning objectives and topics. For example, students could use
corpora as an aid for writing manuals, e-mails, short stories, and so on. With Sketch Engine, it is
also possible to focus more specifically on certain word classes, e.g. prepositions or adverbs.

5 CONCLUSION

This chapter aimed to illustrate how students can improve their creative writing skills by
consulting a corpus analysis tool. Students can use Sketch Engine to extend and diversify their
own vocabulary. Furthermore, Sketch Engine has the potential to be used for other exercises
designed to improve the students’ writing skills.

However, it has to be taken into consideration that Sketch Engine is not free to use beyond the
30-day trial period. Alternatively, teachers may want to consult SKELL (skell.sketchengine.co.uk),
which is a free, highly simplified, version of Sketch Engine designed specifically for language
learning. Whilst it is based on a smaller corpus, incidentally also of web-based language, it
nevertheless also includes the functions “Word Sketch” and “Similar words” (which is similar to
the “Thesaurus” function), which can be used for exactly the same types of activities described in
this chapter. As with all new tools, it is recommended that teachers test the interface beforehand
to check that the results provided by SKELL are likely to meet the needs of the students.
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CHAPTER 6.

HOW TO DO DATA-DRIVEN LEARNING (DDL) WITH SECONDARY SCHOOL
PUPILS TO IMPROVE THEIR WRITING

KATHARINA BUSMANN

1 INTRODUCTION AND RATIONALE

According to Anne Wichmann et al. (1997), the main rationale for using corpora in teaching is
their immediate availability for students’ use. To do so, students need to acquire the essential
know-how to be able to explore corpora as part of their self-regulated learning (cf. Wichmann et
al. 1997: 7). Likewise, the curriculum for secondary schools in Lower Saxony requires students
to acquire essential learning strategies and study techniques that enable them to solve problems
effectively on their own using a range of resources (cf. Niedersichsisches Kultusministerium
2015: 27). Accordingly, this chapter focuses on how teachers can introduce data-driven learning
(DDL) to their students so that they can autonomously use corpora to improve their writing after
having a writing assignment marked by the teacher and returned to them. Additionally, it gives
further ideas on how to use the Corpus of Contemporary American English (COCA) for writing
in general, since it allows learners to quickly and easily see how native speakers use language in a
wide variety of texts.

OUTLINE AND OBJECTIVES

The proposed lesson...

e issuitable for secondary school pupils at the age of 12 or older.

e includes a pre-task which introduces the COCA and explains the basic functions of the web
interface.

o Preparation time: ca. 15-20 min.

o Class time: ca. 10-15 min.

e features a main task guided by a worksheet, so that students learn to correct some of their own
mistakes independently thanks to the information gleaned from the COCA.

o Preparation time: none
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o Class time: ca. 20-25 min.

o ends with three review questions that encourage students to reflect on the use of the concordance
function.
o Preparation time: none
o Class time: ca. 10 min.
In light of the above, the following learning objectives emerge:
After the lesson, students ...
e cansearch for concordance lines in the COCA.
e can communicate how specific words or phrases are used in writing by consulting the COCA.

e can correct their mistakes independently by inferring information given by the COCA and thus
improve their writing skills.

e canreflect on the utility of the concordance function.

If you are familiar with using the COCA, there is hardly any teacher preparation needed for
this lesson. Otherwise, please make sure that you work through the introductory steps below
beforehand, in order to be able to explain the tools to your students and answer students’ questions
in class.

2 CORPUS, TOOLS AND METHODS

The resource used for this lesson is the COCA (Corpus of Contemporary American English),
which contains more than one billion words and is equally divided up into spoken English, fiction,
popular magazines, newspapers and academic texts. With the latest update in March 2020, TV and
movie subtitles, blogs, and other webpages have been added to the corpus as well (cf. Davies 2020b:
1). According to english-corpora.org, the COCA is the most widely used corpus of general English.
Since the latest texts are dated from 2019, it is also the most up to date (cf. ibid). Once you have
learnt about its basic functions, the web interface is very easy to handle. It is free for all to use. It
follows from all these considerations that the COCA is a good choice of resource for such a lesson.

3 STEP-BY-STEP GUIDE

LESSON PLAN

The lesson plan (Table 1) gives an overview of how the lesson may be structured.
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Table 1: Lesson Plan.

Time Activity Materials

a) Practice searching in the COCA by working
through the fewer/less example in plenum

Pre-Task 10-15' or b) Choose any other suitable warm-up activity Computers, copies of the

e-las (e.g. Spot the mistake: Write lexically or grammatically instructions

unidiomatic sentences on the blackboard and ask
your students to find and correct the mistakes (cf.
Boerger 2020: 2)).

Main Task 20-25 Students complete the worksheet by consulting the Computers, worksheet (see
COCA appendix)

Review 10’ Students answer the review questions. Review questions

Instructions

The following instructions cover explanations about general functions of the web interface while
working through an example that focuses on the different usages of two commonly confused
words, namely fewer and less. They both have the same meaning. However, when do you use less
and when should you use fewer? Perhaps, this confusion is a mistake which quite a few students
made in the writing assignment that you recently corrected and aim to hand back in the designed

lesson.

Steps:

1. Go to www.english-corpora.org.

2. Click on “Corpus of Contemporary American English (COCA)” to open the corpus (Fig. 1).
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English-Corpora.org

home corpora users related resources

my account upgrade

The most widely used online corpora. Overview, search types, looking at variation, corpus-based resources.

The links below are for the online interface. But you can also o download the corpora for use on your own computer.

Corpus (online access)

Download # words

iweb: The Intelligent Web-based Corpus o 14 billion

News on the Web (NOW) o 9.4 billion+
Global Web-Based English (GIoWbE) © 1.9 billion
Wikipedia Corpus © 1.9 billion
Corpus of Contemporary American English (COCA) 1.0 billion
Corpus of Historical American English (COHA) o 400 million
The TV Corpus o 325 million
The Movie Corpus o 200 million
Corpus of American Soap Operas o 100 million

Fig. 1: Selecting a corpus.

Dialect
6 countries
20 countries
20 countries
(Various)
American
American
6 countries
6 countries

American

3. You should now be able to see the following display (Fig. 2):

List| Chart Word Browse + }

Time period Genre(s)
2017 Web
2010-last month Web: News
2012-13 Web (incl blogs)
2014 Wikipedia
1990-2019 Balanced
1810-2009 Balanced
1950-2018 TV shows
1930-2018 Movies
2001-2012 TV shows

Here you can control how the data
you generate will be displayed, e.g.
as a list or a chart.

X

POS = part of speech

7.

Find matching

This is the field for typing
in your search string.

Fig. 2: Conducting a search in the COCA.

bns Texts/Virtual

rings | Res?d

Useful when you would like to
search for specific word

This button resets all your
search options to their default.

classes only, such as verbs,
nouns, adverbs, adjectives etc.

Click here to
execute your search.

4. Click on “Sections” (Fig. 3).

List| Chart Word Browse +

| Find matching strings | | Reset I

extsNirtuaI Sort/Limit Options

Fig. 3: Conducting a search in the COCA.
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5. Choose the register(s) you want to focus on. If you want to find out how less and fewer are

» o« » o«

used in typical written text types, select “Fiction”, “Magazine”, “Newspaper” and
“Academic”, for instance (Fig. 4).

LisE )ﬁhart Word Browse +

| |

| Find matching strings | | Resetl

Sections Texts/Virtual Sort/Limit Options

n IGNORE IGNORE
TV/MOVIES TV/MOVIES
BLOG BLOG

WEB-GENL WEB-GENL

SPOKEN SPOKEN
FICTION FICTION
MAGAZINE MAGAZINE
NEWSPAPER NEWSPAPER

ACADEMIC ACADEMIC

Fig. 4: Limiting the search to specific registers.

6. Make sure you have selected the “List”-option. Then, type in fewer and press “Find
matching strings”.

7. Click on the word to see in which contexts it has been used (Fig. 5).

The raw frequency shows how
many times the search string
appears in the corpus.

ON CLICK: | [§] CONTEXT @TRANSLATE (??) @& GOOGLE [of IMAGE [ PRON/VIDE

HELP ALL FORMS (SAMPLE): 100 200 500
1 ~ CFEWER 32 24855 N—

To generate concordance lines, click on the result.

Fig. 5: Result page from the corpus query.

8. In the concordance lines you can now look for regularities in the usage of the word fewer
(Fig. 6).
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Here you can draw a random sample of concordances and control the
number of results displayed. Each time you click on ‘100°, for
FND SawPLE: 100 200 500 100 €—— | instance, you get a new random set of 100 sample concordance lines.

PAGE: << < 1/249 > >>

CLICK FOR MORE CONTEXT ) CHOOSELST () CREATENEWLST[ | ) SHOW DUPLICATES

1 1990 MAG  AmerArtist A B C when the demand is great and is able to work more slowly when he has fewer customers. Christmas has proven to be a very busy season; however, his
2 2006 NEWS Houston A B C has been 147 years since this has been done, and Sam Houston probably needed fewer votes to win than we need signatures (to get on the ballot),

3 1997 NEWS WashPost A B C poorand transient and begin their education far behind their peers. Most years, fewer than half of the students in her school at the end of the school ye.
4 2007 MAG ScienceNews A B C collected during weekends. Air samples collected during nighttime hours contained an estimated 13 percent fewer diesel emissions. Wood smoke was ar
5 1991 | MAG  Horticulture A B C would expect things to be better indoors. But they're not. There are fewer types of insect pests indoors, but they cause just as much damage. If

6 2014 NEWS Denver A B C .Among the factors: * The Colorado Parole Board granted an average of 24 fewer discretionary paroles per month, an 8 percent decrease. * Authorities |
7 2005 ACAD NAJPsychology A B C empirical evidence. If a font is easier to read, then we predict that fewer attentional resources are spent attending to the process of reading and more at
8 2011 NEWS\ WashPost A B C of boys falling in love with banshees. # The conventional wisdom is that there are fewer books for boys because boys read less, because there are fewer
9 1995 MAG s A B C ofarts funding. As money dries up, there will be more, not fewer, low-budget, intimate performances. Performance may also be used increasingly in corr
10 2004 MAG loney A B C Justnorth of busy Clearwater, Dunedin shares the same beautiful waterfront, with far fewer tourist traps, plus a Main Street reminiscent of Mayberry. Hc
11 2012 . . . are unionized and their fragmented political voice increasing
12 1990 CIICk here to see the paragraph’ WhICh glvcs you éveén more rs. # A bill banning all teak imports from Thailand and Burma
13 1995 context to your Search Strlng pr individuals were served in the 1991-1992 fiscal year. The n¢
14 2009 wer than 500 strikeouts--in which case the original grouping
15 2004 MAG Redbook A B C .Instead, he said we should do a fine needle aspiration, which takes fewer cells, so that I'd have a basic pathology report to give to the

Fig. 6: Concordances of fewer.

9. Now repeat the steps but search for the word less. Compare its usage to that of fewer and
try to formulate “rules” for the use of these words on the basis of their respective
concordance lines.

Solution: ‘Less’ is used with uncountable nouns and with adjectives or adverbs, while ‘fewer’ is used with
countable nouns.

10. Additionally, you can ask students to pay special attention to register differences. For this,
you might want to go back to step 5 and include more registers to allow a better
comparison. Especially the inclusion of spoken and spoken-like text types (e.g. TV scripts
or web language) could be interesting as this allows students to explore potential
differences between conversational spoken and formal written English: are there any
instances of less/fewer that deviate from the usage “rules” above? If yes, which nouns are
most often affected by this? In which contexts and text types is this most common? See
“Options and further ideas” below for a detailed explanation of how to compare the
distribution of a particular construction in different registers using the “Chart”-function of
the web interface.

Tasks

Pre-task

If your students are not yet familiar with using the concordance function of english-corpora.org,
it is advisable to explain the procedure while working through the fewer/less example in
plenum. Alternatively, you can choose any warm-up activity suitable for a lesson that asks students
to remedy errors in their writing assignments.

Main task

In the main task of the lesson, ask your students to fill in the worksheet (see appendix) by querying
the COCA. The worksheet consists of the following instructions:
1. Write down three language issues that came up in your writing assignment.

2. For each issue, find a sentence in the corpus which uses the word/phrase/construction in a
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suitable way and write it down.
3. Describe how each word/phrase is used.

4. Use the information that you gathered from the corpus to rewrite your sentences.
Review questions

After having completed the main task, ask your students to answer the following review questions
(cf. Friginal 2018: 229):

« Was using the concordance function helpful for learning more about word/phrase/
grammar usage in English?

+ In your opinion, is it worth spending the time learning how to use the concordance
function?

« Are you likely to use the concordance function on your own in the future? Why/why not?

4 OPTIONS AND FURTHER IDEAS
Variations

+ Your students can also use their mobile phones instead of computers.

« As all of the research interfaces on english-corpora.org are similar, your students can apply
their knowledge to explore other corpora, such as the British National Corpus (BNC), for
instance.

Additional ideas

This section suggests further ideas on how your students can use corpus data to further improve
their writing skills. If your students enjoy working with the COCA, it is highly recommendable for
you to work through the following functions and present them one by one to your class. Should
some of your students finish the tasks of the designed lesson earlier than expected, you may also
use these ideas as gap fillers.

Exploring collocations

The term ‘collocation’ is used to describe words that tend to appear together. This is the case
with to make mistakes, for instance. Thus, mistake is most frequently associated with, or collocates
with, the verb make. By contrast, to do mistakes is considered unidiomatic because mistake does not
collocate with the verb do. Exploring typical collocations involving different word classes, such
as adjective + noun, or verb + noun, is another way of using the COCA in writing classes. Using
the collocation function, you can see which words frequently co-occur with other words, which
provides great insights into collocation usage and meaning. Here is an overview of how to use this
function:

1. Open the COCA on www.english-corpora.org/coca, click on the ‘+’-icon and choose
“Collocates” (Fig. 7).
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List| Chart Word Browse@
List] Chart Word Browse A/B) KWIC
— |

I Find matching strings I | Reset |

| Find matching strings | | Resetl

Sections Sort/Limit Options o
Sections Sort/Limit Options

Fig. 7: Using the “Collocates” function.

2. You should now be able to view the following display (Fig.8):

List Chart Word Browse |Collocates| (A/B) K POS = Part of Speech
Click here to search for specific
«— word classes, such as verbs, nouns,

Word/phrase adverbs, adjectives.
Collocates «—

Here you can determine how far apart
+[4]3]2]1 0.0 112|3[4[+ [« the search word should be from its
Find collocates |Reset| collocates (number of words to the

left/right).

Sections <SertAimit Qptions Use this function, as described

earlier, to search in a specific register,
e.g. academic or newspaper.

Fig. 8: Using the “Collocates” function.

Imagine the following scenario: you want to write a text about finances and are unsure about verbs
that are commonly used with the noun money. Figure 9 shows an exemplary search for typical
verbs one or two positions before the noun money in newspaper writing. Make sure to set the
search options to “Group by lemmas” (not words) so that inflected forms such as making, made or
makes will be classified as belonging to the same verb, in this case make.
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List Chart Word Browse Compare KWIC -  List Chart Word Browse |Collocates| Compare KWIC -

|money

| Word/phrase

[vErs

| Collocates \;

+|4[3[2]1 o o]1]2]3]4]+]

[ Find collocates l I Reset I

Sections Texts/Virtual Sort/Limit Options

N [ ienore
TV/MOVIES
BLOG
WEB-GENL
SPOKEN
FICTION
MAGAZINE

ACADEMIC

1

2
3
4
5

NEWSPAPER

[MAKE]
[RAISE]
[SPEND]
[SAVE]
[GET]

IGNORE
TV/MOVIES
BLOG
WEB-GENL
SPOKEN
FICTION
MAGAZINE
NEWSPAPER
ACADEMIC

|money | Word/phrase

|VERB | Collocates ‘i

[+[4][3[2]1]o [l o[1]2]3]4]+]

I Find collocates I | Reset |

@ Sections Texts/Virtual Sort/Limit Options

#HITS 100
# KWIC

Gomesaws 5
DISPLAY

SAVE LISTS

To see the context in which each
verb occurs, simply click on it.

Fig. 9: Searching for typical verb collocates of the word money.

Thus, you can conclude that in newspaper writing, the five most frequently used verbs in front of

money are make, raise, spend, save and get.

Searching for synonyms

Searching for synonyms is another possible way of using the COCA to increase the variety of word
choice when writing texts. Open the COCA on www.english-corpora.org and choose “List”. Type
in an equal symbol (=), followed by any search string of interest. Figure 10 shows an exemplary

search for synonyms of the adjective beautiful:
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You can click on the [S] following any of these words to see the
synonyms of that word.

You may also choose [SECTIONS] = [SHOW] in the search 1 BEAUTIFUL [S)
form to see the frequency of these synonyms in different genres, NFUL (S
e.g. in newspaper or academic writing only. LOVELY'[S]

2

3

4 ATTRACTIVE [S]
List| Chart Word Browse Collocates (A/B) KWIC - B STRIKING [S]

6 HANDSOME [5]
|=beautiful | |:> 7 GORGEOUS [S]
| Find matching strings | | Resetl 8 STUNNING [S]

9 CHARMING [S]

Sections Texts/Virtual Sort/Limit Options 10 MAGNIFICENT [S]

Fig. 10: Synonyms of beautiful.

Exploring different registers

Searching in the COCA provides students with information about the frequency of words or
phrases in different styles of English such as spoken, fiction or academic, for instance. Imagine
the following situation: you need to write an assignment and you would like to know if it is
appropriate to use the expression freak out in formal contexts. To answer this question, you have
to follow three easy steps:

1. Open the COCA on english-corpora.org and choose the “Chart”-option, which shows the
frequency of a search string in each section (Fig.11):

Li ord Browse +

| |

I See frequency by section | | Resetl

Sections Texts/Virtual Sort/Limit Options

Fig. 11: Using the “Chart” function.

2. Type freak out in the search field and press “See frequency by section”. You should get the
following results (Fig. 12):
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PER MIL shows the frequency per million words. In contrast to the raw
frequency, this frequency is normalized and allows comparison.

\

Here you can also
see the frequency
of usage over time.

SkCTlOI\ ALL BLOG WEB TV/IM SPOK FIC MAG NEWS ACAD 1990-94 1995-99 2000-04 2005-09 2010-14 2015-19
\::ZEQ 1633 351 279 823 139 145 145 57 9T 66 157 207 286 312 290
\v'u’#DSU‘u‘l) 993 128.6 1243 1281 126.1 1183 126.1 121.7 19.8\ 139. 147.8 146.6 1449 145.3 144.7
PER MIL 1.64 273 2.25 6.43 .10 1.23 1.15 0.47 0.08 \ 0.47 1.06 1.41 1.97 215 2.00
SEEALL Click on any section to see the distribution of

e D D w frequencies in its subsections.
D N =T = (O [ [ [ [

Click on any bar to see the concordance lines for that
particular section.

Fig. 12: The frequency of freak out in different registers.

3. Finally, you need to interpret the chart: Fig. 12 shows that the expression freak out in
academic texts is only used 0.08 times per million words, which is the lowest value of all
displayed sections. Thus, it is advisable to use a different expression in the assignment,
such as the synonymously used term to lose control, for instance (see above: “Searching for

Synonyms”).

The latest option of the COCA

In March 2020, the COCA was expanded in scope, size and features to make it even more useful
for researchers, teachers, and learners, who can now browse through a list of the most frequent
60,000 words in the corpus, and see a wide range of useful information on each of these words
(cf. Davies 2020b: 1). To make use of this, you can either click on “Word” and search for a specific
word or click on “Browse” (see Fig. 13) to search by word form (e.g. *ism), rank order (e.g. words
among the 6,000, 26,000t or 46,000t most frequent words), pronunciation (e.g. words rhyming
with light, or three-syllable words accented on the last syllable), or any combination of these (cf.

Davies 2020b: 11).

Reset

List

Find matching strings

Sections Texts/Virtual Sort/Limit Options

Fig. 13: Using the “Browse” function.

To explore this new feature, click on “Browse” and “Find random words” (Fig. 14).
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Click on any of the search types below for more information and examples.

Part of speech Y NOUN WVERB W AD] ¥ADV ¥ OTHER

Pronunciation Rhymes with |:] Type EXACT

Syllables / stress 000000000 x

O
Fig. 14: Using the “Browse” function.

RANK FREQ Word PoS Audio Video Image LANG?
19456 1044 tux NOUN Q ® [4] (%)
19457 1044 intoxicating ADJ Q ® [a] (%)
19458 1044 jasper NOUN (<] ® [ @
19459 1043 two-year-old ADJ 4 ® [ @
19460 1043 oppositional AD] Q ® [a] &
19461 1043 moisten VERB Q ® [a] (%)
19462 1043 monotonous AD) o ® = @
19463 1043 frisbee NOUN Q ® [4] (%)

Fig. 15: Using the “Browse” function.

For each word on the list, you can hear the word pronounced, watch videos with the word in
the text, see related images from Google Images, and get a translation for your preferred target
language (Fig. 15). When you see a word of interest, click on it. You will be redirected to its
homepage, which contains frequency information, definitions, translations, links to audio, images,
and videos, as well as synonyms, topics (words that co-occur anywhere in the ca. 500,000 texts),
collocates, clusters, and concordance lines (Fig. 18) (cf. Davies 2020b: 6). On the top right corner of
each word’s homepage, you will find direct links to the respective pages of some of these features
(cf. Davies 2020b: 8). For a more detailed account of the word’s collocates, clusters, concordance
lines (KWIC) etc., simply click on the feature in question (Fig. 16). Figure 17 shows the collocation
page of the word trail.

See in iweb (M) (Collocates) Clusters Topics Dictionary Texts KWIC & HELP

Fig. 16: Navigation tabs at the top of the word’s homepage.

COLLOCATES See also as: VERB Advanced options ) Collocates | Clusters Topics Dictionary Texts KwiC 9 &
+NOUN NEW WORD 7| |+AD) NEW WORD ? | |+VERB NEW WORD 7 | |+ADV NEW WORD ?

1151 | 457 mile

eep 94 5 e 69 do

851 | 3.65 paper B 190 | 3.95 narrow B 0 ad D

623 | 8.61 Hblazer B 159 | 3.95 historic 508 | 8.22 blaze p

600 | 3.50 park B 153 | 6.81 scenic El 278 | 3.31 ride B 7 | 311 aptly
514 | 3.89 mountain E 132 | 5.47 rocky B 178 | 3.32 climb E 5 | 3.27 underfoot 5]
470 | 2.94 blood El 114 | 271 indian E 173 | 2.75 cross E 4 | 2.64 briskly 5]
419 | 2.60 road B 100 | 2.97 rough B 154 | 3.78 wind E 4| 269 deftly E
411 | 4.70 bike B 86 | 4.51 mathematical 5] 150 | 3.07 mark E 3 | 257 northward E
336 | 12.67 portland 5 82 | 7.02 paved B 109 | 6.63 bike E 3 | 264 eastward E

Fig. 17: Collocates of trail.
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. Favoritesfist  History  Rank #1.60,000
trail mouw seevers @ @ ToPICS Words that co-occur in 22 million web pages

Distribution across genres hike, hike, moi

in, steep, park, terrain, mile, forest, creek, lake, wilderness, route, peak, river,
D wral visitor, valley, hiker, snow, cimb

=== = =

BLOG WEB TWM SPOK FC MAG NEWS ACAD

COLLOCATES Words that co-occur nearby

Pronunciation Definition
1.3 tradk or mark left by something that has passed 2.3 path or NOUN  campaign, mil, paper, blazr, park, mountain, blood, road
R Iiotly iead thipugt WS oLl ol iy 2 e VERB  follow, hike, lead, blaze,ride, cimb, cross, wind
pointing,t0 3 possible souton

AD) appalachian, steep, narrow, historic, scenic, rocky, indian, rough
& @ PlayPhrase YouGlish Yam Links tovideos
ADV left, downhill, steeply, uphill, aptly, underfoot, deftly, briskly
\Q ZH-CN: Google WordRef Reverso Linguee
Links to translations
Google images
SYNONYMS

r0ad, track, path, trail, route, trajectory, footpath [track]

rail, race

CLUSTERS 2,3, 4 word strings

traile  trailin « tral t0 « trail blazers « trailfor « trail with « trals in « trai from « tral on

s« money trail

bread . trall of broken

e trail

il of broken

wetrail \paigs «from \paign trail « end of the trail » hot on the trail . side of the trail . on the appalachian trail . miles of hiking trails
TEXTS / VIRTUAL CORPORA : Texts that have this as a “keyword”
WEB: «WEB: « NEWS: « MAG: « ACAD; « MAG: « NEWS: « MAG: «FIC:
MAG: « MAG: « NEWS: « MAG: « MAG: « WEB: « MAG: «MAG: .
MAG: « MAG: « MAG: « NEWS: « MAG: « MAG: « MAG: « NEWS: .
CONCORDANCE LINES « The word in context (to see patterns of use)
1 WEB: 2012: amazon.com Along the way , they confront Army Rangers along the APPSISENSH Trad @ B late-night stealth mission to an abandoned NASA
2 BLOG: 2012 _heother.blogspot.... me, a direct definition of ultra tradl running . The  trails E _ [] DONR does an excellent job keeping the trails and
3 MAG: 1991: NatlParks to protect a continuous corridor are ongoing . The North Country  Trad @ u B 500-member organization established in 1580,
4 MAG: 1991: NatlParks . # For more information , contact the  NSRMOUNIENI Victory  Trad [] ki p.0.Box 632, Manassas Park, vA 22111
5 MAG: 2003: Bicyding and anti-bike website operator john Parulis, deseribing the  trails  [at] , east of San Rafael " Look at this
6 WEB: 2012: yelp.com try ... # Perks of coming here is hiking the [SHOUE trails @ E . and taking the sii lift back down .
7 BLOG: 2012 seattlemet.com that the oty did not * re-interview * businesses along the trall [pefore| [t completion ; and the fact that an
8 TV: 2016: Tomorrow, When the W... OK7? Rain gear ‘s there too . Should be some  trail @ @ @ back if they have n't been taken . Awesome
9 NEWS: 1998: Houston because only a few of the wealthiest teams - the Portland  Trad E] ﬂ by billionaire Paul Allen) , the New York
10 MAG: 2010: PopMech . 1also fail to notice that the Side’ of the trall butts] b1 BENGEE ciff off the creek bed . With my bissful

Fig. 18: Homepage of the word trail (Davies 2020b: 7).

It is hoped that this short introduction into the new “Browse”-option of the COCA gives valuable
insights into its great potential for classroom use. Looking at the summary statistics page for
each word, you can see a great wealth of information at once (collocates, clusters, synonyms,
concordance lines and the distribution across genres), which saves a lot of time and effort and
thus makes this new function very convenient. However, note that words that are not among the
60,000 most frequent words in the corpus do not have such a summary statistics page. Thus, you
may well need to know about the original, basic functions of the interface to carry out your search.
Starting with the basic functions gives students a better understanding of how corpora work
and also gives them the necessary tools to search in all the other corpora featured on English-
corpora.org because the COCA is currently the only corpus on the web interface that supports this
new function.

5 CAVEATS AND LIMITATIONS

After approximately 10-15 queries the website will ask you to register. Registration, however, is
free to everyone and takes one or two minutes only. Afterwards you can carry on using the website
as normal.

Fig. 19: Registering on the website.

Click on the yellow icon in the top right corner of the website (Fig. 19) to register. You should then
see the following display (Fig. 20, Fig. 21):
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Click here to create a new account.

OGIN . . .
-oel Afterwards, you can simply log in by using
EMAIL | | 0 wep | Your email address and chosen password.
PASSWORD |

Fig. 20: Registering on the website.

2.
1. Type in your name.
Name & |
Email address <«— | 2. Typeina valid email address.
Password <——1 3. Choose a password.
Country -~ SELECT-- v < 4. Select your country.
Category University professor: languages / linguistics

L 3 RESEARCHER
Graduate student: languages or linguistics

University professor: not languages / linguistics

i 2 SEMI-RESEARCHER
Teacher: not university; not graduate student

Graduate student: not languages or linguistics

Student (undergraduate) 1 NOT RESEARCHER
* Other 6. Please agree to the terms and
¢ | agree to the Terms and Conditions for this website <« conditions and press the
SUBMIT || RESET | PROBLEMS ?? “SUBMIT” button.

Fig. 21: Registering on the website.

You will be asked to select your user status. Note that you must provide a web address that verifies
your status in order to set up a Researcher or Semi-Researcher account. However, bear in mind
that even if you are not approved as Researcher or Semi-Researcher, you can still use the corpora
- just at a lower level of access (cf. Davies 2020a), which, however, is entirely sufficient for the
purpose of this chapter. Within one or two minutes after having submitted your information, you
will receive an email. Click on the link in that email and you will be able to continue using the web
interface.

Occasionally, the following message (Fig. 22) will pop up, asking you to consider upgrading to a
premium account. However, there is no need to upgrade your account. Please be patient and wait
for a few seconds, after which you will be able to continue with your search.

Click here to continue with @

Fifk There is no cost for basic access to English-Corpora.org. But you will occasionally see this message, which asks you to
consider upgrading to a "premium" account.

=204 if you have a premium account ($10.00 per month, $30.00 for one year, $55.00 for two years, or $75.00 for three

years), then you will not see this message anymore. You will also have increased access to the corpora, more

Pycckuit A A
features, and you will help to support English-Corpora.org.

if you are a student, your school or university can also get an academic license, and all of you will have the benefits of
a premium account.

Thanks for your support.

Fig. 22: Upgrade notification.
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6 CONCLUSION

The main advantage of this lesson is that students are given the means to correct their mistakes
independently with the aid of the COCA. Thus, students acquire learning strategies that enable
them to solve problems in writing effectively by themselves, which meets one of the requirements
of the curriculum. In addition, a recent meta-analysis of data-driven language learning
interventions revealed that students are more likely to remember the language patterns they infer
from their own corpus queries (cf. Boulton & Cobb 2017). Furthermore, the use of digital media
in the classroom can contribute to higher motivation and engagement on the part of the students.
On the teachers’ side, there is not much preparation required for lesson, which is also beneficial.
Moreover, the additional ideas mentioned above present many more interesting features of the
web interface, which provides inspiration for many more COCA-based lessons.
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CHAPTER 7.

TEACHING NEOLOGISMS USING CORPUS TOOLS

NICOL SPERLING AND SARAH WINKELMANN

1 INTRODUCTION AND RATIONALE

This chapter combines teaching stylistic devices, specifically neologisms, with corpus linguistics
in the EFL classroom. It proposes a lesson plan in which methods and topic choice are strongly
oriented towards Lower Saxony's Core Curriculum for Secondary Education, which emphasizes
the importance of acquiring meaning through “intelligent guessing” and contextualization
(Niedersichsisches Kultusministerium 2015: 16). It also states that students should be able to
analyze and interpret literary and non-literary texts, e.g., by making use of their knowledge
of stylistic devices (Niedersichsisches Kultusministerium 2017: 21). Stylistic devices are more
frequently covered in the upper classes but can occasionally be discussed in lower grades, too. This
lesson plan can serve as an introduction to teaching stylistic devices while at the same time helping
students to develop “intelligent guessing” strategies, creative writing and reading comprehension
skills.

In addition to raising your students’ awareness of neologisms and how language constantly
evolves, this chapter encourages them to familiarize themselves and work autonomously with a
corpus. It provides you with a lesson plan and a step-by-step guide to better understand and make
use of the functions of a corpus in relation to the topic. It also includes suggestions on how to
use additional resources, such as Wordspy.com, a website that provides you with novel words and
phrases which have recently come into use in English.

2 OUTLINE AND OBIJECTIVES

This chapter prepares you for giving the proposed lesson by ...

+ showing you how to use the corpus tool english-corpora.org and Wordspy.com (~ 30 min).
« familiarizing you with the lesson plan (~ 10 min).

+ providing you with suggestions on how to create corpus-based material for the proposed
lesson (total of 1-2 hours; duration partly depends on how much the worksheet template
needs adjustments to suit your learner group).

The proposed lesson is suitable for secondary school students aged 15 or older (10th grade
according to the German school system)
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+ Lesson unit: Teaching stylistic devices
+ Topic: Neologisms (90 minutes)

+ Main competence: reading comprehension (contextualization and intelligent guessing)

LEARNING OBJECTIVES

After this lesson, students....

e can search for words and collocates using english-corpora.org.
e can systematically navigate through text sample results from a corpus.
e canwork independently with a corpus and use it as a glossary and source of information.

e can deduce the meaning of unknown vocabulary (neologisms) used in different contexts, through
intelligent guessing.

e canwrite their own definitions of previously unknown words on the basis of their corpus findings.

3 CORPUS, CORPUS TOOLS AND METHODS

The proposed lesson makes use of the corpus website english-corpora.org as an analysis tool for
students and teachers. It is freely accessible, which makes it particularly attractive for classroom
use. Additionally, the handling of a corpus is easy to learn, as various tutorials can be found on the
internet. Some of the main features of this corpus tool are the possibility to generate word lists, to
display frequencies as charts and to find frequent collocations.

This chapter uses the NOW (News on the Web) corpus, which can only be found on english-
corpora.org. Since neologisms are constantly changing and developing, especially in a digitalized
age, a corpus which is regularly expanded by the addition of new content from articles and blog
posts can be a useful classroom resource. Monthly content updates (about 180-200 billion words)
put the NOW corpus, as of March 2021, at about 12.2 billion words. It is the largest and most up-
to-date corpus found on english-corpora.org and also very comprehensive and differentiated, as
it allows users to set particular search criteria such as year of publication and country. The NOW
corpus also provides a regularly updated list of words and phrases provided by WordSpy.com, a
constantly updated website of the most recent neologisms.

The proposed lesson enables students to contextualize neologisms by employing intelligent
guessing strategies and using their existing knowledge with the help of the collocate function on
english-corpora.org.

4 TEACHER PREPARATION

4.1 STEP-BY-STEP GUIDE ON USING THE CORPUS TOOL

The NOW corpus can be accessed by registering on english-corpora.org.
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English-Corpora.org

home corpora users related resources ~my account upgrade help

Register / profile

The most widely used online corpora: guided tour, overview, search types, variation, virtual cor

The links below are for the online interface. But you can also @) download the corpora for use

Log out
Corpus (online access) Download # words Dia [ Genre(s)
Name of university
iWeb: The Intelligent Web-based Corpus o 14 billion 6 cou Web
‘ News on the Web (NOW) (@) 12.6 billion+ = 20 cor Reset password % Web: News
Global Web-Based English (GloWbE) (@) 1.9billion  20cot pejete account Web (incl blogs)

Fig. 1: Corpus overview (english-corpora.org)

You can create a free account under “Register”, which can be found if you go to “My account”. This
is also where you log in afterwards (Fig. 1).

If you click on “Corpora” after logging in, you will be provided with a shortcut to an overview of
all the corpora listed on english-corpora.org. You can now choose the NOW corpus (Fig. 1).

Chart Collocates Compare KWIC @ @
| |

| Find matching strings | | Reset |

W See new features for the KWIC/concordance page

@ Download the corpus for offline use

Search by date The NOW corpus (News on the Web) contains 12.2 billion words of data from
web-based newspapers and magazines from 2010 to the present time (the most
recent day is 2021-03-25). More importantly, the corpus grows by about 180-200
million words of data each month (from about 300,000 new articles), or about
two billion words each year.

O Sections Texts/Virtual Sort/Limit Options

While other resources like Google Trends show you what people are searching
for, the NOW Corpus is the only structured corpus that shows you what is

actually happening in the language -- virtually right up to the present time. For
example, see the frequency of words since 2010, as well asinew words and
EErases"rom the last few years.

Click on any of the links in the search form to the left (such as List or Chart) for
context-sensitive help, and to see the range of queries that the corpus offers.
You might pay special attention to the comparisons between dates and countries
and virtual corpora, which allow you to create personalized collections of texts
based on (sub-)register, website, and even words in the web pages .

Five minute tour

Fig. 2: NOW corpus overview (english-corpora.org/now/)

Once you have clicked on the NOW corpus, the interface provides you with different features, as
shown in Fig. 2. The left-hand side will be discussed later, when describing the tasks designed for
the students. The right-hand side provides you with information on whether you are logged in
on english-corpora.org. Further down, you will see a shortcut to “New words and phrases”. It will
take you to a table of words and phrases which have recently been added to the English language
and can therefore be used as a guide when choosing neologisms for your individual worksheet.
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These are some words and phrases that have recently come into English. The list comes from WordSpy.com, where you can find more than 3,000 other words as

well.

Culture / sociology / The World
Brexit (n)
wokeness (n)

feebate (n)

Fig. 3: Examples of new words and phrases (english-corpora.org/now/)

The table is divided into two different categories: “Culture/sociology/the World” and
“Computers/technology/science” (Fig. 3). It contains the word and a brief definition. By clicking
on the word, you obtain information on its frequency of use by year and country.

Since this list is provided by WordSpy.com, you will also find a link to this website. Here is a brief
overview of what it looks like and instructions on how to find words and phrases.

&2 WORD SPY

THE WORD LOVER’S GUIDE TO
NEwW WORDS

WORD SPY

By Alpha

YA ET

By Date

Most Popular

Random Word Words
Top 100 . biostitute
. skinship

Full Search

. work-life balance
. walk the cat back
. kittenfishing

D O W N -

. throuple

Fig. 4: Main page of Wordspy.com

WordSpy.com lists over 3,000 words and phrases including a brief definition, related words,
etymology and examples of its usage. The website itself is well structured. The menu on the left
side (Fig. 4) offers different ways to search for words, e.g., the option “By Date”, which arranges
words and phrases by year and month. Another way to find new words is the option “Random
Word”, which will show you a new neologism or phrase each time you click on it. It is also possible
to conduct a more detailed search by selecting “Full Search” or to search in different categories
(“By Tag”).
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glamping

n. A form of camping that includes
expensive equipment, fine food, and
other luxuries.

Other Forms

glamper n.

Etymology

glamor+ camping

Fig. 5: Details of the neologism glamping

2005 (earliest)
These days it’s more “glamping” than camping, with the
best companies offering state-of-the-art pre-erected
tents and luxe mobile homes with ensuite bathrooms
that feel like an Oscar-winner’s trailer.
—Susan Ward Davies, “Know before you go,” The
Guardian, February 19, 2005

Fig. 6: Example sentence glamping

Once you have chosen a word you can simply click on it and Wordspy.com will present you with
a more detailed overview of morphologically related words, an account of the word’s etymology
(Fig. 5), and various examples of how it is used (Fig. 6).

When selecting a word, it is crucial to check whether it occurs with sufficient frequency in the
corpus for students to work with.
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List Chart |Collocates| Compare KWIC

glamping Word/phrase

NOUN Collocates [nounace | (=) 4mm
+a[3][2]1]ool1]2]3]4]+

Find collocates Reset

Search by date

O Sections Texts/Virtual Sort/Limit Options

# HITS 100

# KWIC 200

GROUP BY |[LEMMAS

DISPLAY PER MIL

SAVE LISTS |NO

Fig. 7: Search settings in the collocates function

When you go back to english-corpora.org, once again choose the NOW corpus and click on
“Collocates” (Fig. 7). First, type in the neologism you want to analyze, in this case glamping, and
select the parts of speech you are interested in. This can be done by clicking on “Collocates [POS]”.
If you only want to find examples of the word being used as a noun, choose the corresponding
category from the dropdown menu (Fig. 7). To search for all word classes, type in a star (*). Second,
select the “span”, i.e., the distance between the search word and its collocates; if you want to know
which words typically occur immediately before or after the word, for instance, select position “1”
on both sides (Fig. 7). Third, change the search settings to “Group by Lemmas” and “Display Per
Mil”. You can now click on “Find collocates” to get results.
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SEARCH FREQUENCY CONTEXT CONTEXT +

ON CLICK: m QTRANSLATE (?7?) GOOGLE [g IMAGE [ PRONNVIDEO (1) BOOK
e e e
[SITE] 0.00 |
2 O [EXPERIENCE] 215 0.00 |
3 O [TENT] 206 0.00 |
4 O [POD] 139 0.00 |
5 (] [OPTION] 93 0.00 |
6 (] [ACCOMMODATION] 61 0.00 |
7 (] [TRIP] 52 0.00 |
8 O [RESORT] 51 0.00 |
9 O [VILLAGE] 44 0.00 |
10 O [HUB] 40 0.00 |
1 (] [LUXURY] 40 0.00 |
12 (] [BUSINESS] 38 0.00 |
13 O [SPOT] 37 0.00 |
14 O [RETREAT] 33 0.00 |
15 O [FACILITY] 31 0.00 |

Fig. 8: Frequency list of the collocates of glamping

As a result, the corpus displays a list of collocates sorted by frequency (Fig. 8). Note that there
is no distinction between the preceding and the following word. To find out whether a collocate
typically occurs to the left or right of the search term, click on the word in question. This will
provide you with more context.

SEARCH FREQUENCY CONTEXT OVERVIEW

FIND SAMPLE: 100 200
PAGE: << < 1/3 > >

¥ CLICK FOR MORE CONTEXT EXPLORE NEW FEATURES ‘ [2) sAve Q TRANSLATE @ ANALYZE
1 21-03-24GB | dorsetecho.co.uk @ @ Q .Undercover Woodland Treehouse, West Sussex # Take to the trees with this elevated glamping experience. Housed in an ancient oak tree in West St
2 | 21-03-21 US | Yanko Design @ @ Q camping experience once in a while, or to be more millennial, a comfortable glamping experience once in a while! But what about our feline friends?\
3 21-03-18SG  sg.asiatatler.com @ @ Q their own versions of it. From picnics at home, with a view to glamping experiences, here's what's in store for you if you want to go
4 |21-03-17 GB | cityam.com @ @ Q spiral Straw Bale Studio, near Canterbury # The Buzzardry, East Sussex # Unique glamping experience, near Ely & Cambridge # Undercover Woodlanc
5 | 21-03-17GB | cityam.com @ @ Q ofallit'srightin the heart of the South Downs. Unique glamping experience, near Ely & Cambridge # Finishing with a flourish, this one looks
6 | 21-03-17 GB | independent.co.uk @ @® Q WestSussex # Undercover Woodland Treehouse Airbnb # Take to the trees with this elevated glamping experience. Housed in an ancient oak tree in
7 | 21-03-17SG | sg.asiatatler.com @ @ Q staysin parks, cabins, yurts, treehouses and RVs, as well as glamping experiences. Currently only operating in the US, it has acquired an Australian co
8 1 21-03-11US | USAToday @ @ Q theground, either. # " So many campgrounds now offer cabins and other glamping experiences, " Rossi says, noting that if you've never tried RV trave
10 | 21-02-23US | CNN @ @ Q southof Sri Lanka near Yala National Park, Back of Beyond offers a glamping experience overlooking sprawling sand dunes and natural pools. # " Our

Fig. 9: Context results for the collocate experience

Here, we chose the collocate experience. The website provides you with a list of example sentences
from news websites, along with additional information on the source, country, and date (Fig. 9). To
see more context, click on the corresponding number on the left-hand side, which redirects you to
a larger excerpt of that article, including the full source and title (Fig. 10).

SEARCH FREQUENCY CONTEXT CONTEXT + ‘

Source information:

Source https://www.yankodesign.com/2021/03/05/camping-tents-that-meet-all-your-modern-millennial-glamping-needs/
Country/date US (21-03-21)
Title Camping tents that meet all your modern millennial Glamping needs!

Expanded context:

same time let guests be immersed in it. The campground includes buildings featuring a kitchen, common gathering spaces, a fire pit, and more. All the facilities were carefully constructed by
consciously choosing to make it environmentally friendly - lightweight structures used sustainably sourced timber, an on-site sewer treatment to avoid adding waste to natural water bodies,
collecting rainwater, having passive solar access, cross-ventilation to reduce power consumption, growing and preserving vegetation and more. # We all like a comfortable camping experience
once in a while, or to be more millennial, a comfortable glamping experience once in a while! But what about our feline friends? Wouldn't they like a warm tent to cozy up into? | mean maybe they
haven't ever thought of it... but I'm sure they would enjoy it! Well, the Cat Camp is here! And it's a mini indoor tent, especially for our cats. It's quite similar to the mini display tents seen in outdoor
shops, and it's exactly like the larger tents for humans except its tiny... and

Fig. 10: Extended context for glamping experience
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You can always choose to switch between “Search”, “Frequency”, “Context”, and “More context” on
the navigation bar above.

4.2 CUSTOMIZING THE WORKSHEET TEMPLATE

Below you will find a worksheet template and an answer sheet, created specifically for the
proposed English lesson. This material was created in February 2021 and is targeted at German
10th grade students of the Gymnasium (a type of secondary school in Germany). The worksheet
provides the students with three main tasks outlined in the lesson plan. At this point, it is
important to consider the language proficiency of your learner group. The meanings of the
neologisms on the worksheet might be too obvious or they might be outdated. Considering
ongoing language change, especially the introduction and spread of new words, it is crucial to
scrutinize the neologisms on the worksheet. Finding more suitable words should not be too
difficult thanks to the very many neologisms listed on Wordspy.com and our guide on how to use
the website.

Worksheet

1) Work with a partner and have a look at the neologisms listed in the table. Make some guesses about their meaning and note them
down in the column “Guesses™.

2

~

Together with your partner, go to the website english-corpora.org and select the NOW corpus. Use the step-by-step-guide “How to

use english-corpora.org” to complete the upcoming tasks. Work through steps a-d for each neologism and document your results in

the table.

a) Search for the neologism and scan the results. Pick an example sentence which includes the unknown word. Add the source of
the quoted sentence.

b

-~

Use the collocates function to find the word’s most frequent collocates (the words that typically occur in combination with the

word you searched for).

—

c) Select different collocates from the list and examine the sample sentences to figure the meaning of the neologism. Keep in mind
that a word might have more than one meaning (key words are enough).

d

-~

Based on your previous search results (example sentences, collocates, meaning/s), write a suitable definition of the neologism.

Use your own words.

3

~

Find another group who has also finished the tasks above and compare your results. Did you make similar guesses before using the

corpus tool? Are your definitions similar or totally different?
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Answer Sheet

Neologism Guesses Example Sentence and Source Collocations Meanings Definition
| Upcycling lamps . The options range from modest, authentic Glamping sites Glamorous camping | A luxurious form of camping which
tented camping to full-on luxury glamping.” includes fine food and expensive
Glamping (Winnipegfreepress.com) Glamping experience cquipment.
Glamping tent
Elderly people A superager’s brain ¢ ivity looks like | Superager's cortex Super aging Individuals over the age of 80 who have
a younger adult in fMRL" the same brain capacity as younger
Superager Old car (oldtimer) | (psychologytoday.com) Superager's brain Aging while sull people.
having a well-
Good and old wine functioning brain
Cookics “Here's an ideal case of anyone with With butterfingers Buttery fingers Someone with slippery and clumsy
butterfingers. It's made from a soft yet fingers, often failing to hold on to
= Buttery and durable TPU material, which [...] also helps | Their butterfingers Being clumsy objects.
Butterfingers S i
doughey fingers you grip it." (digitaltrends.com)
In casc of butterfingers | Letting things slip out
Sticky fingers of onc's hands casily
Person stuck in the | “Even if your furkid has short fur, that only Your furkid Furry kid A pet that means as much to its owner as
phase ofa child/ buys you some time between grooming an actual child.
Furkid teenager sessions.” (asiaone.com) My furkid Pet seen as a child/kid
Kid scen as a pet Beloved furkid
Homeless “Just yesterday, Malaysians were horrified at | The begpacker Begging backpacker A backpacker begging for money to
a disturbing video of a foreign ‘begpacker’ travel.
Begging for money | couple swinging their baby in the air to Begpacker problem
Begpacker

to travel

entertain locals [...] in hopes that they would
receive donations for their travels.”
(worldofbuzz.com)

Begpacker phenomenon

5 LESSON PLAN

5.1 OUTLINE

The plan is designed as a 90-minute lesson for 10th grade students in secondary school. It can be
implemented within or at the beginning of a teaching unit on analyzing literary works/stylistic
devices. The preceding lesson may be used to introduce corpus tools and methods in order to save
time during the planned lesson. You may also want to give an introductory lesson on the use and
function of the most common stylistic devices prior to the proposed lesson.

We advise you to begin the lesson without telling the students what the topic will be. The teacher
starts by showing them a chat from 2021 filled with neologisms, all linked to the Covid-19
pandemic (Fig. 11).
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«ll Telekom.de 2 < @ 60 % @

Bestie

~ ~

Alaska
Haha why not.

¥ What's poppin' Zoomer? ,

. . T e ,\&“
You know, just another blursday full
of coronahobbies and

doomscrolling. | feel like a complete
Zoombie. How about you?

Oh | get you! But at least
coronacleaning and procrastibaking
make me forget about my
hairpocalypse. Can't wait to finally
get rid of my quarancut!
A T e
« %% Tell me about it! Still, all these
~.» covidiots make it so hard to get
.= back to normal. The mask-shaming
never seems to stop.
B S8
| agree! Can't wait for the day of no

longer being a quaranteen!
gl a0t S

-

Fig. 11: WhatsApp chat 2021 (picture by the authors)

After two students have read the chat out loud, the teacher asks the class what the conversation is
about and what is striking about the choice of words. Students may or may not be familiar with
neologisms. It is the teacher’s task to use the neologisms of the chat to initiate a class discussion
and to activate the students’ prior knowledge, encouraging them to work out the definition and
function of this stylistic device. The pandemic can be used as a concrete example of how language
evolves and changes over time. As a result of new situations and events, novel words and phrases
are created and become part of language use. However, these newly created words do not always
remain neologisms. Over time, they either vanish or are added to the dictionary, as you can see by
our example of glamping.

The main part of the lesson focuses on working with the NOW corpus on english-corpora.org.
Students are provided with a worksheet which features a list of neologisms (see 4.2). The first task
is to get together with a partner and to speculate about possible meanings of the listed words.
Some of these suggestions can be collected on the blackboard in order to review them at the
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end of the lesson. One aim is to enable students to figure out the meaning of a word through
contextualization and intelligent guessing or by analyzing its context. To further explain why such
strategies are useful, you can point out that most neologisms will not be found in a dictionary. Up-
to-date corpora, however, might include words which have not yet been taken up by dictionaries.
Subsequently, the NOW corpus and the corpus website are introduced to the students. Here, it
is important to consider whether your students have already worked with english-corpora.org
or not. If not, make sure to give them a brief explanation and guide them through the different
functions. With the help of a step-by-step guide for using the corpus tool (see Appendix), students
work in pairs and complete the tasks on the worksheet. They search for the given neologisms
in the NOW corpus, find texts which include these neologisms as well as their most frequent
collocates, and discover their meaning by analyzing the context. In addition, they note down
an example sentence for each neologism and formulate their own definitions of the previously
unknown words.

The findings are discussed and recorded by, firstly, comparing the results in groups of four;
secondly, by presenting them in class; and thirdly, by contrasting them with the assumptions made
by the students at the beginning of the lesson. After the lesson ends, the final results should be
made available to all of the students, which is why you should note them down during the class
discussion.

Additional tasks and ways to adjust the lesson according to individual needs and preferences are
presented in section 6.
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5.2 LESSON PLAN
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Media/

Procedure | Content Arrangement Material
Introduction | WhatsApp Chat from 2021
~ 10 min e Thechatis displayed for everyone to see and read out loud by
two students Plenum Projector,
e Tstartsaclass discussion about the chat, asking questions laptop
about its content and the neologisms used, e.g.:
- “What age group could be represented in the chat?”
- “Can you spot unfamiliar words?”
- “What could they mean?”
- “Can you identify the stylistic device that is used here?”
e Class discussion about the most significant neologisms found
inthe chat
e Ananswer sheet with explanations of all the neologisms used
in the chat will be projected onto the wall and handed out to
the students (see Appendix)
e Revision of the definition and function of neologisms as a
stylistic device
e T asks if students can think of any other neologisms recently Answer sheet
added to the English language “Corona
neologisms and
their meaning”
Blackboard
Main part Guessing the meaning of neologisms (task 1)
e Students are asked to think of possible meanings of several
neologisms Partner work Worksheet
~10min e Afew proposals are collected
Plenum Blackboard
e Impulse question: “How could we find out what a word means
if we cannot find it in the dictionary?”
Introducing the corpus tool
o Brief explanation of the NOW corpus and why it is beneficial
to use corpus tools in this lesson PI Laptop/tablet,
. . enum i
~ 15 min e Tsimulates aword search on english-corpora.org projector
Working with the corpus tool
e T explains the tasks on the worksheet
e Students work with the corpus tool and search the NOW
corpus to find texts which include the neologisms on the
worksheet
¢ Students analyze the results and work out the meaning of the | Plenum Worksheet
~35min neologisms by having a closer look at the contexts and step-by-ste’p
collocations of the words guide for
e Students copy a sentence as an example and write a possible students,
definition of each neologism based on their search results and laptops/
interpretations Partner work computers
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Conclusion | Comparing results

~20min e Two groups (total of 4 students) come together to compare
their results Groups of 4 Worksheet

e Presentation and discussion of results
e Comparison with the guesses made at the beginning of the

lesson Plenum, message Document
e Tfills out the worksheet with the collected results for the chain ::r;]rigelpag/laptop
whole class to see projector,
worksheet

Table 1: Lesson plan; T= Teacher

6 OPTIONS AND FURTHER IDEAS

Different proficiency levels require different activities and methods. You might want or need to
adapt specific parts or activities of the lesson according to your individual learner group. This
section proposes possible alternatives and additions as well as impulses for modifying the lesson
to get the most out of it for your students and to suit your teaching style.

As it was already mentioned, it should be taken into consideration that an introduction to english-
corpora.org and corpora in general prior to the lesson could make it easier for some students to
follow the corpus activities, while also saving time during the main part of the lesson. However,
we assumed that there is usually not enough time to integrate an introductory lesson into your
teaching unit. Therefore, we included an introduction to the NOW corpus and an explanation of
the corpus tools in the lesson plan. Nonetheless, we still advise you to reserve an earlier lesson to
familiarize students with the basics.

Moreover, specific parts of the lesson plan could be replaced with alternatives. For instance,
another option for the warm-up activity could be to provide the students with a list of neologisms
and make them guess their meanings right away. This could also be done in the form of a challenge
or game, e.g., by creating teams and collecting guesses on the blackboard. The students would
then be required to use the corpus tools to investigate which guesses were right and which ones
were wrong. Another option would be to initiate a class discussion about what neologisms are and
to collect examples of recent English neologisms which the students might have heard of. This
approach activates the students’ existing knowledge on stylistic devices.

Additional tasks can be prepared for very advanced students. The corpus tool provides far more
features which can be examined by the students. The chart function, for instance, allows you to see
in which years a neologism appeared most frequently and also lets you search for the frequency
of a word in different countries. This could be useful for finding out when a neologism came
into being and how it is used in different varieties of English. The meaning or frequency of use
of an English neologism may well differ between news texts from India and the United States.
For instance, in India the neologism butterfingers occurs 0.08 times per million words, whereas
in the United States it is found 0.03 times per million words (NOW Corpus). Students could
investigate why this might be the case. When analyzing the Indian text samples, it becomes evident
that the word is often used in reference to the comic book character “Butterfingers”, created by
Khyrunnisa A., who is a famous Indian author of children’s fiction. By contrast, a closer look at
the texts published in the United States reveals that “Butterfingers” is also the name of a famous

CORPORA FOR THE EFL CLASSROOM 125


http://english-corpora.org/
http://english-corpora.org/

candy bar. However, both countries also use the word to describe a “person who drops things they
are carrying or trying to catch” (dictionary.cambridge.org). The chart function, which displays a
word’s frequency sorted by years, can be used to analyze in what year a neologism first appeared
and when it was most frequently used. For instance, the chart of the NOW corpus shows that the
use of the word Brexit started to increase in 2016, when the results of the Brexit referendum were
published and discussed all over the media (see Fig. 12).

! (& NOW Corpus (News onthe Web) () [F &

SEARCH CHART CONTEXT OVERVIEW
CHANGE TO VERTICAL CHART / CLICK TO SEE CONTEXT See frequency by country ‘
SECTION ALL 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021
FREQ 682289 9 17 15 17 68 697 106600 124904 118667 241228 78095 11972
WORDS (M) 12200 244.1 304.8 3713 401.5 429.4 5125 1,531.3 1,746.5 1,569.1 1,987.5 2,607.8 592.0

PER MIL 55.93 0.04 0.06 0.04 0.04 0.16 1.36 69.61 71.52 75.63 121.37 29.95 20.22

SEEALL
SUB-SECTIONS
AT ONCE D

Fig. 12: Chart with frequency results for Brexit

These examples show the variations in meaning and usage of a word, as well as its connection to
past historical and cultural events, which can be included into your lesson. Students could either
work autonomously and follow their personal interests once they have finished the tasks on the
worksheet, or you could choose which words/topics might be relevant to investigate further.

Lastly, we believe that the corpus tools are not only beneficial to examine neologisms. Other
stylistic devices such as juxtapositions and metaphors could also be analyzed by using english-
corpora.org. Hence, students could search for phrases like heaven and hell (juxtaposition), eyes like
and cold as (both metaphors) and compare different types of texts (e.g., newspaper articles and
fictional texts) to analyze the functions and effects of stylistic devices. Apart from letting your
students work with english-corpora.org, you could also make use of the website’s corpus tools to
create more of your own corpus-based material. English-corpora.org contains several different
corpora with various functions, such as the possibility to search in specific text genres, e.g., only
fictional texts, in the Corpus of Contemporary American English (COCA). Thus, applying corpus
methods to teach, learn and engage further with stylistic devices has great potential. Our ideas and
proposed lesson plan are specifically designed to allow adjustments in order to fit your teaching
unit and your individual learner group.

7 CAVEATS & LIMITATIONS

Implementing ideas and creating new materials for EFL teaching may come with certain
difficulties or obstacles. Our intention is to consider possible difficulties the designed lesson may
cause as well as to mention the limitations of this chapter.

+ Avoid swear words and inappropriate expressions that might come up in the search
results.

« Make sure that all neologisms on the worksheet can actually be found in the corpus and
that there are enough occurrences to find out the meaning of the specific neologism. Keep
different proficiency levels of your students in mind (some students might need more
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support when working with the corpus-tool, especially if it is their first time working with
it).

+ It may be necessary to provide explanations of possibly unfamiliar functional terms such
as “collocates” or “lemmas’”.

Lastly, the corpus tool itself holds one small limitation regarding the number of searches you
want to perform. After a few searches, english-corpora.org will ask you to upgrade to a premium
account (Fig. 13). You do not need to update: you can simply wait and then click on “Click here to
continue with your search” when it appears (Fig. 13).

SEARCH UPGRADE ACCOUNT CONTEXT CONTEXT +

THR0f Pycckun A el

There is no cost for basic access to English-Corpora.org. But you will occasionally see this message, which asks you to consider
upgrading to a "premium"” account.

If you have a premium account ($10.00 per month, $30.00 for one year, $55.00 for two years, or $75.00 for three years), then you
will not see this message anymore. You will also have increased access to the corpora, more features, and you will help to support
English-Corpora.org.

If you are a student, your school or university can also get an academic license, and all of you will have the benefits of a premium
account.

Thanks for your support.

Fig. 13: Premium account notification

SEARCH FREQUENCY CONTEXT CONTEXT +

Click here to continue with your search

o= &t

2=

Of Pycckuint 2z sl

There is no cost for basic access to English-Corpora.org. But you will occasionally see this message, which asks you to consider
upgrading to a "premium™ account.

If you have a premium account ($10.00 per month, $30.00 for one year, $55.00 for two years, or $75.00 for three years), then you
will not see this message anymore. You will also have increased access to the corpora, more features, and you will help to support
English-Corpora.org.

If you are a student, your school or university can also get an academic license, and all of you will have the benefits of a premium
account.

Thanks for your support.

Fig. 14: Continuing your search

8 CONCLUSION

The method of using corpus tools in the EFL classroom might be quite new to teachers but it can
provide promising opportunities that promote progressive and innovative teaching while at the
same time being compatible with the curriculum. After this lesson, students and teachers should be
familiar with basic features and functions of the NOW corpus and english-corpora.org in general,

which is a great foundation for employing corpus-informed language teaching materials in further
lessons. Corpus work can constitute a valuable benefit because it improves explicit learning
and encourages students to work autonomously. The choice of topic and methods has great
potential to activate and motivate students, as unfamiliar, possibly funny-sounding words may
spark students’ interest in learning more about them, thus keeping them focused on the lesson.
Furthermore, students become familiar with more techniques to facilitate intelligent guessing and
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figuring out what a word means and in which contexts it can be used without using a dictionary.
Finally, all the ideas and thought-provoking impulses may encourage more teachers to employ
new and more diversified teaching materials in their classes, as it can lead to enriching and
motivating lessons in the EFL classroom.
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10 APPENDIX

ANSWER SHEET: CORONA NEOLOGISMS AND THEIR MEANINGS

Neologism

Meaning

Zoomer

Someone from Generation Z (the expression alludes to the term ‘boomer’, i.e., a member of the baby
boomer generation).

Coronahobbies

A hobby discovered or more regularly practised due to Covid.

Doomscrolling

Reading through all the bad Corona related news on a technical device.

Zoombie

Feeling like a zombie becoming after giving/attending classes on Zoom all week.

Coronacleaning

Cleaning as a hobby during the corona pandemic.

Procrastibaking

Baking as a hobby during the corona pandemic.

Hairpocalypse

A terrible haircut after a long time of not having been to the hairdresser.

Quarancut

A haircut given at home (during quarantine).

Covidiots

People who ignore the shutdown and hygiene measures of Covid.

Mask-shaming

Denouncing someone for not wearing or wearing a mask.

Quaranteen

A teenager who spends parts of their youth in shutdown/quarantine.

Blursday

A day on which one does not notice time passing by.

STUDENT STEP-BY-STEP GUIDE
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Student step-by-step guide

How to use English-corpora.org

Log in on english-corpora.org.

Select “Overview™.

You now see a list of corpora. Choose the News on the Web (NOW) corpus.

Change your search settings from “List” to “Collocates™.

List Chart |Collocates| Compare KWIC

] Word/phrase

] Collocates

I
I
=+H 2[1][oJlo[1]2]3]4]+]

Find collocates I I Reset]

Search by date
(J Sections Texts/Virtual Sort/Limit Options

Type the word you want to investigate further into the search box labelled “Word/phrase”.
Select a particular POS (Part of Speech) or insert a star (*) to search for all word classes.

List Chart Compare KWIC

glamping I Word/phrase

* Collocates l
+|4/3/2|1]/ojjlo]1]2[3]4]+]
| Find collocates | | Reset |

Search by date

) Sections Texts/Virtual Sort/Limit Options

This worksheet was downloaded from: Winkelmann, Sarah & Nicol Sperling (2021). “Teaching
neologisms using corpus tools.” In Le Foll, Elen (Ed.), Creating Corpus-Informed Materials for the

English as a Foreign Language Classroom. hitps:/elenlefoll.pressbooks.com. CC-BY-NC 4.0.
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You can specify the distance between the analyzed word and its collocates with the help of
the bar of numbers underneath. The colored box (dark blue) between the zeros represents the
searchword: the numbers on the left represent the collocates preceding the word; the numbers
on the right represent the collocates that follow the word.

List Chart |Collocates| Compare KWIC

lglamping l Word/phrase

Collocates
| 2 3 4|+

Search by date

(J Sections Texts/Virtual Sort/Limit Options

Next up is adjusting “Options™.

Change “Group by Words” into “Group by Lemmas™.

O Sections Texts/Virtual Sort/Limit Options

#HITS

#kwic  [200 |

GROUP BY
DISPLAY  QEIFXIVENS

SAVE LISTS

WORDS

NONE (SHOW POS)

Now click on “Find collocates™ to start your search.

This worksheet was downloaded from: Winkelmann, Sarah & Nicol Sperling (2021). “Teaching
neologisms using corpus tools.” In Le Foll, Elen (Ed.), Creating Corpus-Informed Materials for the

English as a Foreign Language Classroom. https://elenlefoll.pressbooks.com. CC-BY-NC 4.0.
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List Chart Compare KWIC

[glampmg ] Word/phrase

—
4432|1 0.01|234¢
Inndcol«mllhm'

Search by date
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When you click on the number next to the example, the interface will show you a larger
excerpt of the article featuring the neologism and the chosen collocate.
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This worksheet was downloaded from: Winkelmann, Sarah & Nicol Sperling (2021). “Teaching
neologisms using corpus tools.” In Le Foll, Elen (Ed.), Creating Corpus-Informed Materials for the

English as a Foreign Language Classroom. https://elenlefoll.pressbooks.com. CC-BY-NC 4.0.
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Use the navigation bar at the top of the website.

(# NOW Corpus (News on the Web) @

Go back to “Frequency™ and look at other collocates to confirm your theories on the meaning
of the neologism.

This worksheet was downloaded from: Winkelmann, Sarah & Nicol Sperling (2021). “Teaching
neologisms using corpus tools.” In Le Foll, Elen (Ed.), Creating Corpus-Informed Materials for the

English as a Foreign Language Classroom. https://elenlefoll.pressbooks.com. CC-BY-NC 4.0.
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CHAPTER 8.

COMMAS IN ARGUMENTATIVE WRITING

MARIE NOTTMEIER, ALINA SOPHIE PETERS, AND LARA WARNECKE

1 INTRODUCTION AND RATIONALE

Following a corpus-based lesson structure, the proposed lesson enables students to deduce
frequent comma placement in a specified context (here: academic writing). Thereby, students
and teachers both interact with the English language via the dedicated corpus and corpus tool
(here: BNC1994 on Sketch Engine), drawing their own insights and gaining sustainable strategic
competences (Niedersidchsisches Kultusministerium 2015: 8), which we believe enhances
motivation and successful learning in the long run. The overarching aim is to develop
independent, autonomous learning strategies and agency. This is supported with various
scaffolding options.

OUTLINE AND OBJECTIVES

Target learners: Secondary school (10th grade or higher); B1/B2 level students
Teacher preparation time (multiple options):
1. Use the worksheets included in this chapter (see Appendix)
o Getting familiar with the proposed lesson structure: 15 min
2. Collect your own data and design worksheet(s)

o Getting familiar with Sketch Engine: 10 min
o Creating concordance lines and worksheet(s): 30 min

o Optional: worksheet with scaffolding: approx. 15 min
Lesson time: 90 min

Global learning objective: Students can use corpus extracts to deduce rules for the placement of commas
and can apply them in their own argumentative essays.

Competence-oriented learning objectives:
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Students can...
e spot grammatical patterns in concordance lines taken from a corpus (e.g., commas after
introductory phrases, after conjunctive adverbs, and in enumerations; cf. 3.2.1).
e infer grammatical rules for the placement of commas based on the deduced patterns.

o apply some of these patterns in their own argumentative essays.

2 CORPUS, TOOL AND METHODS

This chapter draws on the British National Corpus 1994 (hereafter BNC1994), which consists of
approximately 100 million words of native British English. The BNC1994 is a balanced corpus,
which, among other registers, features written academic language.

The planned lesson makes use of the online corpus tool Sketch Engine. Sketch Engine grants a free
30-day trial and is free of charge until March 2022 for researchers, lecturers, and students from
academic institutions in the EU participating in the ELEXIS project.

The lesson at hand takes a direct corpus approach: through teacher-corpus interaction,
appropriate concordance lines are selected and presented in two worksheets. The focus on simple
and easy-to-use functions of the corpus tool facilitates preparation for teachers, as they do not
necessarily need to have any experience in using corpora and do not have to spend a lot of time
familiarising themselves with the various corpus tool functions.

In this form of data-driven learning, learners do not search in corpora themselves, but engage in
paper-based corpus interaction. In contrast to an indirect use, in which the corpus only has an
impact on the material, students work and interact directly with the concordance lines. This can
help students to get accustomed to concordance lines and should facilitate future lessons in which
students consult the corpora themselves.

3 STEP-BY-STEP GUIDE
3.1 TEACHER PREPARATION

3.1.1 Corpus queries - data collection

This approach features teacher-corpus as well as student-corpus interaction. As the students’
interaction will be paper-based and consist of simplified corpus results, the lesson requires some
teacher preparation. As part of this preparation, teachers will engage with the corpus, conduct
corpus queries and collect data that will form the basis for the students’ paper-based corpus
interaction and their worksheet. To compile the data, follow the steps described in this chapter.

Steps:

1. Visit www.sketchengine.eu. This is our corpus tool.

2. In order to use Sketch Engine, you will need to create an account. By clicking on “FREE
Trial” at the top of the page (Fig. 1, a), you can sign up for a free 30-day trial, which enables
you to use all the search-related functions needed for our purpose.
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Signun - * ubscribe to news
SKETCH

ENGINE

Fig. 1: Home page Sketch Engine

Log In

Username or email

| sl Institutional login

G Sign in with Google

Password

LOG IN

Fig. 2: Log-in interface

3. Then, click on “LOG IN” (Fig. 1, b). An interface (Fig. 2) will pop up, in which you can type
the username (or email) and password you created in step 2). Press “LOG IN” to log into
your account.

4. You should now be able to see the following dashboard (Fig. 3). Next to the interface for
selecting a corpus, there is an embedded video on the right-hand side. By clicking on it,
you will see a short and very informative introduction to Sketch Engine. It is not necessary
to watch it when following this step-by-step guide. However, as this quick start tutorial
gives you background information on the corpus tool, it might be helpful for you when
modifying or creating your own lesson.
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" How to start with Sketch Engine

Spater ans... Teilen
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DANISH DUTCH

ENGLISH FRENCH

GERMAN ITALIAN

>

JAPANESE KOREAN

POLISH PORTUGUESE

RUSSIAN SPANISH

In 2 minutes

More languages

Fig. 3: Interface for selecting a corpus

5. By clicking onto the search box at the top (Fig. 3), a specific corpus can be selected. As
explained above, we will use the BNC, so please type “BNC” into the search box.

6. In the appearing drop-down menu, select “British National Corpus (BNC)” by clicking on

it (Fig. 4).
SELECT CORPUS _ &xc Comoss @ G
BASIC ADVANCE Y ¢ British National Corpus (BNC) English

Bulgarian National Corpus with web Bulgarian
British National Corpus (BNC) 2014 Spoken English
Bulgarian National Corpus (BulgarianNC)

Bulgarian National Corpus nonweb genres

ARABIC

British National Corpus (BNC), tagged by CLAWS
DUTCH Bengali Web (bnWaC)
FRENCH Boot Camp English glish

Brown Family, CLAWS + TreeTagger tags English

Bosnian Web (bsWaC 1.2) Bosnian

ADVANCED SEARCH CREATE CORPUS
PORTUGUESE

IN 2 minutes
Fig. 4: Copus selection

7. The interface should now look like the one in Fig. 5. On this interface, you get an
overview of all the different functions that can be used. If you are interested in
getting detailed information about the chosen corpus, such as the number of words
or the kind of text genres it encompasses, you can click on “CORPUS INFO” (Fig. 5,

a).

8. As we want to deduce patterns for the placement of commas from entire sentences,
we need to use the “Concordance” function (Fig. 5, b), so please click on it.
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=02 Translation search l— Frequency list
n Cambridge
English []
- N-grams - Keywords
N: Multiword expressions (MWEs) 8: Terminology extraction
Trends E Text type analysis ( )
Diachronic analysis, neologisms Statistics of the whole corpus

@ OneClick Dictionary

Automatic dictionary drafting

Fig. 5: Function overview

9. The interface will change again into the dashboard shown in Fig. 6. Click on the tab
labelled “ADVANCED?”, which enables us to specify a register.

BASIC ADVANCED ABOUT

Simple search @

Fig. 6: Search interface

10. The drop-down menu called “Query Type” should already be open on the next interface.
Now choose the option “simple” (Fig. 7, a). This option is not case sensitive and finds the
search word form of your choice.
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British National Corpus (BNC)
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Fig. 7: Advanced search interface

11. Then, choose a subcorpus. To do so, click on the arrow next to “none (the whole corpus)”
(Fig. 7, b). In the appearing drop-down menu, pick “Written Academic” (Fig. 8). This will

limit our search to the selected register.

: none (the whole corpus)

1960-1974
1975-1984
1985-1993

Audio sentences mp3
Spoken transcripts

@en AcademD

Written Domain Imaginative

Written Domain Informative

Written Medium Book

Fig. 8: Subcorpus selection

12. Type a comma (%) into the search field which says “abc” (Fig. 9, a).
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Fig. 9: Starting the search

13. Now, click on “GO” (Fig. 9, b) in order to start the search. (Note: the box labelled “GO”
turns red once you type something into the search field.)

14. You should now see your search results (Fig. 10). To get a random sample, click on the dice
(Fig. 10, a). This mixes up the order of the concordance lines and prevents us from seeing
only sentences from the same source. By doing that, the authenticity of the output is
increased. In the pop-up box (Fig. 11), we can select the sample size. A sample of 200
concordance lines is preselected, but for our purposes, we will change it to 100 in order to
reduce the number of concordance lines to a more manageable number.
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Fig. 10: Randomising the sample

€ GET ARANDOM SAMPLE X

When working with a large concordance, random sample is used to reduce the number of concordance lines while preserving the representativeness of the
sample. The number of lines defined by the user will be randomly selected from all parts of the corpus.

The lines will stay in the same order as they appear in the corpus.

Arandom sample with the same number of lines generated from the same concordance will always produce exactly the same concordance lines. This behaviour
is intentional so that different users (e.g. students) can follow the same steps and arrive at the same result. To generate a different sample, a different number
should be used. Setting the value to 201 instead of 200 will generate a completely different sample.

/v

Fig. 11: Interface to create a random sample

15. Now, you can see a randomly sampled list of concordance lines that have a comma in it
(Fig. 12). By clicking on the arrow next to “KWIC” (Fig. 12), you can change the display
mode. There are two display options: the first one, “KWIC”, shows the comma in the centre
and some context to the left and right; the second one, “sentence”, shows the complete
sentence. We chose to select “sentence”, as this makes it easier to filter out concordance
lines that are not appropriate to the language level of the students.
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Fig. 12: Change display mode

16. By ticking the boxes next to the individual concordance lines, you can select the lines you
want to use for your worksheet and filter out those that do not fit the purpose or the
language level (Fig. 13, a). For example, in line 4 there are many specific technical terms
which the students might not understand. As this lesson’s focus is on punctuation rather
than content, it would be counterproductive to include this line, so we did not tick the box
next to it. Confirm your selection by clicking on “SELECTED” beneath “show only” (Fig.

13, b).

— Details

d Written books a

> O Written books a...
3 Written books a...

O Written books a...
(@)
5 Written books a

s [ Written books a...

7 Wirittan hanle A

sentence

<s> According to the historian J. H. Plumb, both George | and George Il were" crassly stupid” and" incapable , totally
incapable, of forming a policy." </s>

<s> Implied terms underpin the law of challenge to experts' decisions , because some basic terms are not spelled out:
namely, that the parties would not accept a final decision intended to have binding effect when that decision was vitiated by
dishonesty, partiality or mistake. </s>

<s> |t is not surprising, therefore , that the Law Commission has recommended no reform of the parol evidence rule, rﬁ
declaring that the" rule” is not as extensive as traditionally expounded (see Law of ContractThe Parol Evidence Rule, Law
Commission No 154 (1986)). </s>

<s> However, apomixis through pseudogamous agamospermy has been confirmed in a species of Hopea (Dipterocarpaceae)

and inferred in two of Shorea on the presence of polyembryony or triploidy , e.g. S. macroptera, which is the first of the

section to flower, when the pollinator numbers have not yet built up (see section 6.3) and would experience the greatest
vicissitudes if dependent on insects. </s>

<s> Of course , these pathological tendencies are still with us today and are widely recognized in individual mental illness; [_ﬁ

but what is not generally appreciated jg their extent in cultural forms, not all of which are limited to ancient societies. </s>

X ple on the inscription dedicated to Mercury

cory 2) [RERA

sn ~arraennand th tha mact ealiant narte Af

<s>Alterr  Select on page:

by Amilius

o~ N th

NOT SELECTED

N )

SELECTED (2)

Fig. 13: Selecting concordance lines

17. Now, you have a selected list of concordance lines appropriate for the context. This list
will provide the basis for the worksheet. You can download it by clicking on the download

symbol (Fig. 14).
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<s> |t is not surprising, therefore , that the Law Commission has recommended no reform of the parol evidence rule,
declaring that the" rule" is not as extensive as traditionally expounded (see Law of ContractThe Parol Evidence Rule, Law
Commission No 154 (1986)). </s>

<s> Of course , these pathological tendencies are still with us today and are widely recognized in individual mental illness;
but what is not generally appreciated is their extent in cultural forms, not all of which are limited to ancient societies. </s>

<s> Alternatively, as at Old Carlisle , the simple title magister sufficed, as for example on the inscription dedicated to Mercury
by Amilius, magister vici Bodatii (Vic-sur-Seille) in the territory of the Mediomatrices. </s>

<s> On the other hand, stretches of Creole embedded in a London English turn often correspond to the most salient parts of

Fig. 14: Downloading the results

18. A pop-up window will open. Click on “PDF” to save the list of concordance lines as a PDF

document (Fig. 15). We recommend this format, as the layout is very clear and easy to
work with.

¥ DOWNLOAD

Maximum of 10000 rows will be downloaded. Learn more aboout account limitations.

Download first 10000

Save the current view as /

See the download limits.

You may need to allow pop-ups in your browser when downloading.

Fig. 15: Download interface

19. Now you have successfully collected data that your students can use in order to deduce

patterns for the placement of commas.

How to create frequency lists

Frequency lists provide an overview of the words that occur most frequently directly before and
after a comma. Such lists can help to empirically validate the patterns deduced by the students.
Once you have reached step 13 (see above), you may execute the following steps in order to
generate your own frequency lists.

Considering step 13 above as a starting point, you may now click on the “Frequency” symbol,
which is displayed in the header right above the concordance lines (Fig. 16).
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stic: ¢. non-anaphoric d. anaphoric These difficulties are compounded when the phenomenon of deictic
, are taken into account; and they are further multiplied by the interaction of the semantics of non-
1d time with deictic modifiers. </s>

preserve the assumption of cooperation; it is only by making the assumption contrary to superficial

Fig. 16: Generating frequency lists

In the interface below, choose the option “word” as an attribute and click on “1” on the left-hand
side of “KWIC” (Fig. 17). This will generate a list of words which are often followed by a comma,
sorted by frequency. Click “GO” to start your search.

& FREQUENCY

BASIC ADVANCED ABOUT

\ Select an attribute and its position in the concordance: ?

word

left context right context
6543®KWIC'123456

W coun! - /

Fig. 17: Interface for generating frequency lists

You should now be able to see a frequency list similar to the one in Fig. 18. Depending on the
corpus you consulted, the generated frequency list may vary. You can either screenshot and save
your results or tick the boxes and download them (cf. steps 16-18).
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Word Frequency Relative ’

o ) 18,084 160.97
O ' 9,244 82.28
O however 8,861 78.87
O example 7,795 69.38
O However 7,743 68.92
O is 4,731 42,11  oo—
O and 4,620 4112 eo—
O that 4,246 37.79  eom—
O it 2,850 25.37  emm—
O course 2,558 2077  emmm—
O time 2,346 20.88  emm—
O n 2,222 19.78  commn
O instance 2,135 19.00  ew—
O therefore 2,084 18.55
O case 2,022 18.00 s
O hand 1,993 17.74 oo
O which 1,921 1710 e
O not 1,913 17.03 o=
O them 1,822 16.22 e
O Thus 1,711 15.23 ==
O this 1,634 14.54  wm
O then 1,600 1424  wmm
O Indeed 1,476 13.14 =
O Moreover 1,474 13.12 ===

Fig. 18: Frequency list - words followed by a comma

If you click “CHANGE CRITERIA”, you will be taken back to the frequency interface.

Frequency

Fig. 18: Return to the interface

Now, to obtain a list of words that frequently appear after a comma, select “1” on the right hand-
side of “KWIC”, as displayed in Fig. 19. Then, execute your search via the “GO” button.
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BASIC ADVANCED ABOUT

Select an attribute and its position in the concordance: ?
word

left context right context
654321KWIC3456

. Group by first colum

Once again, either screenshot and save your results or tick the boxes and download them (cf. steps
16-18).

Fig. 19: Interface for generating frequency lists
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Word Frequency v Relative ’

O and 75,005 667.63
O the 55,369 492.84
O but 25,673 208.52 eo——
O in 19,505 173.62  eo—
O it 15,912 141,63  om—
O as 15,911 141,63  o—
O which 14,948 133.05 — omm—
O or 14,053 125.09  emm—
O a 12,955 11531  eomm—
O for 11,977 106.61  em—
O however 9,203 81.92 ==
O to 8,553 7613 e
O that 8,351 7433  cm—
O is 7,600 67.65
O with 7,333 65.27 e
O there 6,719 50.81
O ' 6,056 5391
O if 5,440 48.42 =
O we 5,412 4817 ==
O of 5,262 4684 =
O they 5,075 4517 =
O he 4,551 4051 o=
O then 4,534 40.36 ==
O although 4,506 4011 ==

Fig. 20: Frequency list - words preceded by a comma

3.1.2 Worksheet and task creation

For the first task, you need to design a worksheet based on the corpus data you compiled in
section 3.1.1. As the students are supposed to examine the concordance lines and deduce patterns
themselves, the worksheet basically consists of the raw corpus results (though filtered by the
teacher in section 3.1.1). You can highlight the comma in each sentence in order to draw the
students’ attention to that specific part of the sentence. Add a task description. Your worksheet
could look like the sample worksheet in Fig. 21. You could also use the sample worksheet in Fig.
21: simply click on it to download the PDF version.
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Commas in Argumentative Writing I 14 Wrienbooksa.. <s> SO #uNgs such as ourselves, which perceve and have CONSCIOUS awareness , do SO because they
are (or have) minds. </s>
In the following table, you can see sentences containing one or more commas. The sentences, or so- " <s> However.; this lo possioity that the Earth, Venus and Mars acquired most of their
called concordance lines, have been collected using the British National Corpus. This means that volaties bodies by ng. </s>
these sentences stem from a range of different academic texts that present authentic language use. 16 Writen books ... <> Moreover , this possdility is strengthened by the neglect of surface repositories, bocause
Tasks: regardless of how the various volatiles were acquired it s ikely that a smafer fraction of the inert gases
are retained in such reservoirs than are carbon and nitrogen. </s>
1. a) Examine the concordance lines and identify pattems of comma placement in academic 17 Wren books 8. <e> Carminlysyit I important 1 shudy bursaucracies as nsihsions in e own Aigh, oven f we woukl
writing. In each sentence, the comma in question is highlighted. N0t 9o as far as the poet Alexander Pope who wrote: </s>
18 Writen books a... <s> Richards holds that in poetry the function of" foeling” tends to dominate that of” sense” , while

b) Deduce comma rules from the sentences.

(Hint: Are there specific words or constructions that require a comma? Where exactly is the

Jakobson idenifies a special” poetic” function, which can be found in many uses of language, but which
dominates over other functions in poetry. <is>

o 19 Writenbooks a.. <s> This., the court said, was an irelavant consideration which rendered his decision unlawful. </s>
comma placed?)
el 20 Writenbooksa.. <s> The gap between them , according to Athusser, s madiated by art. </s>
1 Wittenbooks a... <s> Itis not surprising, therefore , that the Law Commission has recommended no reform of the parol 21 Writenbooks a... <s> However here ae a number of important controling factors: firstly., the subjoct fixates centrally
* re” o Lawol (usuaity he has 1o report a digit which is presented in order to confirm this central fixation): secondly, the
ContractThe Parol Evicence Rule, Law Commission No 154 (1086)). </s> stimulus s exposed for less than 200 Mllseconds 10 avoKd eye movement, thirdly, the visual angle of the
2 Writtenbooksa.. <s>Ofcoursa , thase pathological tendencies are stl with us today and are widely racogrized in stimul from the fixation point should be between 2.5° and 5* (otherwise, confounding effects occur). <is>
indridual mental linass; but what is not ganarally appreciated is thair extent in cultural forms, not all of 22 Writen books a... <s> Furthermore, Rossi and Rosadini (1967), who aiso used the Amytal lechnique, reported that only
which are fimited 10 ancient societies. </s> . both sides, did not have
3 Wittenbooksa... <s> Alematively, as al Ok Carfisle , the simple tile magister suffced, as for exampie on the inscription xclusively left hemisphere speech domanance. </s>
Godicatod to Morcury by Amius, magistor vici Bodatii (Vic-sur-Soiio) i the torritory of the 23 Writenbooks a.. <s> Inthat case., the opportuniy 1o ear remuneration arose when the appellant obtained the grant of
Modomatrices. </s> atenancy of a public house owned by and tied 10 a large brewery company. </s>
& Witen books a... <s> On the other hand, siretches of ina London Engh othe 2 <5 Now f that follows from h 1110 be faise (in our example, i
most salient parts of the utterance , hose which the other parties 10 the conversation respond 10, </s> the planat doas not appear at e pradiciad location) , then a that the logic of the situation permits us fo
5 Wittenbooksa.. <s> Remember Ihat In the production of 16x15 for NoN-6xamined purpases (6 g. committee reports, ‘concuda is that atloast ono ofthe pramises must bo false. </s>
novels, pantings , films). rough versions, sketches and drafts are the nom. </s> 2 . <e> Fthereare are in principle, and not just empincaly,

in
< rt and music. , and 30 on can also be” nested” on the lime- inaccessible 1o mare than one observer; it might be argued that such events coukd 0ot be inteligdly
e, <is> claimad , lat alona shown 10 ba, subject to any laws, and this means that no rational explanatory modal
could be constnuctad for them. </s>

7 Written books a.. <s> Having run through the preventive health catechism (more exercise , Jess tobacco and akcohol, and
better diet) the 1979 y idea Vs tax-funded
of insurance schome. </s>

Use this part of the worksheet to formulate rules:

<s> In the words of Salis again , * If we know that the head's motive is 1o protect the school, and
especially the more needy in i. Fom questions which are ilinformed, destructive or selfish, we have a
lear objective, which is 1o make sure we don't deserve or unwittingly attract such accusation (1983:17).
<is>

9 Wilenbooksa... <s> This ingicates an accapiance of the state s¥uctures , or a recognition of a need for the separation
of Norther Ireland from the remaining state structure of Ireland, but at the same time a continuing

oppositon 1o protestant - loyalist dominance. </s>

10 jes can be studied in

. , great castes and
manor houses, pots, botties, soccer goalposts and pinball machines. </s>

" <s> The original pe ot just a neutral theory of the good , bt a liberal.
individualistic conception according 1o which the best that can be wished for someone is the unimpeded

pursuit o his own path, provided it does not interfere with the rights of others. </s>

12 Witten books a... <s> Othenwise they were on their own, ‘playing” , but not playing a game for there was no structured

game to play. </s>

43 Writien books a.

of
proper o e world Eself (p. 66). </s>

Fig. 21: Sample worksheet for the first task

Depending on your students’ proficiency, you might want to create a second version of the
worksheet that is easier and provides scaffolding. In order to adapt the worksheet to a lower
proficiency level, group and arrange the concordance lines according to the pattern they show.
That way, you can create blocks with two to three concordance lines and have the students
deduce one pattern per block. This gives them more time to focus on the pattern itself rather than
spending time searching for concordance lines that go together. In Fig. 22, you can see a sample
version of such a worksheet that provides this kind of scaffolding. In addition to the prearranged
blocks, this worksheet also has a reduced number of concordance lines to work through. You can
find the full version of this worksheet in the appendix, too.
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Commas in Argumentative Writing I (with scaffolding)

In the following table blocks, you can sce sentences containing one or more commas. The sentences,
or so-called concordance lines, have been collected using British National Corpus. This means that
these sentences stem from a range of different academic texts that present authentic language use.

Tasks:

1. a) Examine the concordance lines and identify patterns of comma placement in academic
writing. In each sentence, the comma in question is highlighted. You can find one pattern in
the sentences in cach block.

b) Deduce comma rules from the sentences in each block. (Hint: Are there specific words or
constructions that require a comma? Where exactly is the comma placed?)

Block A

However , this leaves open the possibility that the Earth, Venus and Mars acquired most of their
volatiles from volatile-rich bodies by post-accretional veneering.

Morcover , this possibility is strengthened by the neglect of surface repositories, because regardless
of how the various volatiles were acquired it is likely that a smaller fraction of the inert gases are
retained in such reservoirs than are carbon and nitrogen.

Furthermore , Rossi and Rosadini (1967), who also used the Amytal technique, reported that only
one patient out of 74 right handers , all of whom received injections on both sides, did not have
exclusively left hemisphere speech dominance.

Pattern/rule:

Block B

It is not surprising , therefore , that the Law Commission has recommended no reform of the parol
evidence rule, declaring that the" rule” is not as extensive as traditionally expounded (see Law of
ContractThe Parol Evidence Rule, Law Commission No 154 (1986)).

This defence of Marxism carries over , however , to a critique of Modernism itself: not merely for
the fact that Nietzsche attaches 'importance’ to art but for the further claim ascribed to him, and
therefore to Modernism itself , that "the nature of aesthetic experience contains in nuce the form of
understanding proper to the world itself (p. 66).

Pattern/rule:

Block C

Of course , these pathological tendencies are still with us today and are widely recognized in
individual mental illness; but what is not generally appreciated is their extent in cultural forms, not
all of which are limited to ancient societies.

Fig. 22: Sample worksheet with scaffolding

To create your own worksheet with scaffolding, we recommend copying the individual
concordance lines into a Word document. You can do so by clicking on the document icon at the
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end of the concordance line to copy it (Fig. 23) and then paste it into your document (e.g., by using
the keyboard shortcut ctrl + V).

Written books a

Written books a

O Written books a

s O Written books a

<s> According to the historian J. H. Plumb, both George | and George Il were" crassly stupid" and" incapable . totally rﬁ
incapable, of forming a policy." </s>

<s> Implied terms underpin the law of challenge to experts' decisions , because some basic terms are not spelled out:

namely, that the parties would not accept a final decision intended to have binding effect when that decision was vitiated by
dishonesty, partiality or mistake. </s>

<s> |t is not surprising, therefore , that the Law Commission has recommended no reform of the parol evidence rule,

declaring that the" rule” is not as extensive as traditionally expounded (see Law of ContractThe Parol Evidence Rule, Law
Commission No 154 (1986)). </s>

section to flower, when the pollinator numbers have not yet built up (see section 6.3) and would experiefice the greatest
vicissitudes if dependent on insects. </s>

Fig. 23: Copying individual concordance lines

3.2 LESSON PLAN

Table 1: Lesson plan

Phase Task Interaction form Materials/ Medium
. | Talking about the significance of commas; Silent impulse (Plenum) Picture “Punctuation”,
Introduction: | . ducti h help with board
5 min introduction to how a corpus can help wit smartboar
comma placement, e.g., in academic texts
Identifying patterns in comma placement in Bus stop (1st individual Worksheet Task 1
academic writing by analysing concordance work, 2nd partner work)
lines
Task 1: Plenum
= Presentation and discussion of results Smartboard
25 min
Recourse/recap: explaining the need for Picture “Punctuation”
commas and the deduced comma rules with
reference to the picture from the beginning
Applying the deduced rules to an academic Think-Pair-Share (1st Worksheet Task 2, notes
Task 2: text which lacks commas individual work, 2nd partner | from task 1
30 min work, 3rd Plenum)
(Optional end of lesson)
Students correct their own argumentative Individual work Notes from task 1
Task 3: essays, focusing on comma placement
15 min (Upcoming lesson: partner
feedback)
3.2.1 Tasks

Introduction/Silent impulse:
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Fig. 24: Silent impulse without commas

| bhe cooking
{amifj : a::g m‘,
F_nal,ish Teacher

Fig. 25: Silent impulse with commas

Task 1:

In the worksheet for task 1 (cf. Fig. 21/22, Appendix), students are asked to examine concordance
lines and identify patterns in order to derive rules for the use of commas in English. From these
concordances, the following rules for comma placement may be deduced:

When to use commas - rules:

1. Acommais used after the introductory conjunctive adverbs (e.g., however, moreover,
furthermore)

2. When these conjunctive adverbs are used in the middle of a sentence (i.e., as parenthetical
elements), two commas need to be placed: one before and one after the adverb.

3. Acommais used after introductory elements or phrases (e.g., of course, in that case, on the other
hand).

4. Commas are used in enumerations. They separate items in a list consisting of more than two
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items.

5. Acommais used in relative clauses before the relative pronouns which or who when the
pronoun introduces a non-essential element.

6. Acomma is used before coordinating conjunctions joining two independent clauses (e.g., but, as,
yet).

7. Two commas are used to separate insertions or parenthetical remarks, which add extra

information and can be removed without changing the meaning of the sentence.

8. Inconditional sentences starting with an if-clause, a comma is used to separate the if-clause
from the main clause.

Task 2:

In worksheet 2, students apply the comma rules they formulated in task 1 to an argumentative
essay by adding the missing commas in the right places. The essay has been adapted from the
Michigan Corpus of Upper- Level Students Papers (MICUSP 2009).

Commas in Argumentative Writing IT The Movement of Homosexual Marriage into the Public Sphere

“Marriage is and always will be a private contract between individuals. The boundaries of

Task 2:
. . marriage in our country have been concrete for centuries. However they are currently being
Read the excerpt from the ar essay “The M of H | Marriage into . X . .
X questioned. Should marriage remain defined as the union between a man and a woman? ...
the Public Sphere™ (MICUSP 2009). All commas have been removed. . i o . i
. . . As Horowitz (2004) discusses there is a difference between the private sphere and public sphere
a) Put in commas, following the comma rules which you discovered before. .

in a relationship and ling to him | Is are perfectly acceptable if they limit
b) Name the rule for comma placement for each comma/set of commas you add to the
themselves to the private sphere ...
essay. . . N .
In an expressive d the roles of h sexuals as a part of society’s norm are still being

C,

c

Choose three commas and explain their purpose and effect on the phrase in which they
. defined ... Legally homosexual couples have the right to be treated equally under the law
oceur: because as I will argue their liberty is otherwise lost ... To neglect their right and the benefits
of marriage is taking away the acknowledgement of their partnership which is valued in our
society ...
Rights as I am speaking of them are the certain benefits that have already been outlined in each
state’s marriage license and grounded in each state’s legislature that our government is

obligated to give each individual when he or she becomes married. These rights include but are

not limited to: reductions in housing costs income taxes pensi and i

(Horowitz, 2004, p.465). The right to adopt a child is ... grant[ed] to heterosexual couples but
is difficult for homosexual couples ... The importance of adoption by homosexual couples is
an important topic but will not be of discussion in this argument ...

As marriage becomes more culturally oriented the social context of marriage keeps changing.
This reflects a change in many people’s belief systems but these beliefs can never change the
rights or opportunities of any individual. These rights include but are not limited to the right to
choose your own partner regardless of sex and society is still conforming to this realization.
Also if Horowitz allows homosexuals to behave however they please in the privacy of their
homes he is recognizing that there is nothing fundamentally wrong with the two as a couple he
just does not wish to see them ...

The norm that homosexual couples would be incapable parents for example due to social
stigmas is the fault of society not their own. Recognition of homosexual marriage as a norm is

the first step to removing these stigmas and others from society.”

Fig. 26: Sample worksheet for the second task

Task 3:

Here, students are asked to check their own argumentative essays for comma placement. This
helps them to internalise the patterns discovered in the previous tasks and shows them how they
can make practical use of these rules to improve their own writing.

Task 4:
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Note: This task is optional and not included in the lesson plan. However, it might be useful for
students who tend to use more commas than necessary.

Commas in Argumentative Writing III

Task 4:
Read the excerpt from the argumentative essay “Stage Directions” written by a native German
English L2 learner. This excerpt includes six extra commas that are not needed according to

the rules for comma placement discovered in task 1.

Highlight/underline the extra commas.

Argumentative essay: Stage directions

Looking at famous plays, such as “Death of a Salesman” by Arthur Miller, it becomes clear,
that the playwriter included many stage directions in his play. Now the question is, if these
stage directions are important for the readers or, if they should be left out.

Moreover, stage directions are often very specific, for instance, the Latin word “exeunt” is
used, if more actors or actresses leave the stage. That is why stage directions are hard to
understand and might confuse the reader.

However, there are also advocates, who praise the fact, that due to stage directions the reader

gets to know what the characters, their gesture, and mimic look like.

Fig. 27: Sample worksheet for the fourth task

3.2.2 Methodological thoughts

In the introductory phase of the lesson, the silent impulse aims to encourage students to think of
commas as a semantic, phrasal, and structural necessity, as they discover how commas can entail a
change of sentential meaning (as in “I like cooking my grandma and my English teacher”).

It is the ‘form-focused approach’ which inspired the tasks (Ellis 2006: 94, Spada & Lightbown
2008: 185). Via the ‘Think-Pair-Share’ method, students continuously receive feedback, not only
from the teacher but also from their classmates (Eisenmann 2019: 92-96), which represents a
vital aspect of form-focused instruction (Ellis 2006: 94). Besides, they practise giving feedback to
others, which - alongside the collaborative work - trains the learners’ reflective, evaluative, and
communicative competences (Eisenmann 2019: 92). In addition, the ‘Bus stop’ method considers
students’ individual pace of learning, matching those students with a similar pace and similar
needs for the consequent partner work (Eisenmann 2019: 96-97).

In the framework of a planned focus on form (Ellis 2006: 100), students purposefully elicit
frequent comma placements from the concordance lines they are presented with (Ellis 2006: 100).
This bottom-up learner-corpus interaction gives rise to a natural, inductive, and experience-based
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second language acquisition (Spada & Lightbown 2008: 182-183, Tomlinson 2013: 14). Hence,
students’ initiative and commitment is promoted in the tasks (register: written academic).

Additionally, Task 3 enables students to improve their own argumentative essay as a final product,
which represents the action-oriented lesson approach. Learners are more likely to acquire
sustainable knowledge based upon their own insights rather than on prefabricated input.

Lastly, by choosing an argumentative essay on “The Movement of Homosexual Marriage into the
Public Sphere” (MICUSP 2009), this lesson plan deliberately positions itself against the PARSNIP’
approach (frequently applied by English textbooks), which promotes the avoidance of
‘controversial’ topics, such as politics, alcohol, religion, sex and sexual orientation, narcotics, -isms
(e.g., communism, racism, etc.), and pork (hence the acronym ‘PARSNIP; Harwood 2010: 11, 434).
This is because English language teaching should address all topics relevant to students’ lives and
society in general, enabling them to discuss these competently and express their own opinion.
Hence, this lesson contributes to students becoming proficient English language speakers and
autonomous language learners who are able to reflect on and talk about controversial topics.

3.2.3 Follow-up activities

As the proposed lesson plan ends with students writing their own essays, a constructive and
beneficial follow-up activity would be a peer review of these essays. The students should be
asked to bring their written essay to the following lesson, in which the teacher collects them and
then distributes them among the students. During the peer reviewing process, the students read
through the essays of their peers, checking for grammatical errors and especially paying attention
to comma placement. Not only does this improve the individual essays, but it also helps students
internalise and apply the rules for comma placement. Additionally, this strengthens students’
proofreading competence and, thus, their ability to check written texts, identify errors, and correct
them. However, it has to be taken into account that students will probably find some errors, but
not all; they may even add more errors. This means that the essays may need to be reviewed by the
teacher as well.

Another useful follow-up activity that deals with the problem of overusing commas is task 4 (cf.
3.2.1). This task consists of an authentic text written by a German student learning English that has
too many commas. The superfluous commas should be identified and highlighted by the students.

In addition, follow-up lessons could also address the content of the argumentative essay, i.e.,
homosexual marriage. This could be done by having the students collect the arguments of the essay
and adding their own as well as researching the legal situation in their home country.

4 OPTIONS AND FURTHER IDEAS

The presented lesson plan can be supplemented with activities focusing on how to use corpora.
This would constitute a holistic approach, which not only uses corpora as a means to an end, but
also makes corpus tools and methods a central topic. Including activities that explain and show
students how the data featured on the worksheet was compiled and letting them interact with the
corpus directly provides them with valuable study skills and techniques. In this way, they will be
able to use corpora independently to check their own language use whenever they need to.

Furthermore, the presented lesson idea may be applied to other punctuation issues, such as the use
of semicolons, for instance. Instead of looking at patterns on the word level, here, the focus would
be on the sentence structure and the clause level of the concordance lines.
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Moreover, this approach may be extended and used to contrast different registers. This could be
done by comparing the use of commas in the “Written Academic” subcorpus (cf. 3.1.1) with comma
use in a different register. Hence, differences in comma placement between academic texts and
periodicals, for instance, may be analysed.

Apart from registers, this approach can also be used to contrast corpora in general. For students or
teachers interested in differences in comma placement in different the varieties of English, it might
be interesting to carry out a comparison of comma placement in the COCA, which represents
American English, and the BNC. Another idea would be to contrast the patterns with those of a
learner corpus. This can raise teachers’ awareness of frequent learner errors in this area and enable
them to act accordingly.

Lastly, the approach taken in this chapter may be applied to any foreign language classroom.
Provided that there is an available corpus for the language in question, this lesson is equally
applicable to other languages that make use of commas, such as French or German.

5 CAVEATS AND LIMITATIONS

The lesson involves certain restrictions for both teachers and students. Teachers should be aware
that, unless they are provided access via their school, Sketch Engine is limited to a 30-day trial
period.

Therefore, it is necessary to plan well in advance in order to design further corpus-informed
language teaching materials, e.g., by making use of the suggested ideas in this book.

A further potential problem concerns the selection of the concordance lines. Although selecting a
random sample provides you with authentic language material, it is possible that some frequent
uses of commas do not occur in the sample. Consequently, teachers must be particularly attentive
when picking out the concordance lines. The selection should correspond to the frequency lists
(Fig. 18, 20) but also suit the group of learners and their needs.

Finally, it should be mentioned that there are many other frequent uses of commas besides those
discussed in this chapter.

6 CONCLUSION

We hope that the proposed chapter will be of help to teachers who want to design their lessons in
a corpus-informed way in order to help students acquire ‘correct’ comma placement in academic
texts. The lesson can be planned by teachers who have not had any experience with corpus
interaction yet. Students need not have any experience either: the concordance lines will introduce
students to corpora, familiarising them with corpus interaction. Following a bottom-up approach,
the students derive frequent patterns of comma placement independently. This ensures that
students engage intensively with the topic. Furthermore, students can apply their newly gained
knowledge in tasks 2 and 3. Another advantage is the possibility of scaffolding in task 1 and the
option to choose a different topic which corresponds more to the students’ interests in task 2. The
proposed lesson is therefore both student-oriented and tremendously versatile.
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Commas in Argumentative Writing I

In the following table, you can see sentences containing one or more commas. The sentences, or so-

<> So

are (o have) minds. </s>

15 <> However
called concordance lines, have been collected using the British National Corpus. This means that <is>
these sentences stem from a range of different academic texts that present authentic language use. 1 <> Moreover because
Tasks: e gases
are retained in such reservoirs han are carbon and ritrogen. </s>
1. a) Examine the concordance lines and identify patterns of comma placement in academic 17 Wrmenbooksa.. <s> Cenainly , "
writing. In each sentence, the comma in question is highlighted. 0t 9o as far 35 the poet Alexander Pope who wrote: </s>
<> Richards of fockng” sensa” . while
b) Deduce comma rules from the sentences. " ‘poetic* funcion . et which
. . . . . dominates over cther fusctions in postry. </s>
(Hint: Are there specific words or constructions that require a comma? Where exactly is the - - —
comma placed?) 19 @ Ths , 3 <>
Oetalls sentence 20 « trem , . <>
B < 2 < firstly 4 the subject
of « e
No 154 (1966). <is> thedly e
2 N stimulfrom the fixation poiet should be betwean 2.5° and 5" (otherwise. confounding effects occur). </s>
ot of » <s> Furbermere,
which e Bmited 1o ancient sacieties, <is> . ad not have
3 Wilerbooks 3. <s> ARematively, 5 X @xciusively loft hemisphare speech domnance. </s>
o magistor vici » <> Inthat case
Modomatrices. </s> <>
. <8> On the other hand, setches 2 < Y]
. < . ©
. <
novels, pantings , fims). rough versions, sketches and drafs are the norm. <’s> P P
o . nested” on the ime-
e <is> claimed
could be construcied for them. </s>
7 . n fun through + Jass 10bacco and alcohol, and
)
soma form of insurance scheme. <>
s < in .\ - ond Use this part of the worksheet to formulate rules:
‘espacially the more needy in . Fom questons which are #eformed. destructive or seifish, we have @
cear 1),
<is>
Y  <a> This nokates
oppositon 1o protestant - oyalist dominance. </s>
10
man pots, bottes,
" . + bt a Woral,
2 playing’ o
game ta play. <is>
13 Witten books a... <s> Ths defence of Marxism Gamies over, however, 0 a critque of Modermism Esaf: not merely for the
mportance’ 1o
+ that
proper 0 e word ksel! (p. 66). </s>
Worksheet Task 1
Commas in Argumentative Writing | (with scaffolding) On the other hand | sreiches of Creole embedded in a London English tur oficn correspond 1o the Patierirule:
. i untcrance , those which the other i
- -y seaences, In that case, the oppor whea .|
- publ brewery company. Block G
. [[his " the court said, was an irrclevant consi B ]
Baska, Pattern/rule: [ ‘according to Althusser, an ]
Loa scader
the seatences in cach block. Block D el
b block. (Hint; Are there spec =
Where cuactly intings , films), h Block H
artand csted” on the time-line. le,
Bleck A Countless cxamples T Jes and ocat
However | this leaves open the possibiity that the Earth, Venus and Mars acquired most of their s, boit s 10 conclude is
il i post-accret 3 w
A intelligibly
of bow the various volatles were acquired i i likely that 3 smaller fraction of the inert gases are Pl claimed , It alonc shown 10 be, subject (o any laws, and this means that 6o rational cxplanatory
retained m such rescrvoirs than are carbon and nitrogen. X
Furthermore , Rossi and Rosadini (1967), who also uscd the Amytal fechaique, feporicd that oaly Block E
one paticnt out of 74 right handers , all of whom received injections on both sides, did mot have
exclusively T the words of Sallis again .~ If we know that the bead's motive is 10 protect the school. and Paticrmirule:

Patternirule:

s not serprasing | therefore | that the Law Commission has recommended no reform of the parol
evidence rul, declaring that the" rule” is not as extensive as traditionally expounded (see Law of |
ContraciThe Parol Evideace Rule. Law Commission No 154 (1986)).

the fact that Nietzsche attaches 'importance’ to art bat for the furtber claim ascribed to him, and
therefore to Modernism itsclf , that the nature of acsthetic experience contains in nuce the form of
)

“This defence of Marxism carries over | Bowever , (0 4 critique of Modermism itself: not merely for

Patternrule:

Block C

"OF course . these pathological tendencics are stll with us today and arc widely recogaized in
individual mental illacss; but what is pot gencrally appecciated is their exteat in cultural forms, aot
all of which i

Worksheet Task 1 (with scaffolding)

especially wehave
a clear objective, which s fo make sure we don't descrve of uawittingly attract such accusation
(98817,

(o have) minds.
Richards holds that in poctry the function of fecling" tends 1o dominate that of- sense , while
Jakobson ideatifics a special” poctic” functios, which can be found in many uscs of language, but

Block ¥

Thin ind N )

Northern Ircland from the remaining state structure of Ireland, bet at the same time a continuing

opposition o protestant - loyalist dominance.

“The original position secms 1o presuppose ot Just a aculral theory of the good | bat & liberal,

individualistc conception according 10 which the best that can be wished for someone is the
his ow peth, prurided it does "

bt also m the fforts to sddress working-class

sudences
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Commas in Argumentative Writing IT The Movement of Homosexual Marriage into the Public Sphere

Task 2 “Marriage is and always will be a private contract between individuals. The boundaries of
ask 2:

marriage in our country have been concrete for centuries. However they are currently being

Read the excerpt from the ar ive essay “The M of He 1 Marriage into
the Public Sphere” (MICUSP 2009). All commas have been removed.

a) Put in commas, following the comma rules which you discovered before.

questioned. Should marriage remain defined as the union between a man and a woman? ...

As Horowitz (2004) discusses there is a difference between the private sphere and public sphere

in a relationship and ding to him } Is are perfectly acceptable if they limit
b) Name the rule for comma placement for each comma/set of commas you add to the
themselves to the private sphere ...
essay. . . . N " N
In an expi d the roles of I Is as a part of society’s norm are still being

5

<

Choose three commas and explain their purpose and effect on the phrase in which they
defined ... Legally homosexual couples have the right to be treated equally under the law
oeer because as I will argue their liberty is otherwise lost ... To neglect their right and the benefits
of marriage is taking away the acknowledgement of their partnership which is valued in our
society ...
Rights as I am speaking of them are the certain benefits that have already been outlined in each
state’s marriage license and grounded in each state’s legislature that our government is
obligated to give each individual when he or she becomes married. These rights include but are

not limited to: reductions in housing costs income taxes pensions and i

(Horowitz, 2004, p.465). The right to adopt a child is ... grant[ed] to heterosexual couples but

is difficult for homosexual couples ... The i of adoption by h I couples is

an important topic but will not be of discussion in this argument ...

As marriage becomes more culturally oriented the social context of marriage keeps changing.
This reflects a change in many people’s belief systems but these beliefs can never change the
rights or opportunities of any individual. These rights include but are not limited to the right to
choose your own partner regardless of sex and society is still conforming to this realization.
Also if Horowitz allows homosexuals to behave however they please in the privacy of their
homes he is recognizing that there is nothing fundamentally wrong with the two as a couple he
just does not wish to see them ...

The norm that homosexual couples would be incapable parents for example due to social
stigmas is the fault of society not their own. Recognition of homosexual marriage as a norm is

the first step to removing these stigmas and others from society.”

Worksheet Task 2

Worksheet Task 2: Solution
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Commas in Argumentative Writing II1

Task 4:
Read the excerpt from the argumentative essay “Stage Directions” written by a native German
English L2 learner. This excerpt includes six extra commas that are not needed according to

the rules for comma placement discovered in task 1.

Highlight/underline the extra commas.

Argumentative essay: Stage directions

Looking at famous plays, such as “Death of a Salesman” by Arthur Miller, it becomes clear,
that the playwriter included many stage directions in his play. Now the question is, if these
stage directions are important for the readers or, if they should be left out.

Moreover, stage directions are often very specific, for instance, the Latin word “exeunt” is
used, if more actors or actresses leave the stage. That is why stage directions are hard to
understand and might confuse the reader.

However, there are also advocates, who praise the fact, that due to stage directions the reader

gets to know what the characters, their gesture, and mimic look like.

Worksheet Task 4

Worksheet Task 4: Solution

1 Note: Sketch Engine randomises concordance lines with an algorithm that will always produce
the same results if you enter the same number of concordance lines to be sampled. This ensures
that the results are reproducible. Also, it ensures that students can follow along and obtain
exactly the same results.

2 This corpus is freely accessible; use the following URL to get to the search interface:
https://elicorpora.info/.

3 Examples of French reference corpora available on Sketch Engine: the French Web (frTenTen)
or the French Timestamped JSI web corpus.

4 Examples of German reference corpora available on Sketch Engine: the German Web
(deTenTen) or the German Timestamped JSI web corpus.
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PART IV.

LESSON IDEAS: CONTENT AND LANGUAGE
INTEGRATED LEARNING (CLIL) AT SECONDARY
SCHOOL

Corpus-informed EFL lessons for Content and Integrated Learning (CLIL) at secondary

school

e Teaching geography in English: How to describe a graph by Hanna Bavendiek and Fabian Giesholt

e “Black Lives Matter”: Collecting vocabulary to improve intercultural communicative competence
by Tilza Maria Meise-Reckeful

e Learning words and collocations independently: Rising temperatures and climate science by Lena
Janzen and Lisa Hérnschemeyer

e Act responsible, think sustainable - Expanding vocabulary to write about sustainability by Rieke
Stahnke, Marlena Wegesin, and Lara Brede

e Building a corpus to create materials for a debate on pollution by Marie Gréninger and Ha Mi
Nguyen
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CHAPTER 9.

TEACHING GEOGRAPHY IN ENGLISH: HOW TO DESCRIBE A GRAPH

HANNA BAVENDIEK AND FABIAN GIESHOLT

1 INTRODUCTION AND RATIONALE

In a fast and globalised world, English serves as the lingua franca of the 215 century, especially
on the internet. Bilingual teaching of other subjects besides English itself is finding increasing
popularity among German secondary schools, as it offers great potential for successful second
language acquisition.

Geography presents a perfect opportunity to combine regular class topics with students’
increasing language proficiency. Due to the internationality of its content, intercultural learning
can be particularly encouraged when geography is taught in English. Moreover, the vivid nature of
geography teaching, which frequently involves lots of maps, illustrations and caricatures, provides
suitable support for second language learners because geography is often not perceived to be
as abstract as many other school subjects (Niedersachsisches Kultusministerium 2015: 28). The
contemporary relevance of geographic topics presents promising opportunities for bilingual
teaching. The English curriculum of Lower Saxony (Germany) further specifies that appropriate
subject-specific terminology ought to be acquired in both the first and second language of learners
(Niedersichsisches Kultusministerium 2015: 28).

A central aspect of geography teaching in the classroom is the analysis of graphics and
illustrations. Especially graphs and diagrams are found in almost all geography topics. Thus, the
ability to describe such figures is a crucial competence in order to succeed in geography. However,
in a foreign language context, this ability can be quite difficult to achieve. Students may be able to
produce precise descriptions in their mother tongue but struggle to transfer this ability to English
because specific vocabulary is missing. In light of this difficulty, a corpus analysis can help retrieve
the language necessary to describe graphs and diagrams in an idiomatic manner.

A corpus analysis of geography-specific language offers a wide variety of options for students
to improve their own language skills. Following a data-driven learning approach, students are
enabled to research collocations and frequent patterns of native and expert language usage
themselves. Furthermore, these methods of corpus analysis are easily deployable within other
language learning processes to increase language proficiency in other areas of English
communication. Corpus analysis enables students to gain insights into native/expert language
usage through independent, self-regulated learning.
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OUTLINE AND OBJECTIVES

This lesson is designed to be taught within a bilingual geography classroom of 10th-graders at a German
secondary school (Gymnasium). Bilingual teaching combines foreign language acquisition with specific
subjects to acquire a more profound language proficiency within a subfield of academic study. In this lesson,
students learn about the demographic transition model by reading texts and drawing a graph. Furthermore,
they learn how to describe a graph by querying a corpus to advance their language skills.

By the end of the lesson, students will be able to ...

e ...understand and use appropriate words and collocations to describe a graph.
e ...use the Concordance, Thesaurus, and Word Sketch function in Sketch Engine.

e ... differentiate between these functions and know when to use them.

The student activity in relation to diagrams is split into two 90-minute lessons. First, the diagrams
are created from the necessary information in worksheet 1 (see page 10). Second, the actual
connection to a corpus-based analysis is drawn: students analyse concordances in the English
Web 2015 (enTenTen15) corpus on Sketch Engine. This lesson takes a learner-corpus interaction
approach towards gaining deeper insight into language usage by utilizing corpora for specific
contexts.

2 CORPUS, TOOLS AND METHODS

The planned lesson is based on the online corpus tool Sketch Engine. Sketch Engine provides
a variety of different corpora and functions for corpus analysis, making it a suitable option for
language learners to engage with. The students in this particular class are already familiar with
the online tool. The following step-by-step-instructions may provide further support. For the first
part of the corpus-based lesson, students work with the English Web 2015 (enTenTen15) corpus
and use the Concordance and Thesaurus functions to search for synonyms. In the second part of
the lesson, students use the Word Sketch function to find topic-related collocations, which they
can use to describe the demographic transition model. Therefore, students will work with three
different functions of Sketch Engine, which will help them to increase their language proficiency
in the bilingual geography classroom. Utilizing the different functions and corpora will show
students that one needs to select the right function to obtain meaningful results.
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3 STEP-BY-STEP GUIDE FOR TEACHERS

3.1 LESSON PLAN

Preparatory lesson
Table 1: Lesson Plan ‘The demographic transition model’
Content Methods Materials
Warm-up | Photo description P_Ienary P.hoto of.bables, projection
discussion [ via a projector
Task 1 SFudents read the texts and transform the informationinto a Group Worksheets
diagram work
Students draw the diagram on the board and explain the stages of | Plenary
Task 2 : . . Board
the demographic transition model discussion
Underline all the words in the texts that describe the demographic
Homework o
transition model
Main lesson

Table 2: Lesson Plan: “How to describe a graph”

Content Methods  Materials
Description of the demographic transition model Plenar Demographic transition
Warm-up | Teacher asks pupils to use other verbs than show, teacher makes di Y model, projection via a
iscussion -
notes of them on the board projector, board
Students work with corpora to find useful words for describing the . Worksheets, Computers,
Task 1 . Pair work
diagram Internet
Students use Sketch Engine to search for alternative terms to fall -
. N o . Individual | Worksheet, Computers,
Task 2 and increase to write a description of the patterns of population
work Internet
development
Homework | Write the description

3.2 INSTRUCTIONS

In the preparatory lesson, students learn about the characteristics of the different stages of the
demographic transition model, following the information provided on Worksheet 1 to draw a
graph. This provides the basis for the following lesson with regard to content. As a preparation
for the main corpus-based lesson, students get homework in which they have to underline all the
words in the texts on Worksheet 1 that describe the demographic transition model. The idea of
the corpus-based lesson is essentially to help students identify different words and collocations to
describe a graph by using a corpus.

3.3 MAIN LESSON

3.3.1 Warm-up

The lesson begins with an oral description of the demographic transition model from the previous
lesson in a plenary discussion. We expect students to use the word show most frequently, e.g., the
graph shows... The teacher will point this out and then students are encouraged to think of verbs
other than show that can be used in this context. Meanwhile, the teacher notes down the students’
ideas on the board.

3.3.2 Main Lesson Task 1

The following tasks require access to web-enabled computers or tablets in the classroom. Students
work in pairs and share a device. They follow the instructions on Worksheet 2 and work
independently with Sketch Engine. Students will have previously received a general introduction
to Sketch Engine and created a personal account. However, the worksheet still provides detailed
instructions and extra tips.
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In the first task, students use the Concordance function in Sketch Engine to search for
concordance lines that include the phrase: graph shows. By looking at the type of diagram that is
described and identifying its source of origin, students familiarize themselves with working with
a corpus. Seeing the structure of the concordance lines will help them to understand that a corpus
is composed of various texts from different sources.

Next, students search for synonyms of the verb show in the English Web 2015 (enTenTen15) corpus
by using the Thesaurus function. They note down their findings and draw assumptions about
which verbs may be used in the context of graph descriptions.

To verify or disprove students’ assumptions, the next step includes the use of another function of
Sketch Engine. This time students do not use the Thesaurus function but rather the Word Sketch
function to look for collocations by searching for verbs that are used with graph as a subject. Then
students write down their results and compare them to their findings from the Thesaurus search.
Additionally, they may reflect on the differences between a Thesaurus and a Word Sketch search
and decide which method is more effective for their purpose of finding alternative verbs to show
to describe a graph.

3.3.3 Main Lesson Task 2

The final task of this corpus-based lesson attempts to encourage students to apply their knowledge
of working with a corpus to write in-depth descriptions of graphs and their trends and
peculiarities. For homework, students were asked to underline all the words that describe the
graph on worksheet 1. Apart from show, the verbs increase and fall are also used to describe the
developments of the stages of the demographic transition model on the worksheet. Students are
asked to use Sketch Engine to search for synonyms of these verbs and to find additional words
and collocations that describe the graph. Finally, students write a complete description of the
demographic transition model.
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Worksheet 1

Task 1: Read the text from M1 and, based on the information from the text, draw lines
illustrating the birth rate, death rate and population growth into M2.

M1 The five stages of demographic development

Stage 1: High stationary
High death rate due to famines, diseases and | The birth rate is also high due to a lack of
a lack of medical care. birth control, early marriage age for women
and the necessity of child labour so that they
can contribute to the family income.
The population increase is low as the natural increase is rather low.
The UK was in stage 1 before 1760. Only a few places are in stage 1 nowadays — maybe a
few remote tribes in the tropical rainforests.

Stage 2: Early
The death rate is starting to fall due to The birth ratc is still high — same reasons as
improved medicine, cleaner water, more and | above.

better nutrition and better sanitary

conditions.

The natural increase is high — the population increases fast.

The UK was in stage 2 from about 1760 to the end of the 18" century, during the Industrial

Revolution.

Today, a number of Less Economically Developed Countries (LEDCs) are in this stage,
e.g., Ethiopia and Cambodia.

Stage 3: Late i

The death rate is still falling, for the same Now the birth rate is starting to fall as there
reasons as above. are fewer farmers needing children to work
on the family land; infant deaths are falling;
birth control is available and women have
the opportunity to receive education and are
getting married later.

There is still some natural increase, but it is lower than it used to be. As a result, the
population increase is slowing down.

The UK was in stage 3 between 1900 and about 1950.

Today, many LEDCs are in this stage, e.g., Brazil, Indonesia and Mexico.

| Stage 4: Low stationary

The death rate remains low. The birth rate is low due to birth control.
People are now having the number of

children they wanttohave. |

There is little or no natural increase. Therefore, the population does not grow much.

The UK has been in stage 4 since about 1950.

Many More Economically Developed Countries (MEDCs) are momentarily in this stage,

e.g., Japan, the USA, France.

Only a few LEDCs have reached this stage.

‘This worksheet was downloaded from: Bavendick, Hanna & Fabian Giesholt (2021). “Teaching
geography in English: How to describe a graph.” In Le Foll, Elen (Ed.), Creating Corpus-
Informed  Materials ~ for  the  English as a  Foreign  Language
Classroom. hitps://elenlefoll pressbooks.com. CC-BY-NC 4.0,

Stage 5:
The death rate could increase because a The birth rate stays low and could become
‘higher proportion of people is elderly. lower due to lifestyle changes. People have

fewer children and do so later in life.
If more people die than are born, there is a negative natural increase so that the population

falls.
This stage was not in the model when it was first created; it has been added to reflect
current in i luti

The UK could reach this stage soon. Other Mi-:DCs, such as Sweden, Germany and Italy,
have entered this stage already.
(adapted from Niedersichsisches Kulf inisterium 2014: 32)

M2 The demographic transition model

High

Birth and death rate

Stages Time

(adapted from Ni ichsi K inisterium 2014: 33)

This worksheet was downloaded from: Bavendick, Hanna & Fabian Giesholt (2021). “Teaching
geography in English: How to describe a graph.” In Le Foll, Elen (Ed.), Creating Corpus-
Informed  Materials ~ for  the  English as a  Foreign  Language
Classroom. https://elenlefoll. pressbooks.com. CC-BY-NC 4.0.
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Worksheet 2

For the following tasks, you should work in pairs.

Follow the instructions. TIP1 Q

To open the English Web 2015,

click on the left side bar and click

1. Connect to www.sketchengine.cu and log in to | on “select corpus’. Now select
your account. “advanced” (on the top) and write

‘English Web 2015" into the

search field and select the corpus.

2. First you need to use the English Web 2015

(enTenTen15) Corpus.

TP 2 Q 3. Click on the Concordance function and type graph shows

To get a random sample
you can click on the dice
with the question mark on
it above the concordance
lines.

into the simple search field. Now search for results and draw
a random sample of 200 TIP3
concordance lines. If you click on the red
words, you can read the
full sentence plus the
surrounding sentences to
get more information
about the phrase.

Look through the concordance lines and choose one
example. Write down the concordance line including the

source of origin ('Details’) and explain what type of graph is being described.

. Go back to the left-hand side menu and click on the Thesaurus function. Click on the

'S

top bar and select ‘Advanced’. Type the word show and select ‘verb’ as the part of
speech. Click on ‘GO’. Enter your findings in the table below.

Frequency in the
Number Synonym EnTenTen! 5 corpus

4

5

‘This worksheet was downloaded from: Bavendick, Hanna & Fabian Giesholt (2021). “Teaching
geography in English: How to describe a graph.” In Le Foll, Elen (Ed.), Creating Corpus-
Informed  Materials ~ for  the  English as a  Foreign  Language
Classroom. https://elenlefoll pressbooks.com. CC-BY-NC 4.0.

Frequency in the
Number Synonym EnTenTen15 corpus

10

5. Which of these verbs do you think can also be used to describe a graph? Which factors
influenced your decision?
. Next, select the Word Sketch function from the left-hand side menu. Click on

o

‘Advanced’. Type in graph and select ‘noun’ as part of speech. Click on ‘GO’.
Now look at the column *verbs with “graph” as subject’. Write down your results in the
table below. Click on the three dots to the right of a word and click on ‘Concordance’

to view examples in context.

Number Word Example sentence

This worksheet was downloaded from: Bavendick, Hanna & Fabian Giesholt (2021). “Teaching
geography in English: How to describe a graph.” In Le Foll, Elen (Ed.), Creating Corpus-
Informed  Materials ~ for  the  English as a  Foreign  Language
Classroom. https://elenlefoll. pressbooks.com. CC-BY-NC 4.0.
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7. Compare your results from steps four and six. What are the main differences between a
Thesaurus and a Word Sketch search? Which one was more effective for your purpose

and why?

o

. Now that you have identified verbs to describe graphs, your next task is to find words
and phrases to describe graphs in further detail, including its trends and characteristics.
Describe the demographic transition model and the three graphs in detail. Use words
and phrases that go beyond increase and fall. But first, find these words using Sketch
Engine. If you are struggling to find results, go back and reconsider which functions of
Sketch Engine can be used to generate concordance lines. Identify at least five distinct
phrases which are used to describe the trends of graphs in further detail and write down
your result in the table. Finally, write a complete description of the demographic

transition model.

Corpus Word Example sentence

This worksheet was downloaded from: Bavendick, Hanna & Fabian Giesholt (2021). “Teaching
geography in English: How to describe a graph.” In Le Foll, Elen (Ed.), Creating Corpus-
Informed ~ Materials  for  the  English as a  Foreign  Language
Classroom. hitps://elenlefoll. pressbooks.com. CC-BY-NC 4.0.

4 OPTIONS AND FURTHER IDEAS

In order to achieve a suitable level of difficulty for all students, a certain degree of internal
differentiation is necessary. While some students might find it comparatively easy to work with
Sketch Engine individually, others might struggle and need more guidance. Thus, it is possible
to make tasks easier or more challenging by leaving out or adding intermediate steps in the task
description. The latter could be achieved through the addition of screenshots of the actual web

pages.

Another possibility is the introduction to further materials for quicker students. These students
could analyse an additional graph on population growth and change. Students could describe a
graph showing the development of a population in a country of their choice after researching it in
their textbook, atlas, or online. Figure 1 depicts an example of the German demographic transition
model.
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Death rate

Residents in Germany

Year

Fig. 1: Demographic transition model of Germany (own illustration based on data from Statistisches Bundesamt 2020)

Once the initial tasks are completed, students who have finished could do a similar corpus
analysis to acquire further language knowledge to describe maps or caricatures. To enable them to
elaborate on this, an exemplary map or caricature is needed. The teacher could provide these in
advance and students could describe either one of them with the help of corpus searches.

5 CAVEATS AND LIMITATIONS

Difficulties might occur when working with the commercial platform Sketch Engine if the teacher
and the students do not have personal accounts. Even though Sketch Engine has an open version
(app.sketchengine.eu/#open) as well, it is not sufficient for the requirements described in this
chapter since it only allows access to a very limited selection of corpora. One option would be
to make use of a free 30-day trial during which all of Sketch Engine’s functions are accessible.
However, this is only a short-term solution and might serve the purpose of this lesson but will
restrict further corpus-learner interaction in the classroom. Alternatively, teachers may want to
consider using the SKELL interface (skell.sketchengine.eu), which is much more limited in terms
of functions, but is entirely free and was specifically designed with language learners in mind.

6 CONCLUSION

Bilingual teaching aims to encourage the most authentic use of a foreign language in a specific
subject. We hope that this chapter has shown that working with corpora can be a great opportunity
for students to expand their vocabulary and increase their language proficiency. Even though
the corpus-based lesson itself requires more time than if the teacher simply handed out a list of
vocabulary, we believe that corpus-based, data-driven learning is a great addition to the bilingual
geography classroom. Searching words and collocations within a corpus challenges students. The
lesson presented in this chapter thus requires students’ cognitive engagement throughout the
tasks. Besides, the use of digital media is encouraging for students and is likely to be a welcome
change to the usual style of teaching that students experience on a daily basis. Students not only
learn new words but also how phrases and collocations are used in a context that is based on real,
authentic texts. Furthermore, learner-corpus interaction in the classroom equips students with a
tool that provides opportunities for use in the future that they can benefit from to improve their
language skills in the long term.
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CHAPTER 10.

"BLACK LIVES MATTER": COLLECTING VOCABULARY TO IMPROVE
INTERCULTURAL COMMUNICATIVE COMPETENCE

TILZA MARIA MEISE-RECKEFUSS

1 INTRODUCTION AND RATIONALE

The death of George Floyd in the USA. has rekindled debates about racism and trigged protests
around the world. George Floyd’s last words, “I can’t breathe”, became a slogan to highlight the
reality that non-white people have been facing in their everyday life, oppressed by racism and
prejudice. Another slogan used around the world in the protests was “Black Lives Matter”. The
hashtag and movement Black Lives Matter was created in 2013 as a reaction to the acquittal of
George Zimmerman, a neighborhood watch volunteer, who killed Trayvon Martin, an unarmed
black teenager.

The local secondary school curriculum states that students should be able to recognize, question,
and when necessary, relativize and revise their perceptions, judgments, and prejudices
(Niedersichsisches Kultusministerium 2017:20).

To cover this aspect stated by the school curriculum, this chapter provides teachers/students
with the necessary instructions to use corpus linguistic research for collecting vocabulary and
collocations related to the “Black Lives Matter” movement. Students will therefore have the
opportunity to learn vocabulary and collocations through contact with authentic written language
on a topical issue.

The chapter gives the students some tools to talk about racism using respectful language. In this
sense, the collected vocabulary is also an effective way of developing intercultural communicative
competence and promoting anti-racism education. Sommier and Roiha (2017: 8) suggest that
anti-racism education is best “conveyed through small steps and practices”. They argue that the
examination of language issues and of “what is said” can contribute to developing intercultural
communication competence.
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OUTLINE AND OBJECTIVES

Target Learners: 10th—grade students
Duration: approx. 90 min
This chapter presents two options to use the corpus material in the lesson:

Option 1: Only the teacher engages with the corpus and designs teaching materials from the findings in the

corpus using screenshots, extracted sentences, collocations, and patterns. You can find ready-made corpus-
based teaching material in this chapter as well as instructions and ideas on how to create your own material
on “Black Lives Matter” or any other topic of your choice. In the lesson, students engage with the material to
learn relevant language patterns and to develop a greater understanding of the topic.

Option 2: In this alternative version, the teacher shows students how to work with the corpus themselves.
Students look for patterns and collocations in the corpus and discuss the results. They may also work with
additional teaching materials prepared beforehand using the corpus. This approach is more hands-on and
may provide students with a better insight into the topic and language patterns, but it is also more time
consuming and requires students to have access to internet-enabled devices.

Learning Objectives:
e Students learn vocabulary and collocations related to the “Black Lives Matter” movement and to
racism in our modern society more broadly.

e Students improve their ability to speak and write about the “Black Lives Matter” movement and to
understand texts related to this topic.

e Students develop greater intercultural competence and increase their awareness of racism in our
society.

e If you choose option 2: Students know how to query a corpus in order to find collocations on
specialized, topical topic.

2 CORPUS, TOOLS AND METHODS

According to Friginal (2018: 5), besides providing a contextualized use of language, the application
of corpus linguistics in English language teaching allows students to perceive the variety of
vocabulary and grammar found in authentic samples of written and spoken language: “Students
will have to incrementally learn what linguistic variation in everyday language means, together
with its sociocultural values”. Considering the topicality of the “Black Lives Matter” movement, it
can be assumed that it will be almost impossible to find pedagogical materials on this topic. For
that reason, the NOW Corpus was selected for this lesson. The NOW Corpus (News on the Web)
contains 10.7 billion words from online news publications and new data is added on a daily basis.

This chapter will demonstrate how to create a virtual corpus from the data of the NOW corpus
that consist of texts related to the “Black Lives Matter” movement and how teachers can exploit
it to create their own materials on the basis of authentic texts and language patterns, and/or to
conduct lessons in which students interact with the corpus themselves to find relevant language
patterns.
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3 STEP-BY-STEP GUIDE: TEACHER PREPARATION

3.1 CREATING A VIRTUAL CORPUS

To collect vocabulary related to the “Black Lives Matter” movement, create a specialized virtual
corpus for the “Black Lives Matter” movement using one of the two options explained below, or
create two virtual corpora using both methods and then combining them (see end of section 3.1).
Note that if you wish to let your students engage with the specialized corpus to search for patterns,
they will have to follow the same steps to create a virtual corpus on their own, as you cannot share

corpora on english-corpora.org.

Note that the english-corpora.org interface regularly displays a notice encouraging you to upgrade
your account if you are a non-paying user. But do not worry, the message will disappear after a few
seconds and you can continue your search. A premium account is not necessary for this lesson.

Option 1:

1. Open your browser and go to https://www.english-corpora.org/.

2. Login to your account or register by clicking on my account.

3. Click on News on the Web (NOW).

English-Corpora.org

home corpora users related resources

my account upgrade

help

The most widely used online corpora: guided tour, overview, search types, variation, virtual corpora (quick overview), BYU.

The links below are for the online interface. But you can also o download the corpora for use on your own computer.

Corpus (online access) Download # words
iWeb: The Intellighnt Web-based Corpus (@) 14 billion
News on the Web (NOW) | (@) 12.8 billion+
Global Web-Based English (GloWbE) (@) 1.9 billion
Wikipedia Corpus (@) 1.9 billion
Corpus of Contemporary American English (COCA) (@) 1.0 billion
Coronavirus Corpus o 1066 million+
Corpus of Historical American English (COHA) o 475 million
The TV Corpus (@) 325 million
The Movie Corpus (@) 200 million
Corpus of American Soap Operas o 100 million
Hansard Corpus 1.6 billion
Early English Books Online 755 million

Fig. 1: Accessing the NOW corpus

4. Click on Texts/Virtual and then on Create corpus.
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Dialect

6 countries
20 countries
20 countries

(Various)

American
20 countries

American
6 countries
6 countries

American

British

British

Time period
2017
2010-yesterday
2012-13
2014
1990-2019
Jan 2020-yesterday
1820-2019
1950-2018
1930-2018

2001-2012

1803-2005

1470s-1690s

Genre(s)
Web
Web: News
Web (incl blogs)
Wikipedia
Balanced
Web: News
Balanced
TV shows
Movies

TV shows

Parliament

(Various)


http://english-corpora.org/
http://english-corpora.org/
https://www.english-corpora.org/
https://pressbooks.com/app/uploads/sites/127373/2021/06/image1-3.png
https://pressbooks.com/app/uploads/sites/127373/2021/06/image1-3.png

List| Chart Collocates Compare KWIC

Find matching strings | Reset |

O Sections | Texts/Virtual | Sort/Limit Options

FIND TEXTS = Create corpus
MY CORPORA

Edit corpora

Find keywords

Refresh list

Fig. 2: Creating a virtual corpus

. Now type the surname “Floyd” into the box next to Article title.
. Select the United States as Country.

. Select the date 05/25/2020 (which is the day of George Floyd’s death) as the start date and

today’s date as the end date (in the screenshot: 07/08/2020). Note the use of the American
date format: MM/DD/YYYY.

. Now click on Submit.

Web domain l I Find sources

(can use substring, e.g. Times, Houston)

Artce e

Country || == -
'

Canada

Great Britain

Ireland v

Dates 05/25/2020 to |07/08/2020

Words in text l
# texts (max)
Submit || Reset |

Fig. 3: Creating a corpus of articles about George Floyd
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9. Deselect the texts that are not related to George Floyd’s death (in my sample, I only found
three: 1, 5, 14).

10. Save as “Black Lives Matter Floyd”.
11. Click on Submit.

You can add or remove texts below, and then either save these texts as a new virtual corpus, or else add them to an existing virtual corpus.

ST\"= CHI Black Lives Matter Floyd  [NeZ9.\pJb R0 H --SELECT-- SUBMIT

HELP 0 DATE COUNTRY WEBSITE TITLE
1 O 20-05-25 United States  New York Post Floyd Mayweather partied at crowded Arizona nightc....
2 20-05-26 United States  Aclu.org ACLU Responds to Minneapolis Police Killing George....
3 20-05-26 United States  Axios Minneapolis unrest as hundreds protest death of Ge....
4 20-05-26 United States  Billboard Ice Cube Wonders 'How Long' Before People 'Strike ...
5 O 20-05-26 United States  Billboard Snoop Dogg, Justin Bieber, Ariana Grande & More Sp....
6 20-05-26 United States  Bleacher Report Floyd Mayweather in AZ Club Amid COVID-19 'Disturb....
7 20-05-26 United States  Fox News George Floyd's cousins speak out about heartbreak ...
8 20-05-26 United States  Patch Medical Examiner: George Floyd Autopsy Results Are....
9 20-05-26 United States  rollingstone.com Pink Floyd to Release Rarities on New 'Evolving PI....
10 20-05-26 United States  The Boston Globe Protests erupt in Minneapolis after George Floyd d....
11 20-05-26 United States  vulture.com All 165 Pink Floyd Songs Ranked, From Worst to Bes....
12 20-05-26 United States  Wall Street Journal Minneapolis Police Clash With Protesters Angered b....
13 20-05-26 United States  YAHOO! Scottsdale mayor isn't happy with Floyd Mayweather....
14 20-05-26 United States  YAHOO! Stephen Jackson emotional over friend George Floyd....
15 20-05-27 United States  abcnews.go.com Sister of George Floyd, black man who died after p....
16 20-05-27 United States  al.com D). Fluker reflects on the death of George Floyd ....
17 20-05-27 United States  buzzfeednews.com George Floyd Death: Photos Capture Hundreds Of Peo....
18 20-05-27 United States  buzzfeednews.com George Floyd Obituary: Friends And Family Describe....
19 20-05-27 United States ' chicago.suntimes.com Gov. |.B. Pritzker on Georee Flovd death: “Being b....

Fig. 4: Submitting a search

12. Now you can see your corpus in My Virtual Corpora.

13. Refresh your browser to view your corpus in Texts/Virtual.

Option 2:

1. Go back to the search page.
2. Click on Texts/Virtual.

3. Type in “black lives matter”.
4. Click on Find texts.
5

. Submit your search by clicking on Find matching strings.
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List| Chart Collocates Compare KWIC

black lives matter l

Find matching strings I Reset |

Search by date

OJ Sections | Texts/Virtual | Sort/Limit Options

FIND TEXTS |A % Create corpus
MY CORPORA

""""" Edit corpora

Find keywords

Refresh list

Fig. 5: Finding texts

6. On the next page, click on Save List and write “Black Lives Matter” into the box next to
SAVE AS.

7. Click on Submit.

(Optional) SAVE AS:|Black Lives Matter ORADD TO: m] | SUBMIT | RESET l
HELP O TEXT # WORDS #HIT
1 GB 20-12-16: INDEPENDENT.CO.UK 1738 8
2 US 20-06-05: TENNESSEAN 32877 6'
3 US 20-05-30: POSTANDCOURIER.COM 4199 6!
4 US 20-06-27: WUSA9 5500 5
5 US 20-08-15: LOS ANGELES DAILY NEWS 1924 4!

Fig. 6: Saving the results as a list

8. Now you can see your two corpora: one with articles about George Floyd and one with
texts in which “Black Lives Matter” is mentioned.

MY VIRTUAL CORPORA ‘il Detailed overview

HELP G LIST NAME #TEXTS & #WORDS $ FIND KEYWORDS @ SPECIFIC O FREQ CREATED ¢
1y a BLACK LIVES MATTER 100 358,264 NOUN VERB ADJ ADV N+N ADJ+N oh
2 W a BLACK LIVES MATTER FLOYD 998 863,756 NOUN VERB ADJ ADV N+N ADJ+N oh

Fig. 7: Your newly created corpora

Merging the two virtual corpora
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1. Inthe NOW corpus, click on Texts/Virtual in the search form and then click on Edit
Corpora to get to the list of your virtual corpora shown in Fig. 7.

List] Chart Collocates Compare KWIC

Find matching strings Reset

Search by date

(J Sections | Texts/Virtual | Sort/Limit Options

FIND TEXTS Create corpus
MY CORPORA

Black Lives Matter
Black Lives Matter Floyd
Floyd

Edit corpora

Find keywords

Refresh list

Fig. 8: Edit corpora

2. Now click on the name of the corpus that you want to take the texts from, in this case the
“Black Lives Matter” corpus.

3. Tick the box before 100 in the light blue bar to select all of the 100 texts in the “Black Lives
Matter” corpus. You can also select or deselect individual texts that you wish or do not
wish to add to the other corpus.

4. Click on the white box that says —SELECT— and select the corpus to which you want to
add the selected texts, in this case the “Black Lives Matter Floyd” corpus.

5. Finally, click on ADD TO.

6. You can check if your query has been successful by clicking on (SEE ALL VIRTUAL
CORPORA) in the blue bar at the top to get back to the overview of your virtual corpora.
The number of texts listed in the column #TEXTS should have changed now, relative to
the number of texts you have added to the corpus.
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BLACK LIVES MATTER (RENAME)  DELETE ADD TO | MOVE TO |§--SELECT-- (SEE ALL VIRTUAL CORPORA) SHARE LIST ?

HELP DATE COUNTRY ~-SELECT-- TITLE
1 14-12-20 Canada KaweBlack Lives Matter Black Lives Matter makes its message heard clearly....
2 16-07-15 Canada Daily gack Lives Matter Floyd Meet some of the queer members of Black Lives Matt....
3 20-06-29 Canada VICE e% What It's Like to Support Black Lives Matter as a ....
4 17-10-07 Great Britain The Independent FBI warns of new threat of 'black identity extremi....
5 18-05-05 Great Britain The Independent 'Casspir the friendly ghost': The Apartheid-era we....
6 18-05-07 Great Britain The Independent More than 100000 years of life lost to police viol....
7 19-05-07 Great Britain The Independent Sandra Bland: Family requests case be reopened aft....
8 20-06-08 Great Britain plymouthherald.co.uk Around 1,000 people gather for Black Lives Matter ....
9 20-06-18 Great Britain standard.co.uk Sadiq Khan urges Londoners not to join protests am....
10 20-07-10 Great Britain blogs.Ise.ac.uk What Black Lives Matter can learn from the 1960s s....
1 20-10-30 Great Britain independent.co.uk Georgia declares state of emergency and authorises....
12 20-12-16 Great Britain independent.co.uk Simeon Francis: Investigation launched after black....
13 20-06-08 India in.reuters.com Global protests over police killing of George Floy....
14 20-07-22 India in.reuters.com Global wave of protests against racial inequality ....
15 15-07-19 United States CNN Democrats lose control of presidential event
16 15-12-21 United States  The Atlantic Why America Is Moving Left
17 15-12-28 United States  CNN The rise of Black Lives Matter: Trying to break th....
18 16-07-13 United States The Southern Opinion | Voice of The Southern
10 m 1A-NT727 I lnitad Ctatac CNINI Eraddia (irav raca: Charaac drannad againct ramaini

Fig. 9: Adding texts to a corpus

3.2 COLLECTING VOCABULARY

This section will demonstrate two ways of searching for collocations and patterns using your
virtual corpus/corpora. The searches and collocations mentioned here serve as examples and are
by no means exhaustive. The instructions should encourage you to look for more potentially
relevant language patterns for your lesson, and/or to guide your students through the search for
more patterns in their virtual corpus/corpora themselves.

3.2.1 Searching for collocations using the “List”-function

1. Inthe NOW corpus, click on List and type in “white NOUN".

2. Click on Options and group by LEMMAS. This way, different forms of the same word will
not be counted twice, e.g., supremacist and supremacists.

3. Click on Texts/Virtual and select your virtual corpus.

4. Click on Find matching strings to submit your search.
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Fig. 10: Searching for noun collocates of the adjective “white”
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5. Select collocations that you think are most relevant to the “Black Lives Matter” movement
and that you would like to introduce to your students, e.g., white supremacy, white privilege,
white silence. Teachers and students are encouraged to highlight the collocations they find

most relevant.

ON CLICK: CONTEXT @TRANSLATE (?7?) @& GOOGLE [of IMAGE [XPRON/VIDEO [1]BOOK

HELP | | ALLFORMS (SAMPLE): 100 200 500 FREQ
1

[WHITE] [HOUSE]
[WHITE] [POLICE]
[WHITE] [PEOPLE]
[WHITE] [OFFICER]
[WHITE] [MAN]

[WHITE] [SUPREMACIST]
[WHITE] [SUPREMACY]
[WHITE] [WOMAN]
[WHITE] [COP]

[WHITE] [AMERICAN]
[WHITE] [POLICEMAN]
[WHITE] [PERSON]
[WHITE] [COMMUNITY]
[WHITE] []

[WHITE] [FATHER]
[WHITE] [COUNTERPART]
[WHITE] [NEIGHBORHOOD]
[WHITE] [NATIONALIST]
[WHITE] [PRIVILEGE]
[WHITE] [SILENCE]
[WHITE] [FRIEND]
[WHITE] [COAT]

W ® N v AW N

mlislislishislislishishsiishishshshishslishishisininlinlin}

Fig. 12: Search results for “white NOUN”

395
152
78
61
47
30
27

A 0L oo NN N N O

6. Click on the words in the list to see the collocations in context. To get a more balanced
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overview, generate a random sample by clicking on 100 next to FIND SAMPLE. You can
use the concordance lines to extract useful example sentences for your students, create a
worksheet, or show them a screenshot of the concordance lines to look for authentic

contexts and patterns.

FIND SAMPLE:
PAGE: << < 1/264 > >>

¥ CLICK FOR MORE CONTEXT

vls W

10

12
13
14
15
16
17
18
19
20
21

Fig. 13: Concordance lines for “white NOUN”

20-06-29 --

17-02-17 US
20-06-12 US
15-06-22 US
19-06-23 US
20-07-23IN

19-12-26 GB
19-02-23 IE

20-11-05 US
20-10-28 US
20-12-21 US
20-06-12 NG
20-12-03 Us
20-06-16 US
13-11-14 US
19-08-20 US
19-03-06 US
20-06-04 US
21-01-13 US
20-06-05 US

21-03-19 US

Smithsonian Magazine
Chicago Tribune
slate.com

The Atlantic

The Hil
morungexpress.com
theguardian.com
Extra.ie
tampabay.com
YAHOO!

Salon
opinion.premiumtimesng.com
nytimes.com

NBC News

TIME

sfchronicle.com
Washington Post
Indianapolis Star

The Boston Globe
Indianapolis Star

ABC

-
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0@
0@
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0@
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0@

-l

) O O OO O HOL OO HOLOLOLHOLOLOL L HOLOL L L OLL
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essays reject the notion of " Minnesota Nice, " illustrating how racism and white supremacy pervade people of color's experiences in the
and SAT scores in applications restricts opportunities for the poor and thus upholds " white supremacy . " # Race relations have been a ¢
asked at one point. " As long as there's a system of white supremacy there will always be these situations, " D) Envy replied. At one point
. Toward the end of that century, as activists began to effectively challenge white supremacy , its upholders reached for a familiar symbo
provide a space that is inclusive of all and also allow support for open white supremacy , " the statement added. " Support of the Trump
as a reminder of the enslavement of Black Americans and as a symbol of white supremacy . # Supporters say the flag represents the Sot
. So, if you don't want to deal with racism today and white supremacy today, what you do is you embrace a historical narrative that minir
the toast of Hollywood, claiming a long overdue first Oscar for his 70s-set white supremacy dramedy BlackkKlansman, but one person n
we have to understand that we, too, are seen as part of white supremacy when it comes to the experience of people of color in this cour
. #" The Lee monument was built to celebrate the Confederacy and uphold white supremacy , " Northam said. " This victory moves Virgil
The real answer here is we have to acknowledge the reality and threat of white supremacy and racism. The reason why the United State:
to even surface that argument at all, and as such the systems of white supremacy are highly embedded and rarely challenged. | mean, y«
with the Department of Homeland Security directed agency analysts to downplay threats from violent white supremacy and Russian elec
" the result of inhumane police brutality that is perpetuated by a culture of white supremacy " and that the officers involved in his death
nt think all white people are white supremacist but MORE white people have practiced white supremacy in more places for a longer peri
new study by the Center for the Study of Hate and Extremism suggests that white supremacy is the most ascendant form of hate arounc
whether she believes white supremacy still exists, she shoots back, " Define white supremacy, " and then defines it as " third-wave femir
above that of anyone who isn't. This, quite simply, is white supremacy . # How many times have you heard a white person take offense &
of Black lives. The first step in that process is to root out white supremacy , starting with the white supremacist-in-chief. " # Republican J&
nearly 200 social media accounts linked to white supremacy groups that planned to encourage members to attend protests over police |

also had some advice on confronting racism. # " We need to dismantle white supremacy at every turn, " she said. # " This means looking

7. You can follow the same steps as above to search for adjectives that collocate with racism.
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Fig. 14: Searching for adjective collocates of “racism”

ON CLICK: @ TRANSLATE () @& GOOGLE [a IMAGE [X] PRON/VIDEO (1) BOOK
[ HELP | | ALLFORMS (SAMPLE): 100 200 500
1 [SYSTEMIC] [RACISM] 135
[INSTITUTIONAL] [RACISM] 25
[INSTITUTIONALIZED] [RACISM] 12
[SYSTEMATIC] [RACISM] 12
[STRUCTURAL] [RACISM]
[INGRAINED] [RACISM]
[WHITE] [RACISM]
[LONG-STANDING] [RACISM]
[INSTITUTIONALISED] [RACISM]
[COVERT] [RACISM]
[AMERICAN] [RACISM]
[SENSELESS] [RACISM]
[NAKED] [RACISM]

[STILL] [RACISM]

[SUSTAINED] [RACISM]
[SUFFERING] [RACISM]
[SUBTLE] [RACISM]

[ONLY] [RACISM]

[ONGOING] [RACISM]
[INTERNALIZED] [RACISM]

[1 [RACISM]

[EVERYDAY] [RACISM]
[ENDEMIC] [RACISM]

VW W N U AW N
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Fig. 15: Results for “ADJ racism”
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% CLICK FOR MORE CONTEXT
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20-06-05 US
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20-06-04 US

20-06-04 US

denverpost.com
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aljazeera.com
aljazeera.com
nbcnews.com
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thehill.com
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of the coronavirus pandemic, President Donald Trump and decades of police brutality and systemic racism she is not surprised to see protests. #
Georgia -- became a rallying point for Americans across the country to call out systemic racism and demand an end to police brutality. # But ther:
said. # Evers said Thursday the protests are a watershed opportunity to fix systemic racism. He encouraged people to demonstrate lawfully. # " F
of colour in our nation who rightfully demand an end to 400 years of systemic racism and white supremacy in our country ", Budde said in a state
George Floyd, the Minneapolis man whose death touched off a national debate about systemic racism, were joined by thousands of strangers wt
between law enforcement and the communities they serve as protests against police brutality and systemic racism stretch into day six across the
to " dominate " the streets to quell protests related to police brutality and systemic racism, took no questions on Friday in the Rose Garden. Whei
against black Americans, protesters gathered in cities across the country to stand against systemic racism. # Here's a breakdown of what happen
to have a moment of silence for every black life that was lost to systemic racism. " 83647 # Still, she never blocked
over Floyd's death spread quickly to other major American cities in solidarity against systemic racism in the country and the Black Lives Matter m
died in an incident that has sparked protests against police violence and allegations of systemic racism. # Floyd died in Minneapolis on May 25 af
basis of race, and that his election would not guarantee an end to systemic racism. # " Hate didn't begin with Donald Trump; it's not going
that protesters have repeated in recent days, urging attention to the issue of systemic racism and criminal justice reform in nationwide demonstr
the death of George Floyd have revived anger in France over police violence, systemic racism and the complicated case of Adama Traore, a black
George Floyd's death have revived anger in France over alleged police violence, systemic racism and the complicated case of Adama Traore, a bla
brutality, but also reminded the crowd of America's long racial history, systemic racism and multifaceted issues, such as the industrial prison con
National Security Adviser Robert O'Brien told CNN he doesn't " think there's systemic racism " in law enforcement in the country. " There's a few t
vent our rage toward them. Our rage needs to be channeled toward the systemic racism that we're there to protest. " # Davis, who witnessed the
have been able to keep the focus of the protests on larger issues -- systemic racism and injustice. # Protesters rally against the death in Minneaps
way. | am exceptionally proud of you. " # To help combat systemic racism, consider learning from or donating to these organizations: # * Campai
formerNew York YankeespitcherCC Sabathiaand his family joined with others across the city in protesting systemic racism and police brutality fol

Agency via Gettv Images # Following protests around the world against police brutalitv and svstemic racism, Ubisoft has cancelled the reveal of tt

Fig. 16: Concordance lines for “systemic racism”

Note that some of these words are different types of racism, e.g.:

° systemic racism

o institutional racism

o structural racism

o covert racism

You can use these types and also terms like white supremacy as topics for further lessons on
racism and the “Black Lives Matter” movement and use the corpus to find more language
patterns relevant to these topics. To get a better understanding of these forms of racism, you
may consult these and other sources:

o https://www.racialequitytools.org/glossary

o http://www.aclrc.com/forms-of-racism

o https://theconversation.com/explainer-what-is-systemic-racism-and-institutional-

racism-131152

8. As a final example, these are the results of the query “VERB racism™
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ONCLICK: [ [EJCONTEXT| @ TRANSLATE () @ GOOGLE [aIMAGE [X1PRON/VIDEO (1] BOOK
HELP | | ALLFORMS (SAMPLE): 100 200 500 FREQ
] 13

[CONDEMN] [RACISM]

O
2 @] [ADDRESS] [RACISM] 7
3 (@] [DENOUNCE] [RACISM] 6
4 0 [END] [RACISM] 4
5 0 [PROTEST] [RACISM] a4
6 (@] [TACKLE] [RACISM] 4
7 0 [TOLERATE] [RACISM] 3
8 @] [STOKE] [RACISM] 3
9 @] [FIGHT] [RACISM] 3
10 0 [DEFEAT] [RACISM] 3
1 0 [COMBAT] [RACISM] 2
12 @] [CHALLENGE] [RACISM] 2
13 0 [CALL] [RACISM] 2
14 0 [ENCOUNTER] [RACISM] 2
15 @] [DISMANTLE] [RACISM] 2
16 0 [EXPERIENCE] [RACISM] 2
17 0 [REJECT] [RACISM] 2
18 @] [SHOW] [RACISM] 2
19 @] [ERADICATE] [RACISM] 2
20 0 [UPHOLD] [RACISM] 1
21 @] [THINK] [RACISM] 1

mM 1

rQI EED1 FDACICAAT

Fig. 17: Results for “VERB racism”

Here, students could be asked to classify these collocations according to their meaning.
Depending on the students’ proficiency level and previous experience with the topic, they
may create their own semantic categories or you can provide them with ready-made
categories. For weaker students, an example can be included for each category. In the hands-
on alternative to this lesson plan, students can be encouraged to click on these individual
collocations to look for example sentences and to take note of the most frequent syntactic
patterns in which these collocations occur, e.g., protest against racism, to dismantle the systems
that perpetuate racism, we do not condone racism.

3.2.2 Searching for patterns in the concordance lines

This method allows you (and your students) to look at both lexical and grammatical patterns in
context.

1. In the “List’-function, type “police” into the white box.
2. Click on Texts/Virtual and select your virtual corpus.

3. Click on Find matching strings.
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Find keywords

Refresh list

Fig. 18: Search for the word “police”

4. On the next page, click on “POLICE” to get to the concordance lines.
5. Click on 100 next to Find Sample to get a random sample.

6. Look through the concordance lines to search for recurrent patterns and/or let your
students pick out relevant patterns.
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& CLICK FOR MORE CONTEXT

1 20-05-30 US
2 20-06-01 US
3 20-06-04 US
4 20-06-08 US
5 20-06-08 US
6 20-06-04 US
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9 20-06-02 Us
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Fig. 19: Concordance lines for “police”
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have been erupting all over the country after George Floyd died earlier this week in police custody in Minneapolis. (Tammy Ljungblad/The Kansas City
. The youths entered the store, took " several items " and fled before police officers arrived. Store employees were still determining the loss and no a
to an influx of complaints to Chicago's Civilian Office of Police Accountability. The police disciplinary agency took in 82 complaints from Friday mornir
tweeted. " A full 25 minutes before the curfew & w/o provocation, federal police used munitions on peaceful protestors in front of the White House, ¢
board, with the ability to subpoena documents and witnesses and to investigate claims against police, including use-of-force complaints; # order the
the White House. An FBI plane, an Army surveillance plane and a Park Police helicopter circled overhead. # At one point near the White House, prote:
stay until the curfew was lifted at 6 a.m. Reports on social media showed police corralling a group of demonstrators onto one D.C. street as they usec
" Mr. Dinkins said. " It could have easily been my body under that police officer. " # -- John Eligon # Oakland, Calif. Qiana Walker

Instagram, according to the department. The post was taken down, however, police officials said it violated the department's social media policy and
. Four Minneapolis officers involved in the arrest of the black man who died in police custody were fired, hours after a bystander's video showed an ¢
following Floyd's death. # After Floyd, who was black, died in police custody, bystander video revealed that a white police officer knelt on his neck at
should adopt. " # This, he said, includes " excessive use of police or state force. Given the sensitive history in the US, this deserves special

donating to these organizations: # *Campaign Zero (joincampaignzero.org) which works to end police brutality in America through research-proven s

Donald Trump wants governors to utilise more National Guard troops to respond to protests against police brutality. # Earlier on Monday, Trump tol

use of a counterfeit $20 bill. # Prosecutors said Floyd complied with orders from police officers to leave his vehicle but did not " voluntarily " get in th
I actually, at one point, got in a public argument with the Minneapolis police chief when he actually took these grand jury considerations, which we h:
treatment of Indigenous people. # The protests have split opinion, with some state police and legislators approving the action despite the health risk
report from the medical examiner. # JUST IN: Derek Chauvin, the former police officer who kneeled on George Floyd's neck, has been charged with tt
was a short but very successful experiment in so-called community policing, where we had police in sufficient numbers out on the street, building rel
more than eight minutes in Minneapolis, Minnesota. On Wednesday, three more former police officers were charged in connection with his death -- f

in Washington, DC Jim Bourg/Reuters # Protesters kneel in front of New York City Police during a march to honour George Floyd in New York City Joh

Question of the Day Should police do more to curtail rioting? Story TOpics # Police and National Guard block

with vandalized windows and property in downtown Walnut Creek, according to the Walnut Creek police department. The citv's curfew took effect at

7. In this example, students may be encouraged to pick out compound nouns like police
brutality, police officer, collocations like to protest against police brutality or to investigate claims
against police. You can also point out that police appears sometimes with and sometimes
without an article, as you can see in the two examples killed at the hands of police and the
police in his city have arrested (Fig. 20).

56 |20-06-03 US
57 |20-06-03US
58 |20-05-29 US
59 |20-06-04 US
60 | 20-05-28 US
61 | 20-06-03 US
62 | 20-06-01 US
63 | 20-06-03 US
64 | 20-05-27 US
65 | 20-05-26 US
66 | 20-06-01 US
67 | 20-06-04 US
68 | 20-06-03 US
69 | 20-06-05US
70 | 20-06-04 US
71 | 20-06-07 US
72 | 20-06-03 US
73 | 20-06-01 US
74 | 20-06-02 US
75 | 20-06-04 US
76 | 20-06-03 US
77 | 20-06-03 US
78 | 20-05-29 US
79 | 20-06-03 US
80 | 20-06-01US

mercurynews.com
Us Weekly
baltimoresun.com
Fox News
twincities.com
euronews.com

seattletimes.com

Milwaukee Journal Sentinel

nytimes.com
Billboard
cbsnews.com

Time

nytimes.com
arkansasonline.com
ABC

cnbc.com
nydailynews.com
sfchronicle.com

My San Antonio
abcnews.go.com
washingtonpost.com
nymag.com
chicagotribune.com
washingtonpost.com

npr.org
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Fig. 20: Concordance lines for “police”

we have to call for -- we called out our National Guard and our street police, but the rhetoric that's coming out of the White House is making it
not have that anymore. " # Floyd was killed on May 25 when a police officer pressed his knee into the Minneapolis resident's neck for nearly nin¢
She called for a civilian review board that would be empowered to take action on police complaints. She added that such efforts must be paired
discuss policing and the civil unrest that has followed the killing of George Floyd by police in Minneapolis. (My Brother's Keeper Alliance and The
was shot multiple times by a man with a criminal history that includes interfering with police and harassing public officials, authorities said Thur:
of US law enforcement. She says much more needs to be done to increase police accountability. ' Sowing discord' # Foes and critics of the Unitec
of George Floyd, a Black man who died after being pinned under a white police officer's knee pressed to his throat. # Floyd's killing " is bad

# On Memorial Day, an unarmed African American was killed at the hands of police. Watching the video of the death of George Floyd is heart-wr
the spokesman, John Elder. # During protests on Tuesday, some people vandalized police vehicles with graffiti and targeted the precinct house v
George Floyd on video as witnesses begged the police officer to take him into the police car and get off his neck, " said Ben Crump, a civil rights
our calculations. # As you know, there are calls for the other three police officers involved in George Floyd's arrest and subsequent death to also
Chauvin's case -- from his long list of previous conduct complaints to the 44-year-old police officer's brutal calm as he pressed his knee to Georg
. " # Image # Credit... Erin Schaff/The New York Times # U.S. Park Police officers pushed protesters back near the White House. # Image # Credit
report. # Hall told Good Morning America that the situation escalated quickly and that police grabbed Floyd, put him in a squad car, dragged hirr
protesters are demanding justice for Floyd and decrying the overall treatment of Black Americans by police. # The Minneapolis Police Departmel
where a tense encounter with the police ensued. # Protesters kneel in front of police during a demonstration on Broadway near New York City's
Four cops could've been killed last night when Molotov cocktails were thrown into a police car they were in. Other officers were seriously injured
heads from more than a dozen jurisdictions across the county. # 7:07 p.m. Police report arrests, injuries in downtown Walnut Creek as curfew gc
family of Adama Traor?, a 24-year-old black construction worker who died in French police custody in 2016 - the protest attempted to highlight p
woman holds a megaphone during a protest against the death of George Floyd in Minneapolis police custody at Brandenburg Gate in Berlin, Gel
. For Trump, that figure was 40 percent. # A retired St. Louis police captain and municipal chief whose death was caught on Facebook Live was tr
Mayor Eric Garcetti has called for the National Guard; since protests began, the police in his city have arrested motorists at random and fired rut
department veteran who has been involved in police shootings over the years. # The police house cats don't have complaints in their files. They
unrest stood in contrast to the daylight hours when protesters marched, stopping at Milwaukee police headquarters and arriving around 5 p.m.

a cellphone video captured some of Eric Garner's final words as New York City police officers sat on his head and pinned him to the ground on a
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3.3 CREATING MATERIALS

You can create crossword puzzles based on your findings from the corpus. An easy way to
do this is by using the website linked below. Its use is very easy and self-explanatory.
https://printablecreative.com/crossword-generator

Word clouds are a very good method to visualize the results drawn from corpora. You can create
them very easily using PowerPoint. Click on the link below and follow the instructions:

https://www.bettercloud.com/monitor/the-academy/create-word-
cloud-PowerPoint-presentation/

Additional Advice: It is better to convert your whole text to lowercase letters because sometimes
the program differentiates between words that begin with a capital and ones beginning with a
lowercase letter. So that it may create two entries for the same word in your word cloud.

4 LESSON PLAN

Note that this lesson deals with very sensitive issues (e.g., murder, violence, racism and other forms
of discrimination) and may therefore require a trigger warning.

Warm-up: (10 min)

1. Write the name “George Floyd” on the blackboard and/or show a picture.
Ask the students if they have heard of this person.
Ask about the way he died and why they think he died.

Write out the name of the “Black Lives Matter” movement.

AN

Ask the students if/what they know about it.
Pre-task: (20 min)

1. In pairs or groups of three, tell the students to open their web browser and connect to
https://www.dictionary.com/.

2. Ask students to type “Black Lives Matter” into the search box (you could also provide the
definition on a worksheet).

A political and social movement originating among African Americans, emphasizing basic human
rights and racial equality for Black people and campaigning against various forms of racism. BLM,
B.L.M.

3. Tell students to read the definition and discuss it in their groups. Ensure that the students
understand the main meaning of the definition. You can also ask them to explain it in their
mother tongue.

4. Introduce the lesson’s aim, which is to learn language patterns related to the “Black Liver
Matter” movement and racism in order to be able to speak and write about the topic.

186 ELEN LE FOLL (ED.)



https://printablecreative.com/crossword-generator
https://www.bettercloud.com/monitor/the-academy/create-word-cloud-powerpoint-presentation/
https://www.bettercloud.com/monitor/the-academy/create-word-cloud-powerpoint-presentation/
https://www.bettercloud.com/monitor/the-academy/create-word-cloud-powerpoint-presentation/
https://www.bettercloud.com/monitor/the-academy/create-word-cloud-powerpoint-presentation/
https://www.dictionary.com/

After this point, the progression of the lesson depends on whether you choose to let the students
work with the corpus themselves or not.

Option 1 (teacher-corpus interaction only):

Task 2 (30 min.)
1. Tell the students that you will show them lists of words, patterns and sentences collected
from different texts on the internet on the topic of “Black Lives Matter”.

2. Share the worksheet(s) you created on the basis of your corpus or the screenshots that you
made from your collected data.

3. Let your students work with and discuss the materials in pairs or groups.
Task 3 (30 min.)

In this lesson version, you will probably have more time to discuss the results and take a closer
look at the various aspects that occur in the material, e.g., the types of racism, the meaning
of expressions like white supremacy and white privilege, etc. You might want to bring in more
information on (one of) these aspects and work on them in more detail, using the language patterns
introduced in the previous task.

Option 2 (with hands-on student-corpus interaction):

Task 2: (45 min)

1. Guide your students through the creation of a virtual corpus, following the steps described
in section 3.1.

2. Show your students how to search for collocations and language patterns in their virtual
corpus.

3. Encourage students to search for a number of collocations themselves and discuss the
results first in pairs and then in plenum. Collect language patterns that you and your class
deem most relevant to talk about the “Black Lives Matter” movement and racism more
generally in English.

Task 3: (15 min)

For the last part of your lesson, you can select some exercises of the worksheet below to focus
on individual aspects in more detail. Alternatively, you can also use the worksheet activities as
homework.

5 WORKSHEET

The language patterns and sentences used in this worksheet are taken from the virtual corpus. The
activities aim to ensure the understanding of the different terms and their uses. It is up to you to
decide if your students need an additional glossary to understand the topics on the worksheet (see
links above for suitable resources).

A) Complete the crossword below with the help of the two screenshots and the definitions below.
You can find the answers to the crossword either in the list of white + NOUN or in the list of
ADJECTIVE + racism collocations.
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HELP ALL FORMS (SAMPLE): 100 200 500
1 O [WHITE] [HOUSE]
2 O [WHITE] [POLICE]
3 O [WHITE] [PEOPLE]
4 O [WHITE] [OFFICER]
5 O [WHITE] [MAN]
6 O [WHITE] [SUPREMACIST]
7 O [WHITE] [SUPREMACY]
8 O [WHITE] [WOMAN]
9 O [WHITE] [COP]
10 O [WHITE] [AMERICAN]
1 O [WHITE] [POLICEMAN]
12 O [WHITE] [PERSON]
13 O [WHITE] [COMMUNITY]
14 O [WHITE] []
15 O [WHITE] [FATHER]
16 O [WHITE] [COUNTERPART]
17 O [WHITE] [NEIGHBORHOOD]
18 O [WHITE] [NATIONALIST]
19 O [WHITE] [PRIVILEGE]
20 O [WHITE] [SILENCE]
21 O [WHITE] [FRIEND]
22 O [WHITE] [COAT]

Fig. 21: Most common noun collocates of “white”
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HELP ALL FORMS (SAMPLE): 100 200 500

1 O [SYSTEMIC] [RACISM]

2 O [INSTITUTIONAL] [RACISM]
3 O [INSTITUTIONALIZED] [RACISM]
4 O [SYSTEMATIC] [RACISM]

5 O [STRUCTURAL] [RACISM]

6 O [INGRAINED] [RACISM]

7 O [WHITE] [RACISM]

8 O [LONG-STANDING] [RACISM]
9 O [INSTITUTIONALISED] [RACISM]
10 O [COVERT] [RACISM]

11 O [AMERICAN] [RACISM]

12 O [SENSELESS] [RACISM]

13 O [NAKED] [RACISM]

14 O [STILL] [RACISM]

15 O [SUSTAINED] [RACISM]

16 O [SUFFERING] [RACISM]

17 O [SUBTLE] [RACISM]

18 O [ONLY] [RACISM]

19 O [ONGOING] [RACISM]

20 O [INTERNALIZED] [RACISM]
21 OJ [1 [RACISM]

22 O [EVERYDAY] [RACISM]

23 O [ENDEMIC] [RACISM]

Fig. 22: Most frequent adjective collocates of “racism”
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Fig. 23: Crossword puzzle created with https.//printablecreative.com/crossword-generator

Crossword clues.

1. Theideathat white people and the ideas, thoughts, beliefs, and actions of white people are
superior to People of Color and their ideas, thoughts, beliefs, and actions. While it is often
associated with extremist groups like the Ku Klux Klan and neo-Nazis, it is in fact ever present
in our institutional and cultural assumptions.

2. Asystem in which public policies, institutional practices, cultural representations, and other
norms work in different ways to perpetuate racial group inequity. Different aspects of our
history and culture have allowed privileges associated with “whiteness” and disadvantages
associated with “color” to continue and adapt over time. It is not something that a few people or
institutions choose to practice. Instead, it is a feature of the social, economic, and political
systems in which we all exist.

3. lItrefersto the unquestioned and unjustified advantages, benefits and choices that some people
enjoy only because they are white. Generally, white people who experience this are unaware of
it.

4. Aform of racial discrimination that is subtler and often difficult to observe. It is often hidden in

the fabric of society, where racist actions are either passive or ambiguous. These subtle actions
are often justified with explanations that society is more willing to believe.
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B) Complete the sentences below with the help of the list of verbs that collocate with racism below:

HELP _ ALL FORMS (SAMPLE): 100 200 500

1 O [CONDEMN] [RACISM]
2 O [ADDRESS] [RACISM]

3 O [DENOUNCE] [RACISM]
4 O [END] [RACISM]

5 O [PROTEST] [RACISM]

6 O [TACKLE] [RACISM]

7 O [TOLERATE] [RACISM]
8 O [STOKE] [RACISM]

9 O [FIGHT] [RACISM]

10 O [DEFEAT] [RACISM]

11 O [COMBAT] [RACISM]

12 O [CHALLENGE] [RACISM]
13 O [CALL] [RACISM]

14 O [ENCOUNTER] [RACISM]
15 O [DISMANTLE] [RACISM]
16 0 [EXPERIENCE] [RACISM]
17 O [REJECT] [RACISM]

18 O [SHOW] [RACISM]

19 O [ERADICATE] [RACISM]
20 O [UPHOLD] [RACISM]

21 O [THINK] [RACISM]

Fig. 24: Most frequent verb collocates of “racism”

Fill in the gaps.

a) Demonstrations across the US to racism and police abuses remained large but mostly
without the violence of previous nights.

b) This generation’s challenge is to racism, which in some ways is even harder. Right? But it can be

done.

c) Thousands of people in Philadelphia continue to racism and police brutality following the
death of George Floyd.

d) “In my life, | have racism,” Frahm, 17, said. “It’s a terrible feeling.”
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e) Europe identified with the cause of US protests and urged their own governments to

racism
and police violence.

C) Below, you see a word cloud, which shows words commonly related to the word racism. The
larger the word, the more often it co-occurs with racism.

Fig. 25: Word cloud of words associated with “racism” in the BLM corpus (created with PowerPoint)

Words associated with racism

a) Look at the word cloud. Write down three of the largest words.

b) Write down the meaning of these words in German. You may consult a dictionary for help.

¢) Choose three verbs from the word cloud and write three sentences related to our topic.

1.

192 ELEN LE FOLL (ED.)


https://pressbooks.com/app/uploads/sites/127373/2021/06/image25-1.jpeg
https://pressbooks.com/app/uploads/sites/127373/2021/06/image25-1.jpeg

D) Now look at the word clouds below.

Which topic belongs to which word cloud?

George Floyd’s death
Types of racism

Verbs often associated with racism

> 0 Db e

The “Black Lives Matter” movement
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Your turn!

Choose one of the topics in the word clouds above and write a couple of sentences about it. Make sure that
you use some words from the word clouds.

Solutions to the crossword puzzle:

1 = whitesupremacy; 2 = systemicracism; 3 = whiteprivilege; 4 = covertracism

Solutions to the cloze exercise: a = denounce; b = end; ¢ = protest/denounce; d = experienced; e =

address/condemn

Solutions to the word cloud activity: 1b; 2d; 3a; 4c
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6 OPTIONS AND FURTHER IDEAS

If you would like to include a listening activity to this lesson, I recommend this link:
https://www.newyorker.com/news/daily-comment/the-death-of-george-floyd-in-context. The
article describes Floyd’s death and its context in a very detailed way. The site also provides an
audio file of this article, which you can use as a listening activity.

If you wish to add some videos to your lesson to highlight individual aspects and concepts like
white silence or use them for a follow-up lesson on this topic, here are some links to suggested
videos:

White silence on social media:

https://www.cbsnews.com/news/white-silence-on-social-media-why-not-saying-anything-is-
actually-saying-a-lot/

How white silence fuels racism:

https://www.colorlines.com/articles/icymi-animated-short-your-black-friend-breaks-down-

how-white-silence-fuels-racism

“Black Lives Matter” vocabulary:

https://www.youtube.com/watch?v=9FOpvZdd35U

7 CONCLUSION

Race and racism are relevant topics that ought to be discussed in school. Teachers should be
aware that students have their own beliefs and stereotypes, as we all have. At the same time,
it is important to show that we live in a biased world and are all susceptible to false beliefs.
Maybe some parents or even staff members will find that the topic should not be brought into the
classroom. Even if a class mostly consists of white students, this topic is very much justified as part
of a public discussion and concerns every citizen in the global, multicultural community that is
our world.

The main advantage of planning a lesson using a corpus is that it allows teachers and students
to examine language in authentic contexts. Although collecting data can be time consuming, the
material collected can serve different purposes in your students’ learning process. By following the
instructions in the step-by-step guide in section 3, you can create a virtual corpus on a topic of
your choice with only a few clicks. Since the NOW corpus is updated on a daily basis, it allows
teachers and students to explore issues of topical interest and current affairs from across the world
that cannot be found in textbooks.
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CHAPTER 11.

LEARNING WORDS AND COLLOCATIONS INDEPENDENTLY: RISING
TEMPERATURES AND CLIMATE SCIENCE

LISA HORNSCHEMEYER AND LENA JANZEN

1 INTRODUCTION AND RATIONALE

Not only do English as a Foreign Language (EFL) learners need to develop communicative
competence, they should also learn how to expand their knowledge independently. The English
curriculum for higher level secondary schools in Lower-Saxony, Germany, states that students
should add topic-specific vocabulary to their basic knowledge (Niedersichsisches
Kultusministerium 2017: 18). Further, students should develop language learning awareness,
hence the ability to learn and access new vocabulary using different methods and materials
(Niedersichsisches Kultusministerium 2017: 23). Even younger students at lower secondary
schools are expected to learn to work with dictionaries and similar resources and then organise
new words to expand existing language structures and patterns (Niedersichsisches
Kultusministerium 2015: 27). There is a huge variety of resources to look up new words and
expressions, but especially non-native speakers may end up using vocabulary in inappropriate
contexts. Such problems can be avoided by using authentic language data, which can be found in
representative language corpora. Practicing using different resources is often neglected at school
or considered “boring” and students frequently only learn vocabulary from their textbook or rely
on bilingual dictionaries. By providing learners with rich input and allowing them to discover
specific terms and phrases about topics that directly affect and influence them, a teacher can
improve individual learning outcomes.

Recently, young people have become more interested and politically active, particularly with
regard to the issue of climate change. After Swedish activist Greta Thunberg started protesting in
August 2018, millions of students around the world joined her to raise awareness of the climate
crisis and set off an avalanche of grassroot organisations demanding political action (Gill 2019).
Students should be supported and given the abilities to communicate their opinions and ideas on
this topic and the ability to consult corpora can support them in this endeavour by providing them
with real-life, relevant language input. The corpus-based lesson presented in this chapter aims
at connecting methodological skills and vocabulary training with an affectively and cognitively
engaging topic. Teachers can easily adjust the lesson plan to any topic of choice that they consider
to be suitable and appealing to their students.
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The proposed lesson targets learners at higher secondary school aged 14-15 or older (9th grade).
As the students will work online with a corpus, it is assumed that they can use a computer and
that they have access to the COCA (Corpus of Contemporary American English) via english-
corpora.org. It is best for you to acquire an academic premium license to be able to work with
texts longer than 400 words. However, this is not obligatory for this lesson, either. Each student
will need to create a free account before the lesson. A handout will guide them through the tasks
including step-by-step instructions for the website (cf. Appendix). However, students still have the
freedom to search for vocabulary and collocations they consider relevant. Finally, each student
will create their own collection of new words and collocations for future use.

OUTLINE AND OBJECTIVES

Teacher preparation time: 30 minutes
Lesson time: 90 minute
Learning objectives: By the end of this lesson, students will be able to:

e access new vocabulary on their own.

e use the COCA to find out about new words and phrases related to a specific topic.
e use phrases in appropriate co- and contexts.

e use methods (e.g., mind-mapping) to structure and store linguistic resources.

e use known and new words and phrases on the topic of climate change.

2 CORPUS, TOOLS AND METHODS

In this lesson, students will work with the Corpus of Contemporary American English (COCA),
which currently contains texts from 1990 to 2019 and is regularly updated. The COCA can be
accessed via english-corpora.org.

3 STEP-BY-STEP GUIDE

In this chapter, step-by-step instructions are provided for both the teacher and the students. The
teacher will have to provide the students with an appropriate source, e.g., an online article, and
adjust the worksheet and handout for the students to match the chosen topic. With the help of a
handout with step-by-step instructions, students will work with the corpus themselves.

3.1 TEACHER PREPARATION

First of all, as a teacher, skim the lesson plan (Table 7) to have an overview of the planned lesson.
Be aware that this lesson should be preceded by an introductory lesson on climate change. For
this chapter’s lesson, choose an appropriate text or article for the learners that serves as a starting
point. This text then needs to be shared with the students either digitally or as a print version. To
prepare the text, follow the instructions below:
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3.1.1 Text preparation

1. Choose a text on the topic you want your students to focus on and derive new vocabulary from.
We recommend using Ecosia (https://www.ecosia.org/) for this, the search engine that plants
trees. We chose the article “What is climate change? A really simple guide” (https://www.bbc.com/
news/science-environment-24021772 (BBC News 2020).

2. Instead of — or in addition to - providing your students with a digital/print version of the
article, you could also make use of the text analysis function of the COCA, which lets you find
out more about the words and phrases in your text (e.g., frequencies, collocational behaviour, etc.).
If you wish to do so, you need to upload your text onto the website. First, remove any possibly
distracting content. To do so, go to “jusText demo” (Pomikalek 2021, URL: https://nlp.fi.muni.cz/
projects/justext/), copy and paste the link that belongs to the article (Fig. 1).

jusText demo

jusText is a heuristic based boilerplate removal tool. See the project page at Corpus tools.

URL |https://www bbc.com/news/science-environment-24021772| |
Language |-Any language- v
Show advanced options | Senden |

(c) Jan Pomikalek <xpomikal@fi.muni.cz>, NLPlab, FI MU

Fig. 1: Paste URL of source text
3. Press ENTER on your keyboard and select “Hide boilerplate” on your screen (Fig. 2).
jusText demo

jusText is a heuristic based boilerplate removal tool. See the project page at Corpus tools.

URL | https://iwww bbc.com/news/science-environment-24021772 |

Language |-Any language- v

Show advanced options | Senden |

Hide boilerplate

BBC News

Fig. 2: Boilerplate removal with jusText

4. Your text will now appear without any photos, images or other annotations (Fig. 3) and you can
provide it to your students by copying it into a new document.
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jusText demo

jusText is a heuristic based boilerplate removal tool. See the project page at Corpus tools.

URL | https:/iwww.bbc.com/news/science-environment-24021772 |

Language |-Any language- v]

Show advanced options

Show boilerplate

What is climate change? A really simple guide

While Covid-19 has shaken much of human society, the threat posed by global
warming has not gone away.

Human activities have increased carbon dioxide emissions, driving up temperatures.
Extreme weather and melting polar ice are among the possible effects.

What is climate change?
The Earth's average temperature 1s about 15C but has been much higher and lower in

Fig. 3: Cleaned text

5. Share the text digitally with your students (e.g., via e-mail, Google Docs or the open source tool
Cryptpad). You can also hand out a printed version.

6. In order to prepare the beginning of the lesson, go to www.english-corpora.org/ and select the
COCA from the list of available corpora (Fig. 4).

r
I
[

English-Corpora.org

home corpora users related resources my account wupgrade help

1
-4

The most widely used online corpora. Guided tour, overview, search types, variation, virtual corpora, corpus-based resources.

The links below are for the online interface. But you can also o download the corpora for use on your own computer.

Corpus (online access) Download # words Dialect Time period Genre(s)
iWeb: The Intelligent Web-based Corpus 0 14 billion 6 countries 2017 Web
News on the Web (NOW) o 11.9 billion+ 20 countries 2010-yesterday Web: News
Global Web-Based English (GloWbE) o 1.9 billion 20 countries 2012-13 Web (incl blogs)
Wikipedia Corpus 0 1.9 billion (Various) 2014 Wikipedia
Corpus of Contemporary American English (COCA) o 1.0 billion American 1990-2019 Balanced
Coronavirus Corpus o 844 million+ = 20 countries | Jan 2020-yesterday Web: News
Favniie Af Uictavical Amarvican Enndich 70AL A A DA millinn Arnnvican 104n Anna Dalancnd

Fig. 4: List of corpora

If you want to work with a text longer than 400 words, make sure your account icon is not red but
green (Fig. 5). Red would mean you are not logged in with your institution’s academic or premium
account.
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[A] & Corpus of Contemporary American English @; ONO) 3

FREQUENCY CONTEXT ANALYZE TEXT

Chart Word Browse +

| |
| Find matching strings | | Reset|

[0 Sections Sort/Limit Options

Fig. 5: Log-in icon on english-corpora.org
7. Choose the function “Analyze text” (Fig. 6).

(& Corpus of Contemporary American English @, NO) v'E

nalyze entire texts: words and phrases
FREQUENCY CONTEXT OVERVIEW

Chart Word Browse + @ LOGGEDIN
l |

I Find matching strings I | Reset |

I o Download the corpus (and corpus-based frequency data) for offline use |

The Corpus of Contemporary American English (COCA) is the only large, genre-
0 Sections Texts/Virtual Sort/Limit Options balanced corpus of American English. COCA is probably the most widely-used
corpus of English, and it is related to many other corpora of English that we

Fig. 6: Icon for the function “Analyze text”

The following interface will appear (Fig. 7).

= Chapter_Outline- ¢ X | B Clin us- X < What is climate ch: X SIS ICNES N [F] English Corpora

&« > C @ © & nhttpsy//www.english-corpora.org/coca/ oo w meoe =

SEARCH

-SAMPLES- MY TEXTS

FREQUENCY

You can always get to this page by clicking this icon above.

You can enter any text that you would like in the form at the left -- for example,
a paper that you've written, or a newspaper article that you've copied from
another website. After inputting the text, you can then see useful information
about words and phrases in that text, based on data from COCA.

First, it will highlight all of the medium and lower-frequency words in your text
and create lists of these words that you can use offline. This frequency data can
help language learners focus on new words, and it can allow you to see "what

the text is about” (i.e. text-specific words).
g

Second, you can click through the words in the text to see a detailed "word
HELP Compare to previous WordAndPhrase (PDF) sketch" of any of the words -- showing their definition and their translation (in
T more than 100 languages); links to pronunciation, images, and videos; related

topics, collocates, "clusters" (2, 3, and 4-word phrases); and concordance lines.

o Overview

o | Word-oriented functions Finally, you can do powerful searches on selected phrases in your text, to show

D Phrase-oriented functions related phrases in COCA. In this way, this resource is like a "collocational
to see what related phrases are most likely in different styles of

English.

Just enter some text, and there will be more help files on the next page.

ai

88 O ZurSuche Text hier eingeben (0

o QC @ = @ Aq’z“‘@?r'ao7$.12?)z1 =

Fig. 7: “Analyze text” - interface

8. Copy the text you chose for this exercise. Check the beginning and end of the text and make
sure that all unnecessary information like advertisements have been deleted. Then paste it into the
blank field on the left and press “SEARCH” (Fig. 8).
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!

SEARCH

-SAMPLES- MY TEXTS

FREQUENCY

A @ Corpus of Contemporary American En;

possible effects.

What is climate change?

What is climate change? A really simple guide

While Covid-19 has shaken much of human society, the threat posed by
global warming has not gone away.

Human activities have increased carbon dioxide emissions, driving up
temperatures. Extreme weather and melting polar ice are among the

( SEARCH |)CLEAR
\__/

Fig. 8: Using the “Analyze text” function

You should now see the following page (Fig. 9).

[A] & Corpus of Contemporary American English [gs ©) DY |

SEARCH

EDIT TEXT SAVE TEXT

FREQ RANGE
996 WORDS

CLICK ON ANY WORD BELOW FOR A FULL WORD SKETCH

climate guide
Covid-19
carbon dioxide emissions
Extreme melting polar
climate

Earth

fluctuations climate

Fig. 9: “Analyze text” - output

CONTEXT

(CLICK ANY WORD FOR FULL WORD SKETCH)

LOW FREQ

9: climate

6: atmosphere, greenhouse
5: emissions

4: carbon

3: dioxide, melting

2: dramatically, extreme,
greenhouse-gas, methane,
rapid, satellite

1: absorbed, abundant, acidic,

adapt, agriculture, alter,
carbon-absorbing,
complicated, concentration,
coral, cotext-free, dramatic,
drought, emits, equipped,
evaporates, exceed,
extinctions, far-reaching,
flooding, floods, fluctuations,
fossil, frequency, frozen,
gateway, glaciers, globe,
habitats, heatwaves, hostile,

MID FREQ

9: warming

6: global, temperature
4: gases, released,
scientists, temperatures
3: energy, ice, likely,
natural, rising, sea,
surface

2: activities, animals,
average, century,
characters, faster, gas,
heats, hundreds,
impact, mass, oceans,
per, recent, rise, rises,
society, storms, weather
1: ability, according,
affect, animal, argued,
aspects, burned,
burning, challenges,
colder, contributing,
current, dangerous,

HIGH FREQ

62: the

28: and, of

27:to

24:in

23:is

14: are

11: this

10: change, more

9: as, be

8: a, by, will

7: but, for, than

6: from, it, much, that, water
5: about, could, has, most
4: also, at, can, changes,
have, how, levels, number,
there, what, years

3: any, effect, effects, human,
increase, increases, now,
other, up, we, with, world,
would

9. Save the text to be able to access it immediately in class without having to copy and paste it
again. To do so, press “SAVE TEXT” (Fig. 10). In class, you can reuse it by simply clicking on “MY
TEXTS” and the green tick (Fig. 11).
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[A] ! Corpus of Contemporary American Eng

SEARCH FREQUENCY

Va
_L J

Fig. 10: Saving the analysed text

[A] N Corpus of Contemporary American English

SEARCH FREQUENCY

-SAMPLES- ( MY TEXTS

I —

0 orpus or Contemporary America = E’QGE : o

SEARCH FREQUENCY CONTEXT ‘ TEXT

ENTER TEXT MANUALLY

DELETE | RE-USE | WHEN CREATED TEXT (FIRST 500 CHARACTERS)
@ /25/2021 8:34:46 AM | What is climate change? A really simple guide While Covid-19 has shaken much of human society, the threat posed by global warming has not gone away.

Human activities have increased carbon dioxide emissions, driving up temperatures. Extreme weather and melting polar ice are among the possible
effects. What is climate change? The Earth's average temperature is about 15C but has been much higher and lower in the past. There are natural
fluctuations in the climate but scientists say t

Fig. 11: Accessing saved texts

10. You will then be taken back to the page shown in Fig. 9, which will serve as the starting point
for the first task of the lesson (see section 3.2.2).

3.1.2 Worksheet creation

Besides choosing and sharing an appropriate text, the teacher has to prepare a worksheet and an
accompanying handout for the learners. Therefore, decide which specific vocabulary you want to
focus on in advance.

In the Appendix, you will find a template for a worksheet and handout that guides the students
through the exercises. They are tailored to the specific text mentioned above. However, feel free
to use any other text you prefer. These worksheets may be used as a template to design your own.
Both can be adapted to your own text and topic of choice. You will find the suggested solutions to
the worksheet in the Appendix as well.
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3.2 LESSON PLAN

3.2.1 Overview

science

Previous lesson: Introduction to new topic: climate change
Today’s lesson: Learning words and collocations independently: Rising temperatures and climate

Subsequent lessons: Presentations on climate change or writing a newspaper report

Table 1: Lesson plan

Phase Task Implementation ]Icnteractlon Medium
orm
Warm-up Recapitulation of the last Class recapitulates the topic and its Plenum News article,
lesson on climate change. relevance. images
(5 min)
“Getting started” with Teacher accesses english-corpora.org and
english-corpora.org. goes to the “Analyze text” function.
Task 1 “Discovering new words”. Students learn how to look up unfamiliar Plenum News article,
) words using the “Analyze Text” funtion; worksheet,
(10 min) screenshare of teacher’s COCA interface. computers,
projector
Students' “Getting started”: starting Preparation for following tasks Individually = Worksheet,
preparation = computers, logginginon computer
english-corpora.org
(5 min)
Task 2 “Let’s talk about Learning vocabulary in chunks; students Individually, Worksheet,
) temperature”: finding out learn to use words in appropriate contexts. | partner handout,
(20 min) about collocations. work computers
Task 3 “Either...or” and “What can = Advanced students conduct more specific | Individually = Worksheet,
(optional) | say instead?” queries to acquire more detailed handout,
vocabulary knowledge. computers
(20 min)
Discussion | Comparison and correction = Students present their solutions in class Plenum Projector/ Smart
) of the students’ results. and reflect on the learned content and Board
(15 min) method.
Post-task/ | “Word map”: Organising Students integrate new vocabulary into Individually = Worksheet,
homework  new words and chunks. already known structures. handout, computer
(15 min)
3.2.2 Tasks
Task 1
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Go to the “Analyse text” function of the COCA and access your saved text by as explained in
section 3.1.2 above (steps 9 and 10).

From this point onwards, share your screen with the class and explain the following to your
students:

The words in the text are highlighted in different colours. Each colour stands for a specific
frequency range. Blue words are very frequent in English, green words occur less frequently.
Yellow words are relatively rare. The latter are often very topic-specific and are therefore likely
to be unfamiliar to students. Now, let the students begin their tasks. Ask them to read the text
individually and to highlight unfamiliar words (task 1a). Let the students decide on three words
they want to learn more about. On your shared screen, take the students through the following
steps for each word and explain what can be seen so that they can solve task 1b on their worksheets
afterwards:

1. Make sure you are on the “WORD” interface (Fig. 12).

Fig. 12: The “WORD” interface

2. One by one, click on the three unfamiliar words in the text. A page with more information on
the specific word will appear (see example in Fig. 13).

climate o @ © #1487 TOPICS

greenhouse, warming, global, carbon, emission, temperature, drought, change, scientist, arctic,

D |:| O |:| l:l I:I environmental, warm, dioxide, atmosphere, gas, tropical, fossil, energy, ocean, weather
——1 | s

BLOG WEB TV/M SPOK FIC MAG NEWS ACAD

COLLOCATES
[ 1. the weather in some location averaged over some long period ] NOUN change, science, scientist, impact, model, effect, earth, policy
of time 2. the prevailing psychological state {E VERB  change, affect, address, warm, predict, adapt, contribute, combat
E Q YouGlish PlayPhrase Yarn AD) global, political, current, economic, warm, cold, intergovernmental, changing
® Translate: choose language ADV  eg, ie, negatively, radically, drastically, moderately, computationally, definitively
(" SYNONYMS

atmosphere| atmosphere, climate, environment, feeling, mood,
sense, situation, surroundings |weather| environment,

\_Microclimate, temperature, weather

Fig. 13: Information page of the word climate

The main form of the word is highlighted and presented at the top of the page. It is followed by
its word class in brackets. Below, the bar chart indicates the frequency distribution of the word
across the eight text registers included in the COCA: blogs, websites, TV and movies, spoken
language, fiction, magazines, news and academic publications. For example, the noun climate
is least common in TV/movie language and fiction, and most common in blogs and academic
language. The section “Topics” in the top-right corner shows words associated with climate and
can help you find related words and concepts.
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3. In order to fill in Table 1 on your worksheet, find the word’s definitions below the bar chart.
Also, look at the section below that shows synonyms and marks the most appropriate ones, as well
as the section “ 7, listed on the right.

4. To find out more about the word’s collocates, click on “more” right next to it (Fig. 13). You will
then be taken to the following page (Fig. 14).

COLLOCATES | CLIMATE | | NOUN Advanced options A Clusters Topics Dictionary Texts KWIC © &
+NOUN NEW WORD ? +VERB NEW WORD ? +ADV NEW WORD

change

global

656 | 3.59 affect 40 | 3.59 ie

?
1925 | 4.39 science B political
1805 | 5.29 scientist B 1048 | 3.73 current 492 |3.29 address Bl 120|258 negatively B
1352 | 4.59 impact El 761 | 3.07 | | economic 382 |5.01 warm El| |19]252 radically 5
1306 | 3.66 H model B 741 | 440 | warm 276 |3.35| | predict El| |16|265| | drastically B
1073 | 3.20 effect El 560 |3.28 cold 242 | 418 adapt Bl (12|25 moderately 5
796 | 3.36 earth E 488 |9.37 intergovernmental 216 | 2.61 contribute E 8 |5.70 computationally B

Fig. 14: “Collocates” page of the word climate

There, you will see four tables grouped by part of speech and frequency, one each for noun,
adjective, verb and adverb collocates. Open the “Advanced Options” menu, enter the number 1
into the blank field and press GO (Fig. 15). Now, only collocates appearing to the immediate left
or right of the noun climate will be displayed in the tables.

SORTBY-MI MIN i1 || 1] O ESET | ? |HIDE

Fig. 15: “Advanced options” menu on the “Collocates” page

5. Pay attention to the grey blocks in the columns next to each collocate (Fig. 14). They indicate
the most frequent position of the collocate relative to the search word climate, i.e., either before
or after the word. The darker the colour, the more frequentliy does the search word’s collocate
appear in this position. For example:

CLIMATE + noun: climate change

CLIMATE + adjective: global climate change
CLIMATE + verb: (to) change the climate

CLIMATE + adverb: (to affect) the climate negatively

In some cases, the blocks to the left and right of the collocate are white, which means that these
collocates can appear both before and after the noun climate.

6. To go back to the search word’s information page, either click on the little arrow in the top-left
corner or on “ANALYZE TEXT” (Fig. 16).

< < ’ C @ © & nttpsy//www.english-corpora.org/coca oo v I @

SEARCH WORD CONTEXT ANALYZE TEXT

Fig. 16: Going back to the information page

Task 2 and 3
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After guiding the students through the first task, ask them to start their computers and to solve
tasks 2 and 3 independently with the help of the handout (cf. Appendix).

4 FOLLOW-UP ACTIVITIES AND FURTHER IDEAS

As shown in the worksheet and the lesson plan above, this lesson can be adapted to different levels
of language proficiency and the amount of experience students have had with using digital media
in the classroom. Task 3 could be given as homework or as an additional task for more advanced
students, for example.

Further, this lesson can serve as a basis for different follow-up activities. Apart from finishing and
expanding the word map on the worksheet, further activities may include:

+ gathering new words relating to the “Fridays for Future” movement,

+ preparing presentations about climate-related topics,

+ working in groups and designing posters to inform others about climate-related issues or

movements.

5 CONCLUSION

This lesson allows EFL learners to expand their vocabulary while working independently. With
the help of a corpus, students develop a deeper understanding of topic-specific vocabulary. The
worksheet aims to show students how to learn new vocabulary in chunks, which then enables
them to use new words in appropriate contexts. Organising new vocabulary in a word map
makes learning more sustainable, as visualisations can help learners memorise new words and
collocations more easily.

Students are provided with a detailed handout that guides them through the individual steps of the
lesson so that an introductory lesson on how to use a corpus is not needed.

Crucially, the methods used in this lesson can easily be applied to other topics. To do so, you would
only need to change the basic text and adapt the worksheet and handout.
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7 APPENDIX

Download the full worksheet and the handout by clicking on the images.
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Student worksheet: Climate change — new words

How to solve these tasks successfully:

Check if the following things are right. If you cannot tick off all of them, tell your teacher

about the problem. As soon as everything is in order, you are ready to start!

o My computer is running.
o It is connected to the internet.
o I have the text my teacher provided ready for digital use.

o [received a handout.

7

Tasks

1) Discovering new words

a. Read the article and highlight unfamiliar words.

b. Pick three unfamiliar words you want to learn more about. Fill in Table 1 below.

Table 1: Information about new words (N = noun, V = verb, ADJ = adjective, ADV = adverb)

Un::‘:n rdll“r Synonyms Definition Most frequent collocates
Example: e The weather in some 1: climate change
S PRETE,  location averaged over 2: global climate

climate weather . . . -
some long period of time 3: climate science
I:
2:
3:
I:
2:
3:
I:
2:
3:

Fig. 17: Student worksheet

Worksheet — Solutions
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Student handout: Climate change — new words

Task 2)
a. What kinds of temperatures and temperature phenomena exist?

1. Go to www.english-corpora.org/ and choose the Corpus of Contemporary American English

(COCA).

English-Corpora.org

L5

home corpora users related resources my account upgrade help

The most widely used online corpora, Guided Lo, overview, search ypes, varialion, virtual corpord, corpus-besed resources,

The links helow are [or the anling interface. But you can also 00mnlc~aﬂ the corpora 1o USE 0N your own computer,

Corpus (online acoess) Download #words Diabect Tume period Genre(s)
1web: The intelligent Web-based Corpus ] 14 billion 6 countries 2017 Web
News on the Web (NOw) o 11.9 billions | 20 countrics 2010-yesterday Web: News
Global Web Basad English (GloWbE) o ‘.9billlon | 20 countrles 201213 Web (incl blogs)
Wikipedia Corpus oo .9 billion (Various) 2014 Wikipedia
Corpus of Contemporary American english (COCA) ) .0 billion Amencan 1990-2019 Balanced
Coronawrus Corpus o 344 millicnr | 20 countrics | Jan 2020-yesterday Web: News
Lorniae of Ll eal 8 crcl Cociich (moiay L5, 400 moubion Looadoan S St -

2. On the COCA search interface, type in the word “temperature” followed by “NOUN".

Chart Word Browse +

|temperature NOUN |

I Find matching strings | | Reset |

[ Sections Texts/Virtual Sort/Limit Options

3. Click on “Options” and change “GROUP BY WORDS” to “GROUP BY LEMMAS?” in the

drop-down menu.

Fig. 18: Student handout
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CHAPTER 12.

ACT RESPONSIBLE, THINK SUSTAINABLE - EXPANDING VOCABULARY TO
WRITE ABOUT SUSTAINABILITY

RIEKE STAHNKE, MARLENA WEGESIN, AND LARA BREDE

1 INTRODUCTION AND RATIONALE

Project-based teaching has become increasingly popular. The method is deemed to be potentially
highly beneficial in terms of student engagement, independent and social learning, as well as
offering many options for differentiation within mixed ability groups. However, conducting
projects is often labour-intensive for teachers. Especially in English Language Teaching (ELT),
project work often requires students to acquire subject-specific linguistic skills.

This chapter aims to present a flexible approach for providing students with the necessary
linguistic support to conduct project work while also keeping the time needed for teacher
preparation at a minimum. By teaching students how to use basic strategies of corpus linguistic
research, this method will enable students to find the lexical information they need for the specific
topic of their choice. This allows for more freedom and differentiation, and also guides the
students to think of language as lexical patterns rather than as strings of individual words.

As an exemplary context in which the presented approach can be taken, this chapter outlines
a project about sustainability, which is a highly topical issue in today’s world and, thus, very
relevant to students’ lives. The main objective is to enable students to talk and write about topics
of their own interests related to sustainability and to express personal opinions and emotions
about them, which is in line with the secondary school curriculum of Lower Saxony, Germany
(Niedersichsisches Kultusministerium 2015: 19, 23).

OUTLINE AND LEARNING OBJECTIVES

o Target learners: Intermediate to upper-level students at secondary school
¢ Intended product of the project: A blog entry, podcast or video
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e Prior knowledge: Students have acquired some knowledge and key vocabulary on sustainability
e Previous lessons: In groups, students have decided on their final topics for their projects and
created a draft outline for their writing including key topics and arguments

Preparatory lesson 1 introduces data-driven learning using the “List™-function

e Preparation time: 20 min (or less if you are already familiar with www.english-corpora.org)
e | essontime: 45 min

Practice lesson 2 uses data-driven learning to find collocations for key vocabulary for the students’ project
ideas

e Preparation time: 25 min

e Lessontime: 90 min
Learning objectives
By the end of the second lesson, students should...

¢ understand the benefits of using corpora to express themselves in idiomatic and natural English,
e understand the meaning and use of collocations,

o be able to use basic functions of the corpus tool to independently search for idiomatic language
(word pairs, collocations and example sentences) relevant to their project topic, and

e have contextualised and expanded their existing vocabulary about sustainability in preparation for
working on their projects.

\

2 CORPUS, TOOLS AND METHODS

The corpus used in this chapter is the Corpus of Contemporary American English (COCA), freely
accessible on www.english.corpora.org/COCA. It provides the option to look exclusively at the
language of blogs (assuming that the language of blogs is comparable to the language of podcasts
and videos), and includes a large number of recent texts, which is vital for a topic like sustainability
that has rapidly gained public attention in the past few years. Moreover, the COCA works best
for finding collocations on www.english-corpora.org, as it automatically groups words by part-of-
speech, making its output more learner-friendly.

In the lessons, students will first use the “Texts/Virtual’-function to create a virtual corpus (their
own subcorpus of the COCA) that only includes blogs about sustainability. They will then
continue to explore this subcorpus by means of the “List’-, and “Collocates”-functions to find
idiomatic language.

3 STEP-BY-STEP GUIDE

3.1 TEACHER PREPARATION

Creating a virtual corpus

Go to www.english-corpora.org. You should see a list of the corpora available on the website. Click
on “Corpus of Contemporary American English (COCA)” (Fig. 1):
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English-Corpora.org

corpora users related resources my account upgrade help

The most widely used online corpora. Guided tour, overview, search types, variation, virtual corpora, corpus-based resources.

The links below are for the online interface. But you can also o download the corpora for use on your own computer.

Corpus (online access) Download # words Dialect Time period Genre(s)
iWeb: The Intelligent Web-based Corpus O 14 billion 6 countries 2017 Web
News on the Web (NOW) o 11.8 billion+ 20 countries 2010-yesterday Web: News
Global Web-Based English (GloWbE) o 1.9 billion 20 countries 2012-13 Web (incl blogs)
Wikipedia Corpus o 1.9 billion (Various) 2014 v Wikipedia

I Corpus of Contemporary American English (COCA) 9 1.0 billion American 1990-2019 Balanced I
Coronavirus Corpus o 830 million+ = 20 countries =~ Jan 2020-yesterday Web: News
Corpus of Historical American English (COHA) o 400 million American 1810-2009 Balanced
The TV Corpus () 325 million 6 countries 1950-2018 TV shows
The Movie Corpus o 200 million 6 countries 1930-2018 Movies
Corpus of American Soap Operas o 100 million American 2001-2012 TV shows

Fig. 1: List of corpora available on the web interface

Make sure that you are logged in, as you will create a virtual corpus on your account, i.e., it will
only be visible to you (Fig. 2) (If you have not used the website before, you will need to register first
by clicking on “My account” in the menu and then “Register” and filling out the required form.
This is free and takes no longer than a minute).

Select “Texts/Virtual” in the blue box on the right, and click on “Create corpus “(Fig. 2).

[A] & Corpus of Contemporary American English [z B @ [ ¢ [B

VIRTUAL CORPUS CONTEXT OVERVIEW

IEI Chart Word Browse + @ @
|

Find matching strings | I Reset |

VIRTUAL CORPORA

Create a "virtual corpus” -- essentially your own personalized corpus within
COCA. You can create the corpus either by keywords in the texts (e.g. texts with

O Sections Texts/Virtual Sort/Limit Options the words investments, basketball, or biologyj, or information about the texts
(e.g. date, title, or source), or a combination of keyword and text information.
FIND TEXTS I Create corpus I You can then edit your virtual corpora, search within a particular virtual corpus,
MY CORPORA compare the frequency of a word, phrase or grammatical construction in your
""""" Edit corpora different virtual corpora, and also create "keyword lists" based on the texts in

sustainability :
your virtual corpus.

Find keywords
Click on any of the links above for more information.

Refresh list
P Detailed overview (NEW: Aug 2020)

Fig. 2: Creating a virtual corpus
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You should now see a search form (Fig. 3) that allows you to select certain texts from the COCA
to include in your virtual corpus. For our purposes, we only want to include texts of the genre
“Blog”. However, to exclude highly specialized texts with academic language, we will not select the
subgenres “ACAD” and “LEGAL". To do so, press “Ctrl” on your keyboard and click the individual
subgenres of “BLOG” in the list, leaving out “ACAD” and “LEGAL” (Fig. 3).

To only include texts that are relevant to the topic of our project, type sustainability in the field next
to “Words in text”. Then press “Submit” (Fig. 3).

SEARCH CONTEXT OVERVIEW

Source : ( | [ Find sources |

(optional, and can use substring)

Article title : Include plots (TV and Movies)

Genre/domain WEB BLOG MoV ™ SPOK FIC MAG NEWS ACAD
AL - |Acad o ALL N - | ALL ~| faw | |ALL ~| AL ~| |aw
Acad Argam Action Action | ABC Gen {Book) | News/Opin Monay Education
Argum Fic Adult Advntr NBC Gen (jrnl) | Financial Life History
Fc Infe | Advntr Anirn CBS SciFilFant | ScifTech Sports Geog/Sacsci
info Inste Anim Comedy CNN Juvenile | SaciArts Editorial Law/Polsci
instr v ‘Lfﬁ“‘ - Biog - Crime FOX = Movies - | Refigion - Misc - Humanities

Words in text <
—

You can create a "virtual corpus” by selecting texts from among the nearly 500,000+ texts in the COCA carpus, This allows you to move beyond the categories that we
have created (by genre and year) to select texts from the corpus in any way that you want.

You can use any of the criteria shown to the left to determine what texts will be in the virtual corpus. All of the criteria are optional - just use those that you want,

Note that via this search form, you can only enter one single word in the [WORD] field. If you want to do more complicated searches with multi-word strings,
substrings, lemmas, grammatical constructions, etc then you should create a virtual corpus using keywords. See the instructions by clicking on TEXTS/VIRTUAL in the
search form, and then "Keywords in the Text" (the first link in that help file).

After you've created the corpus, you can add or delete texts and make other modifications to the corpus. You can also search just within the virtual corpus that you've

created; you can compare the frequency of words and phrases across your different virtual corpora; and you can generate keyword lists from any of the virtual
corpora.

Fig. 3: Searching for texts in the corpus

On the next page, you will find a list of all the texts your query has returned. Give your virtual
corpus a name (e.g., sustainability) by typing it in the field next to “SAVE AS” and finally click
“SUBMIT” (Fig. 4) to finish building your virtual corpus (Fig. 5).
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Corpus of Contemporary American English @ ©) CANORT N

SEARCH

CONTEXT HELP

You can add or remove texts below, and then either save these texts as a new virtual corpus, or else add them to an existing virtual corpus,

LUV U Sustainability Blog

ORADD TO; [ ReseT |

HELP YEAR  GENRE SOURCE TITLE
1 2012 BLOG ...nationaljournal.com Should Fuel Taxes Pay For Alternative Transportation...
2 2012 | BLOG  ...nationaljournal.com What Are The Five Most Important issues Facing The Aviation Industry...
3 2012 | BLOG ...nationaljournal.com What Do You Think Of DOT's Draft Strategic Plan? - Transportation..,
4 2012 BLOG ..a-wildwood.patch.com County 'Goes Ape' to Help Save Greensfelder Park in Wildwood...
S 2012 BLOG ..al.michaelbunker.com IndieGoGo Stole the Money... {as far as we know now)...
6 2012 | BLOG ..alismaccelerator.com The Role of Philanthropy in Local Accountability Journalism...
7 2012 BLOG ..allupblog.gallup.com Gallup.com - The Gallup Blog: A Different Way to Think About...
8 2012 | BLOG ..amethepatriarchy.com Spinster aunt Is Informed that Pussy Riot’s ideological carpet doesn't.,,
9 2012 BLOG ..ance.fortune.cnn.com Congratulations, Mr. President. Here's how to fix the economy. - The...
0 2012 BLOG |..anover-workedmom.com Heip Educate Children about the Importance of Healthy Diets and...
1" 2012 | BLOG .. .antafe.wordpress.com A Uittle Help All Around | A Year in Santa Fe..,
12 2012 BLOG | ..asedal.wordpress.com Anyane over the age of 35 should read this, as | copied this from a...
13 2012 BLOG ..atsforlunchhoney.net What's For Lunch Honey? | Experience Your Senses: Dubal: A State...
4 2012 | BLOG ..aur-net.blogspot.com Pterosaur.net Blog: How giant pterosaurs are struggling to take off..,
15 2012 = BLOG ..bcentre.blogspot.com GEO REHAB CENTRE: USE OF MASS MEDIA IN THE AREA OF...
16 2012 BLOG .. .bergin.wordpress.com Is Sustainability an important part of a design brand? | rory bergin's...
17 2012 BLOG ...bility.wordpress.com The power of paradigms in land management: the case of grazing...
18 2012 BLOG ..blogus.wordpress.com Leaves and Twigs: An Unscientific Roundup of the Best...

Fig. 4: List of texts selected

SEARCH

MY VIRTUAL CORPORA

CONTEXT HELP

FIND KEYWORDS @ SPECIFIC  FREQ

w [

SUSTAINABILITY BLOG 744

3,624,790

NOUN VERB AD| ADV N+N ADj+N

Fig. 5: Your virtual corpus

Preparing the warm-up activity

The warm-up activity aims to show students the benefits of using corpora to obtain information
about how words are naturally used together by asking what verb (maintain, preserve, retain, etc.)
is most frequently associated with biodiversity. As preparation, search for the results in the full
corpus:

Choose the COCA, click on the “+” next to “Browse” and then on “Collocates”.

Then type biodiversity into the “Word/phrase” search field, click on “POS” (part of speech) next to
“Collocates”, choose “verb.ALL", and select one position to the left (= verb that precedes biodiversity
by one position within the sentence).

Next, click on “Options”, and let your search results be grouped by “LEMMAS” to make sure that
conjugated verb forms do not result in duplicated findings (Fig. 6).
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List Chart Word Browse

Collocates| Compare KWIC -

biodiversity Word/phrase
e Collocates 3
[TaT3T2T1 oo 112]3[4]+]

Find collocates

Reset

[] Sections Texts/Virtual

# HITS

# KWIC

GROUP BY

DISPLAY

SAVE LISTS

Sort/Limit Options

100

200

I ‘ LEMMAS I

NO

Fig. 6: Searching for verb collocates of biodiversity

RAW FREQ

In this case, do not choose the newly-created virtual corpus, as the whole content of the COCA

will provide more results.

Submit your search (“Find collocates”) to obtain a list of the most frequent verbs co-occurring with

biodiversity (Fig. 7).
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(& Corpus of Contemporary American English (§) v B

ACCOUNT

ON CLICK: @ TRANSLATE (?2) @ GOOGLE [@ IMAGE [E) PRONVIDEO (1) BOOK
B G e o e e, F SR e]
1 [CONSERVE] 83
2 [PROTECT) 74
3 [PRESERVE] 29
4 [REDUCE] 28
5 [PROMOTE] 25
6 [MAINTAIN] 23
7 [SEE) 17
8 (BE) 16
9 [THREATEN] 14
10 [AFFECT) 13
1 [ENHANCE] 10
12 [ALTER] 9
13 [SAVE] 8
14 [INCREASE) 7
15 [DESTROY) 7
16 [SUSTAIN) 7
17 [CONSIDER] 6
18 [INTEGRATE) 6
19 [INVESTIGATE] 6
20 [INFLUENCE) 6

Fig. 7: List of verb collocates of the search item biodiversity

Take a screenshot which you can present to your students during the warm-up of the second
lesson.

For the first warm-up activity, select the first five findings, and click on “CONTEXT” just above
the first verb of the list (Fig. 7).

Randomise your results afterwards (by clicking on a number next to “Find sample” in the top left
corner of the result list) and take a screenshot to present in class.

Getting to know the “List”-function

Next, you should become familiar with the tasks that are used in the lesson and try out the “List”-
function so that you can walk your students through the steps in class.

Go to the COCA again and type the word sustainability in the search box. This word serves as an
example to show how the “List”-function works.

Limit your search to your virtual corpus by clicking on “Text/Virtual”, select your corpus (here:
sustainability) and click on “Find matching strings” (Fig. 8).
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List| Chart Word Browse +

sustainability

Find matching strings | | Reset

[] Sections = Texts/Virtual Sort/Limit Options

FIND TEXTS - Create corpus
MY CORPORA

PR Edit corpora

Find keywords

Refresh list

Fig. 8: Using the “List”-function

You will find a very short table that tells you how often sustainability appears in the corpus. Click
on the word itself (Fig. 9) to obtain a list of examples of texts that feature the noun sustainability
(Fig. 10).

[A] ! Corpus of Contemporary American English @, HNO) v B

OVERVIEW

CONTEXT

ON CLICK: @ TRANSLATE (72) GOOGLE (@ IMAGE [ PRONVIDEO [0 BOOK
? ALL FORMS (SAMPLE): 100 200 500 FREQ
1 0O SUSTAINABILITY 1332

Fig. 9: Frequency results of sustainability

These examples are called concordance lines. Click on any number in the top left corner (Fig. 10)
to randomise the search and thus gain a more varied overview of how the word is used in different
contexts.
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BLOG
BLOG
BLOG
BLOG
BLOG
BLOG
BLOG
BLOG
BLOG
BLOG
BLOG
BLOG
BLOG
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BLOG
BLOG
BLOG
BLOG
BLOG

0J

..s.kontentkonsult.com
100rsns.biogspot.com
cruxcatalyst.com
cruxcatalyst.com
dailykos.com
dallykos.com
blog.icfull.com
urbnlivn.com
Www3.gmiratings.com
lifetips.att.com
lifetips.att.com
livinggreenmag.com
...e-caeli.blogspot.com
e-caeli,blogspot.com
...bergin.wordpress.com
...bergin.wordpress.com
...bergin.wordpress.com
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..bergin.wordpress.com

FREQUENCY

[aveust] crooseusT [ —  crearenewust[ | @

Instead of economics being our tool for socletal advancement. happiness, health, and sustainability, the profession has lost its way In econometrics, neo-
know that tenured faculty aren't about to take a pay cut to ensure the sustainability of the system. # | understand, but that's not an excuse.

and they might even be figments of our collective Imagination. # Sharon is a sustainability ideas transmitter, writer and activist. from Adelaide, South Aus
from’ bigger' to’ better'. # Sharon has been working on sustainability issues in paid and voluntary work in both the government and the NGO sector sinct

SHOW DUPLICATES

will in fact actively oppose it)? # it seems to me that the sustainability and potential scale of a " Clintonian-German " model remains to be seen. The
is that unless it is addressed in the context of environmental issues, the economic sustainability and soundness of alternative contexts will become irrele
in the electronic information sector collective uplift of the circumstances, we believe that the sustainability of investment opportunities in the industry sh
Future # Tomorrow, a two-story house that was designed to be a model for sustainability will debut at the Seattle Center. Dubbed the' House of the Imm
but significant positive relationship with the level of relative stock prices, as do corporate sustainability efforts. And, of course, there's the catch-all of all ¢
and I'm done! Meet the Author # | became Director of the Sustainability Program Office, AT &T; Marketing Communications in April, 2011. My AT &T;
and a background in Marketing, | assist AT &T's; corporate customers in meeting their sustainability goals. | am also an author on AT &T's: Business Netw
. is your guide to' the mindful life’: yoga, organics. sustainability. genuine spirituality, conscious consumerism, fair fashion, the contemplative arts... anyth

56 Suppliers Sustainability consultants Is Sustainability an important part of a design brand? # Peter Murray

©. Suppliers Sustainability consultants Is Sustainability an important part of a design brand? # Peter Murray, chairman of the

for designers he said that it no longer made sense for consuitancies to talk about sustainability being part of their brand, as it' ought to be part of every
that he is partly right and partly wrong. He ought to be right because sustainability ought to be part of how people work in construction by now, we certz
Or just talking about it. # | don't think that we are doing sustainability yet. We are still routinely designing and bullding bulidings that fall very far short
mood in the housing industry. still reeling from the credit crunch, is that sustainability can wait until we can afford it. So how can we claim to be
that we should accept lightly. # | think that designers need to think about sustainabllity more. and what it means to us both as individuals and practices,

Fig. 10: Search result using the “List”™-function

3.2 LESSON 1

Plan for the first lesson

Duration: 45 minutes

Table 1: Lesson plan for lesson 1

Phase Task Implementation Interaction form | Materials
(1) Warm-U Translating:Wir miissen | Problematisation of translating etwas
5 min P die Artenvielfalt erhalten without considering the Plenum Electronic devices*
erhalten. context
Creating an account and a virtual
(2) Preparation Preparation of corpus | corpus on www.english-corpora.org Individual work Electronic devices,
15 min work Following the instructions on the Worksheet A

worksheet

(3) Practice
15-20 min

How can we use
sustainable in a

Using the “List™-function and working
with concordance lines

Individual/ partner
work

Electronic devices,
Worksheet A

sentence? Practising data-driven learning
. Sharing results and discussing
(4) Conclusion How did it go? problems Plenum ——

5-10min Outlook on next lesson

* = interactive whiteboard, students’ computers/laptops

Tasks and instructions

Warm-up

Wir miissen die Artenvielfalt erhalten.
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The warm-up activity serves not only to activate students’ cognitive skills, but also to make
them aware of the relevance of corpus work for being able to express themselves accurately and
idiomatically in English. For this purpose, select a topic-related sentence in the students’ first
language which includes at least one word that is problematic with regard to its translation into
English. In this chapter, the German sentence Wir miissen die Artenvielfalt erhalten (We need to
conserve biodiversity’) has been chosen to highlight the ambiguous meaning of the verb erhalten,
which, in other contexts, could just as well be translated as keep, retain or get.

Present the sentence on the board and ask your learners to translate the sentence into English. It
is assumed that students will be divided over the translation of the verb erhalten and you can show
them the respective entry in a learner dictionary (Fig. 11) to make them aware of the different
options for communicating the meanings of erhalten.

4. erhalten (bewahren):

> etw erhalten to maintain sth o ooe
%> etw erhalten (Vitamine/Wirkstoffe) to retain
«> [durch etw AkK] erhalten bleiben to be preserved [by sth]
«> [sich Daf] etw erhalten to keep sth > oo
«> ich sehe, du hast dir deinen Optimismus erhalten | see you're still an optimist o eoe

© 32 Beispiele aus dem Internet

5. erhalten BAU (bewahren):
«> etw erhalten to preserve sth o oo
> etw ist erhalten sth is preserved > oo
<> gut erhalten sein scherzh ugs to be well-preserved scherzh ugs
4> [durch etw AkK] erhalten bleiben to remain preserved [by means of sth] .y
#> jdm erhalten bleiben to be with sb @ oo
«> jdm erhalten bleiben jron to be with sb [> eoe
jdm erhalten bleiben iron to not lose sb o ooe

© 21 Beispiele aus dem Internet
Fig. 11: Dictionary entry for erhalten (www.pons.de)

Seeing that there are obviously several possible English translations (maintain, retain, keep, preserve),
students will understand that they need another tool to find out which of the translations is
appropriate in the example sentence. This point gives you the perfect opportunity to introduce the
world of corpora and corpus work generally by subsequently presenting the concordance lines for
“verb + biodiversity” using the “Collocates”- function on www.english-corpora.org (Fig. 12).
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Corpus of Contemporary American English @, @

SEARCH ERROR CONTEXT +

FIND SAMPLE: 100
PAGE: << < 1/2 > >>

CLICK FOR MORE CONTEXT Om CHOOSELIST | —— cREATENEWLST[ | @ SHOW DUPLICATES

1 1997 ACAD  EnvirAffairs A B C should awaken a broader cross-section of the world's peoples to the need to conserve biodiversity in order to maintain sustainabllity of the Earth's vanishi
2 1991 MAG Sierra A B C atime, of even a single national park. # The movement to preserve biodiversity represents a natural evolution of conservation strategy. It is both the next
3 2004 ACAD Environment A B C ,2003). # DIAGRAM: Figure 1. New market solutions to conserve biodiversity: NOTE: OTC (" over-the-counter ") trading involves direct negotiation with buy
4 2010 SPOK NPR_Science A B C ,todoisthink in a much more complicated way about how to preserve biodiversity. We know that simply putting a fence around a protected area and leay
5 1996 MAG Environmental A B C think we have to come up with a formula that will enable us to preserve biodiversity without necessarlly managing it in the sense of trying to freeze it In tin
6 1997 ACAD Bioscience A B C #Vinually all conservation biologists agree that habitat preservation is the best way to conserve biodiversity. Setting aside large tracts of land so that they
7 2003 MAG NaturalHist A B C nation, the demands of economic development must compete for land with efforts to conserve biodiversity. In that context, the study of endemism can he
8 2004 ACAD Bioscience A B C ortheonly answer. Protected areas, although necessary, are insufficient to conserve biodiversity in the long term (Soul and Terborgh 1999). Some species,
9 2009 MAG Motherjones A B C forests: What happens to the people who use the land? Efforts to protect biodiversity in the dwindling wildlands of the world have increasingly run into a d
10 1997 ACAD EnvirAffairs A B C  which is implementation by individual countries of new natlonal laws and policies designed to conserve biodiversity resources and to use those resources
11 2000 ACAD Humanist A B C the United Kingdom and elsewhere spearheaded the fledgling international program to protect wildlife and preserve biodiversity. The American Humanist
12 /2012 WEB rassak.com A B C of YouTube from the Rainforest Alliance, a group with a mission to " conserve biodiversity and ensure sustainable livelihoods by transforming land-use pre
13 1992 ACAD Bioscience A B C 21~ asdrafted for Rio also calls for a varlety of actions to conserve biodiversity (UNEP 1992b). # Indeed, the United States has been conserving genetic

14 2000 ACAD Bioscience A B C |, biogeographic, and evolutionary factors are connected by physiological and ecological interactions that promote biodiversity across the surface Limiting
15 2012 WEB ..tionalgeographiccom A B C climate change, and meteor strikes have reduced the earth to small refuges that protect biodiversity before, and now we are just about to do the same. Tt
16 1995 ACAD Environment A B C ,inmany fields, science is inadequate. For example, efforts to preserve biodiversity are hampered because we do not know how many species there are ol
17 1998 MAG VegTimes A B C required to produce, distribute and apply synthetic fertilizers. Organic farming practices also pi biodiversity-the perp 1 of a broad variety of p
18 2007 MAG Environmental A B C often have a top-down effect on habitats, helping to shape the landscape and preserve blodiversity. North America’s big beasts weren't just an lce Age anc
19 2011 ACAD Bioscience A B C caused by the loss of symbionts further compromises the capacity of these reserves to conserve biodiversity over the long term. A substantial shift toward
20 2012 WEB ..nersdictionaries.com A B C protect biodiversity.? (Compare: We clearly need to do more to protect biodiversity.) It is unfortunate that the practice of keeping monkeys as pets still con ,

>

Fig. 12: Concordance lines for verb + biodiversity (five most frequent verbs)

The warm-up demonstrates that one-to-one translations using dictionaries do not necessarily
yield the right results but that research on actual language use in context is needed. By introducing
and discussing the concordance lines, you not only provide a first example of data-driven learning,
but also give students a taste of what they will be working with during the upcoming lessons.
However, you should point out that this list of examples is not representative and does not allow
for an immediate conclusion as to which verb is most suitable for translating Wir miissen die
Artenvielfalt erhalten. The final answer will be given in the warm-up activity of the next lesson.

Preparation

Before students can start working with the corpus, they need to register on the website and create
a virtual corpus. For this purpose, hand out Worksheet A and guide the learners through the
instructions (“Preparation of our corpus work”).

Ask a student to come to the front to create their account and the virtual corpus on the interactive
whiteboard while giving them the necessary instructions. In the meantime, the other students
follow those steps on their own computers.

Practice

As preparation for their task, show your students how to use the “List”-function by going through
the steps on the whiteboard while they follow them on their computers. Just as in the preparation
phase, use the word sustainability as an example to show how the “List”-function works.

Explain that the resulting concordance lines are the most fundamental function of corpus work,
since each of these concordance lines displays a different, authentic, contextual use of the word
sustainability.

CORPORA FOR THE EFL CLASSROOM 221


https://pressbooks.com/app/uploads/sites/127373/2021/02/Fp-fVO3FmsDnWA2FeCqhcTpVVJLHKwRshS_jEmn76VHhy6mnUOdIsJXPJ55NuypcIEDl7xCPbDN5f7VnwPCedoBh_YRShnPBWZYx1DIjUg_i_sXyEWjujKIv9XW_tCn4RBiiEs4Nau3MvxLKCg.jpg
https://pressbooks.com/app/uploads/sites/127373/2021/02/Fp-fVO3FmsDnWA2FeCqhcTpVVJLHKwRshS_jEmn76VHhy6mnUOdIsJXPJ55NuypcIEDl7xCPbDN5f7VnwPCedoBh_YRShnPBWZYx1DIjUg_i_sXyEWjujKIv9XW_tCn4RBiiEs4Nau3MvxLKCg.jpg

After this introduction, students can continue with the practice tasks on the worksheet either
individually or in pairs. Note that the worksheet includes step-by-step instructions as additional
support.

The task requires students to implement what they have learnt about corpus work by searching for
nouns that occur with sustainable and aims to expand their vocabulary to improve their language
for this project. To this end, students will be asked to write their own sentences using the word
combinations they found. Tell your students that they can use these or similar sentences for their
project later on.

Use the remaining five to ten minutes of the lesson for the students to share their results (both
the words and example sentences from the corpus, and their own sentences) and to talk about and
answer issues and questions.

3.3 LESSON 2

Teacher preparation
Collecting vocabulary for the mind map

As an introduction to the lesson students create a mind map of their existing vocabulary
knowledge which could be relevant for their chosen topics. The mind map should display the
topics that the groups have chosen (Fig. 13).
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(: public transport

Fig. 13: Example mind map

You can prepare the main skeleton of the mind map (sustainability in the middle and the topics of
the group projects) on the board or, if available, on an interactive whiteboard before the lesson.
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Use the teaching material from previous lessons to note down vocabulary that you can expect
students to come up with for each of their topics. Additionally, use the corpus to collect more key
vocabulary and further ideas to help you guide the discussion in class and to make sure that the
key terms for each topic are included in the mind map.

To browse for keywords in the virtual corpus, go to www.english-corpora.org and ensure that you
are logged into your account. Then, go to the COCA again and select “Texts/Virtual.” Click on
“Edit corpora” to access your virtual corpus (Fig. 14).

[A] A Corpus of Contemporary American English @, ® @ DN |

VIRTUAL CORPORA CONTEXT OVERVIEW
Chart Word Browse + @ LOGGEDIN
| VIRTUAL CORPORA
Find matching strings I [Reset]

Create a "virtual corpus” -- essentially your own personalized corpus within
COCA. You can create the corpus elther by keywords in the texts (e.g, texts with
O Sections Texts/Virtual Sort/Limit Options the words investments, basketball, or biology), or information about the texts
(e.g. date, title, or source), or a combination of keyword and text information.

FIND TEXTS Create corpus You can then edit your virtual corpora, search within a particular virtual corpus,
MY CORPORA compare the frequency of a word, phrase or grammatical construction in your
;:s;;r-\ablhty different virtual corpora, and also create "keyword lists" based on the texts in
your virtual corpus.
Find keywords
Click on any of the links above for more information.
Refresh list

‘ Detailed overview (NEW: Aug 2020)

Fig. 14: Edit corpora

You now see the page that contains information about your corpus. In the column “FIND
KEYWORDS’, click on “NOUNS?” (Fig. 15) to obtain a list of nouns that are particularly frequent
in your corpus as compared to a large reference corpus of general English (Fig. 16).

[A] & cCorpus of Contemporary American English [ga (®) @ v B

CONTEXT

OVERVIEW

MY VIRTUAL CORPORA ‘ Detailed overview (NEW: Aug 2020)

HELP 1 8 LIST NAME #TEXTS ¢ - #WORDS 3 FIND KEYWORDS @ SPECIFIC OFREQ 'CREATED $
1 ® a SUSTAINABILITY 746 3,662,544 VERB AD] ADV N+N ADJ+N 175d

Fig. 15: Finding keywords
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Choose a different part of speech. It would be
m L" Corpus of Contemporary American Eng"sh helpful for students to have different nouns,

SEARCH

verbs, adjectives and adverbs at hand.

SUSTAINABILITY [3,662,544 WORDS, 746 TEXTS] (0.4% OF TOTALY LUSIERY VERE AD] ADV N+N ADJ+N

[ALL CORPORA] SAVE LIST

HELP  WORD (CLICK FOR CONTEXT) FREQ #TEXTS ENTIRE CORPUS EXPECTED
ONE 690 203 150.9 1,240 46
GOOD 434 121 131.5 895 33

' Here you have the option to modify your search

1

2

3 SUSTAINABILITY n
4 EMISSION

=

: MJ“P:D’ (+or- - ,SPECIFIC“) to make it more or less specific to
7 SAVING g
e your corpus. If you make your search less specific, words
> == will be sorted according to their absolute frequency,
el and you will obtain results such as be and have
;U;“ for verbs, and thing and people for nouns.
D) By specifying your search, corpus-specific words like
Browse through the results o e ; )
emission and denier will appear higher on the list,

to find those relevant for the o
making it more relevant to our search.
topics your students have chosen.

J

Fig. 16: Keyword List

Do have in mind that your students will search for collocations during the lesson to expand their
vocabulary in this way, meaning the words on the mind map should predominantly be words they
have come across before.

When you find words in the keywords list, you can also click on the word to see the concordance
lines for this word. This might be helpful to find out in what contexts a word is used, and to make
sure that the word is relevant to your students’ topics.

Tasks and instructions
Plan for the second lesson

Duration: 90 minutes
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Lesson plan for lesson 2

Phase Task Implementation ]I‘nteractlon Materials
orm
Presenting results of the
(1) Warm-Up Translating:Wir miissen | “Collocates™function for verb Plenum Electronic devices*
5min die Artenvielfalt erhalten. |+ biodiversityDiscussion of
results
(2) Introduction | Mind mapoin Finding vocabulary for topics Plenum Electronic devices,
10 min pping on sustainability textbook
Deciding on keywords for
(3) Introduction Il Vocabulary guide (1) blogs Proiect erouns Electronic devices,
10 min vE Filling in the “Draft structure” JECLEIOUPS | \Worksheet C
and “Keywords” column
Using the step-by-step guide
(4) Preparation Getting to know the on the worksheet to find noun | Individual/ Electronic devices,
15-20 min “Collocates™ function collocates of sustainable in the | partner work | Worksheet B
corpus
Researching suitable
. . . .. | vocabulary for blogs Electronic devices,
gsg-i?f;;ﬁe VWo?:;IEEE\?n t:iedzr(cg)ect. Completing the vocabulary Project groups | Worksheet B,
vE guide by using the “Collocates’™ Worksheet C
function
(6) Cor]clu5|on and What did we learn? - Dlsc.u55|-on of !dfsras and
reflection questions; providing outlook of | Plenum ——
. What can we do better?
5-10 min next lessons

* = interactive whiteboard, students’ computers/laptops

Warm-up

Begin again by presenting your sentence (Wir miissen die Artenvielfalt erhalten.) on the whiteboard
and asking the learners: What can you say about the translation of this sentence into English? The
following class-discussion partly recaps the content of the last lesson (problem of one-to-one
translations, importance of corpus work and collocations). You can now tell them how you used
the “Collocates”-function to come up with a list of verbs which are most frequently used in front
of biodiversity. Show them the screenshot (Fig. 17) and discuss the results with your students.
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SEARCH 'FREQUENCY CONTEXT OVERVIEW
A
ON CLICK: @ TRANSLATE (77) GOOGLE [a IMAGE (] PRON/VIDEQ [ BOOK WORD PROFILES: [BIODIVERSITY
HELP ] o
1 % [CONSERVE] 83
2 “ [PROTECT] 74
3 = [PRESERVE] 29
4 = [REDUCE] 28
5 = [PROMOTE] 25
6 O [MAINTAIN] 23
7 O [SEE] 17
8 O (BE) 16
9 O [THREATEN] 14
10 0 [AFFECT] 13
1 O [ENHANCE] 10
12 0 [ALTER] 9
13 0O [SAVE] 8
14 O [INCREASE] 7 2
15 O [DESTROY] 7
16 O [SUSTAIN] 7
17 0 [CONSIDER] 6
18 O (INTEGRATE] 6
19 ) [INVESTIGATE] 6
20 O [INFLUENCE] 6

Fig. 17: List of verb collocates of biodiversity

At least in American English, preserve is used much more often than maintain. As a matter of fact, it
is the verb conserve that is most likely to occur in front of biodiversity, which is surprising given the
fact that it was not mentioned at all in the dictionary entry on www.pons.de.

Use this example to briefly explain what collocations are: though conserve, preserve and maintain
all translate as erhalten in German, they cannot be used interchangeably. The verb that is most
frequently used with biodiversity appears to be conserve. That means that biodiversity collocates
most strongly with conserve. This is what we call a collocation: words that are commonly used
together.

Introduction (mind mapping)

Present the prepared mind map to the students, and ask them to think about vocabulary for each
of the topics. Stress that all students should think about vocabulary for all topics. This way,
every group can receive support and inspiration from their peers. Use the vocabulary collected in
preparation for the lesson to guide the discussion so that your students collect a variety of words
for different contexts, and also use it to add important words that your students do not mention.
To provide more context, ask the groups to briefly state the arguments and ideas they want to
address in their project to ensure that the collected vocabulary is relevant to the groups’ project
idea.

Introduction (vocabulary guide)

After the class discussion, ask your students to get together in their project groups, and hand
out Worksheet C (the worksheet should either be printed in an A3 format or made available as a
document on their computers). Explain that this worksheet is a vocabulary guide that the students
will devise themselves to prepare for elaborating their products.
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Ask the students to fill in the “Draft structure” column with a brief version of the draft structure
they have developed in earlier lessons. Afterwards, they should use the mind map to decide on six
keywords that are most central to their ideas and topics, and write them in the “Keywords” column
(Fig. 18). Ask them to include nouns as well as verbs and adjectives.

Worksheet C: A Vocabulary Guide for Your Project Sustainability — Act Responsible, Think Sustainable
Topic: _Mobility Group Members:
Draft structure Keywords Collocations Example Sentence 1 Example Sentence 2

1. traffic is bad | emission
for the

environment

suhlie
r,L((,,,,

transport

2. use public S ilce

transport meore

"'V’q"m
oTte

pollution

3. try car

sharing

4. cycling

Fig. 18: Example table for the introductory task (worksheet C)

Preparation

After the groups have completed the second column, students should turn to their computers or
laptops. Hand out Worksheet B and go through it together. Make sure that all students have a basic
understanding of what collocations are, then guide them through the step-by-step instructions
while demonstrating the steps on www.english-corpora.org on screen, using sustainability as an
example (Fig. 19).
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WORD CONTEXT OVERVIEW
List Chart Word Browse M Compare KWIC - @ LOGGEDIN.
[sus(ainability ] Word/phrase
VIRTUAL CORPORA
Collocates

T 1iP74 | T Create a "virtual corpus” - essentially your own personalized corpus within
£ I4 ] 3 ‘ 2 I 1 | 0 . ol1 | 2 I 3 I & + ] COCA, You can create the corpus either by keywords in the texts (e.g. texts with

Find collocates the words investments, basketball, or biology), or information about the texts

{e.g. date, title, or source), or a combination of keyword and text information.

Sections Texts/Virtual Sort/Limit Options You can then edit your virtual corpora, search within a particular virtual corpus,
compare the frequency of a word, phrase or grammatical construction in your
different virtual corpora, and also create "keyword lists® based on the texts in

[ FinD TEXTS - Create corpus your virtual corpus,
MY CORPORA
....... Edit corpora Click on any of the links above for mare information,
Sustainability Blog
Find keywords ‘Bl Detalled overview (NEW: Aug 2020)
Refresh list

Fig. 19: Search form for the collocation task

Help your students to understand how the results page (Fig. 20) works as it will look confusing at
first: The words are grouped according to their part of speech (POS) and the colours refer to their
frequency. The boxes to the left above the table display the word they searched for and its part of
speech (e.g., noun). If they have searched for a word that could be more than one POS, they would
find an option to switch the POS right next to it (e.g., make can be both a verb and a noun).

[A] R Corpus of Contemporary American English @ ©) v B

SEARCH CONTEXT OVERVIEW
couocnssl[susmmmurvll NOUN]l Advanced options \L n Clusters Topics Dictionary KwWIC © &
+AD) NEW WORD [7] [+vers  [NEwworD [ [NEW WORD [ 2

+NOUN  NEW WORD | 2

+ADV

environmental increasingly

corporate

eg

1 long-term 79 4 promote 8 ie

development 162 social ] focus 7 environmentally
goal 144 | 389 | | economic improve 4 | 268 namely
I effort 118 | 437 global address 4 (57 inextricably [
environment 107 | 5.37 urban kS 3 | 250 | | nationwide B
80 301 | practice Bl | 85 | 7.08 | | ecological 3 (267 | per B
79 | 357 | | resource 8| |64 | 325 | | financial 3344 | se B
J7 | 297 ‘science i [s57 [ 369 | | cultural 2255/ | internationally B
77 | 386 | management i [50 | 512 | | fiscal tegrat 2 [267] | systematically 3]
75 | 367 | | challenge B | 343 || fure maintain [2279] | giobally E
72 | 508 Initiative B 42 | 287 green incorporate 2 (297 | | vigorously 0
68 271 | project Bl| | 42 | 551 | | sustainable threaten | | 2]301] | universally |
66 | 3.44 | | strateov 1] 31| 494 agricultural implement Bl 248 ecologicallv H|

Fig. 20: Results page

Note that students should not click on the words but on the text icon next to the words to see
the concordance lines (Fig. 21). Clicking on the word itself redirects to the collocations of that
particular word. If you then go back to the previous page and request the concordance lines again,
the interface will show you the concordance lines for the word you clicked on before rather than
the concordance lines for sustainability (your search word). To fix this error, you need to launch
your search again.

Tip: It might help to ask your students to ensure that two different words are highlighted in
the concordance lines, one of which should be their search term. If that is not the case, the
aforementioned error has been made and the students need to go back to the search form.
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When going to the concordance lines, do not forget to randomise your search by clicking on a
number after “Find sample”.

After going through the instructions, students form pairs and search for collocations of sustainable
with the help of the step-by-step-guide to practise using the “Collocates”-function.

Tell your students to use the checklist on Worksheet B as a guideline to help them choose suitable
collocations: Point out that students should look for new words rather than words that they
have used already in the lesson before, i.e., focusing on verbs, adjectives and adverbs rather than
nouns. They should also check that they understand how to use the word by checking the example
sentences from the concordance lines. By writing a sentence for each collocation themselves,
students can test whether they have really understood how to use the collocation in context.

Practice: Working on the project

Ask your students to get back together in their project groups and use the step-by-step guide, as
well as the checklist on their worksheet (Worksheet B), to search for collocations for the keywords
they have chosen (Worksheet C, Fig. 21). They can refer to the tasks on sustainable for support.
Students then work on completing the table in their groups. Ask your students to underline the
construction in the example sentences in which the collocation occurs.

Worksheet C: A Vocabulary Guide for Your Project Sustainability — Act Responsible, Think Sustainable
Topic: “‘/‘."t‘illtf/j Group Members:
Draft structure Keywords Collocations Example Sentence 1 Example Sentence 2
1. tvaffic is bad |emission control .and control wastes angd | Republicans need to come up
for the wissions more efficiently. L

e/»‘/ \i' _h VL-VA,",CV‘«E
significantly | almed to sig

Y, TR PR
LaAroown Ew

2. use public public infrastructure | ac

ceess to Lo
7 (< Wt s P
transport wore transport anol py
oTtEN infrastructure.

TO réaAuce

Fig. 21: Worksheet C

After finishing the table, students can use the new words and example sentences to write their
own sentences with the collocations or to start the first paragraph of their final project. Students
need to apply the collocation in a construction that mirrors the one from the respective example
sentence.

Finish the lesson with a class discussion on the results of the group work.
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4 OPTIONS AND FURTHER IDEAS

a

TOPICS

The topic chosen in this chapter is exemplary and could be narrowed down for more support, or replaced by
another subject that is deemed relevant and suitable for the students, e.g.:

o Bullying: cyber bullying, peer pressure, ...

o Social networks: anonymity, abusive language, benefits, risks, ...

e Coronacrisis: threats, vulnerabilities, measures, public health policies, economic impact, face
masks, ...

PROJECT OUTCOMES

The proposed lessons can be used to prepare for various project tasks, e.g.:

e Creatingavideo or podcast
e Writing a blog entry
e Staging an interview

e Doingarole play / creating a sketch

DIFFERENTIATION

The worksheets and the step-by-step guide will provide enough scaffolding for most students to
be able to work on the tasks independently in their groups. However, for more support you could
reduce the number of collocations and/or the number of keywords for individual groups or the
whole class, or fill in parts of the vocabulary guide (Worksheet C), e.g., the “Collocations” column,
and leave the rest of the table for the students to complete it, e.g., the “Example sentences” column.

ADDITIONAL TASKS

During the writing process, the “Collocates”-function can be continuously used to help students
write their texts, e.g., by looking up collocations during the writing phase when they are unsure
how to use words correctly, using the “Collocates”-function to improve their first drafts: Ask your
students to read through their own (or another group’s) text and extract a certain number of
phrases which they would like to improve. Then ask them to find collocations for these words to
express their idea in a more idiomatic way.
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5 CAVEATS AND LIMITATIONS

The lessons depend heavily on the availability of end devices for all students; it is assumed that
each student has a computer, laptop or tablet they can use in class. If that is not the case, you can
adjust the exercises by forming groups for the tasks.

Moreover, a secure and stable internet connection is necessary for these tasks, which the teacher
should test in advance. Nonetheless, it is possible that the website gets overloaded if all students
simultaneously search for the same things. This can be solved by forming pairs or groups that
work on one computer at a time.

6 CONCLUSION

Although the outline of this project may appear labour-intensive at first, it sets the basis for further
corpus-based learning and is therefore quite sustainable and time-saving in the long run. Once
the teacher and students have acquired the necessary technical skills, they can be used again and
expanded in future projects on any topic. Most importantly, students not only learn how to obtain
linguistic support for their writing, but also develop a deeper understanding of how language
works, i.e., in patterns rather than by the combination of individual words. Learning new words
and phrases in context by actively and autonomously searching for collocations that suit their
needs, students are likely to remember the new words better and to use them idiomatically. In
this way, the designed lessons are in line with current evidence from second language acquisition
research, which highlights the importance of rich exposure, noticing, learner relevance, and
emotional as well as cognitive engagement.
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8 APPENDIX

WORKSHEET A
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Name:

How to talk about using A)

In this worksheet, you will learn how to enrich your blog by finding suitable vocabulary for
I=2 the topic you want to write about. For this, you will work with a so-called “corpus” on the website
www.english-corpora.org.

Preparation of our corpus work Zi®
Before we get to know the different functions of the website, we have to prepare our corpus work a little. So,

let’s start!

Step 1 - Creating an account

1. Openww lish- orginyour: On the top menu bar, go to “my account” and select
“Register”.
2. Fill in the blanks: Type in your school’s email address, choose “GERMANY" as your country, and select

“Other” under “Category”. Tick the box next to “I agree to the Terms and Conditions for this website”,

and finally click on “submit”.

3. You should then receive a confirmation email to verify your account. Go to your school’s email account,

‘open the new email, and click on the link to finalise your registration.
Step 2 - Cre: a virtual corpus (or a specialised corpu

1. Gobackto the home page of www.english-corpora.org. You be logged into your

2. You now see a list of corpora (= plural of corpus) which you can choose from. Select the Corpus of
Contemporary American English (COCA).

3. Underneath the text box, you will find “Texts/Virtual”. Click on this section, and then choose “Create
Corpus”.

4. Although the new appearing web page might look confusing at first, the next steps are just as easy as.

the others:
Under “BLOG” in the “Genre/domain” section, choose every genre except “Acad” and “Legal” (since we
want to concentrate on the language of blogs but excluding academic and legal texts). Then type in
sustainability in the search field for “Words in text”, and click on “submit”.

5. You can save your findings right above the list of blogs that is returned. We want to call our new corpus
“sustainability”, so this is what we should type in the respective field (> “SAVE AS").

Well done, you have now completed all necessary steps to start working with the corpus! @

This worksheet was downloaded from: Stahnke, Rieke, Marlena Wegesin & Lara Brede (2021). “Act
think i - ing vocabulary to write about sustainability.” In Le Foll, Elen

(Ed.), Creating Corpus-Informed Materials for the English as a Foreign Language

Classroom. https://elenlefoll.pressbooks.com. CC-BY-NC 4.0.

Practice: Getting to know www.english-corpora.org and its

functions

s g nd the “List”-fun

The first method to look for new words and phrases for your project is a very basic function of the

website.

. Since the COCA (= Corpus of Contemporary American English) is still selected, you simply click on
“SEARCH”, and select the “List"-function (next to “Chart”, “Word” and “Browse”).

[N

. In this example, we want to know more about the use and the context of the word sustainable,
which you should type into the text field. Before we submit our search, we need to select our own
specialised corpus. To do so, click on “Texts/Virtual” and choose the newly created “sustainability”

corpus from the list. Afterwards, click on “Find matching strings”.

[ o

You will now see a short table that tells you how often the word sustainable is found within our

virtual (specialised) corpus.

Write down the frequency (“FREQ"):

4. When you click on “sustainable”, you will obtain a long list of examples that contain the word
sustainable. These examples are called concordance lines. They show how sustainable is used in
context. Before we take a closer look at those examples, we need to randomise the results by
clicking on a number next to “FIND SAMPLE” in the top left corner to get a better overview of the

data.

Have a closer look at the concordance lines. Choose 2 examples in which sustainable is followed

by a noun. Write down these two nouns: @

This worksheet was downloaded from: Stahnke, Rieke, Marlena Wegesin & Lara Brede (2021). “Act
ible, think i - i to write about inability.” In Le Foll, Elen

(Ed.), Creating Corpus-Informed Materials for the English as a Foreign Language

Classroom. https:/elenlefoll.pressbooks.com. CC-BY-NC 4.0.
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WORKSHEET B

Name:

5. Now click on each of these two concordance lines and write down the full sentences in which the
word sustainable occurs. /

Look up any words you do not understand in a dictionary. @

6. Choose one of the nouns and write down your own sentence that includes the pair (sustainable + your

choice of noun). [T

This worksheet was downloaded from: Stahnke, Rieke, Marlena Wegesin & Lara Brede (2021). “Act

think i - ing vocabulary to write about sustainability.” In Le Foll, Elen

(Ed.), Creating Corpus-Informed Materials for the English as a Foreign Language
Classroom. https://elenlefoll.pressbooks.com. CC-BY-NC 4.0.

Name:

How can we use sustainable in a sentence? — Getting to know the “Collocates”-

function (Worksheet B)

What are collocations?
‘Words often appear together with certain other words, and there are certain words that don’t come together.

For example, the word sense often appears with the word make — make sense, making it a collocation. The

collocation function of www.english-corpora.org helps us to find words that often appear together with the

particular word we are searching for. In this way, it helps us to use the right words together to make our

language more authentic.

Step-by-Step-Guide:
1. Go to www.english-corpora.org and make sure you are logged in. Click on “Corpus of Contemporary

w

N o o

American English (COCA)".

In the blue box click on the left, click on “+" and then on “Collocates”.

In the first field, type in the word you want to find collocations for. Note that you can only type in one
word (e.g. public transport: type in “transport”). Leave the second field blank.

In the grid below, click on “4” to the left and “4” to the right. All fields from 1 to 4 should be green

now.

. Click on “Texts/Virtual” (written in grey below the grid) and select your “sustainability” corpus.
. Click on “Find collocates”.

. A page with four tables will pop up: one each for nouns, verbs, adjectives and adverbs. The words

you see here are words that often appear together with the word you searched for. Browse through

the list and look for words that you think might be i ing for your project. Do NOT click on the

word!

. Once you find a word, click on the little text symbol in the left column of the table next to your word.

Now you should see the lines with two words highli in green in each line: the word

you searched for and the word you chose from the list. Here, you can find examples of how to use

the two words together.

Checklist: Finding the right collocation
o

1did not know or use this collocation before (e.g., emission > not carbon emission. 3§

O The collocation is interesting and relevant to my project topic and | can use it in my writing.
O lunderstand how this collocation can be used in a sentence (look at the example sentences to find out).
O 1feel confident that | can use this collocation myself.

If you are in doubt, ask a classmate or your teacher!

‘This worksheet was downloaded from: Stahnke, Ricke, Marlena Wegesin & Lara Brede (2021). “Act responsible, think
sustainable ~ Expanding vocabulary to write about sustainability.” In Le Foll, Elen (Ed.), Creating Corpus-Informed

Materials for the English as a Foreign Language Classroom. https://clenlefoll pressbooks.com. CC-BY-NC 4.0.
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Name:

How can we use sustainable in a sentence? — Getting to know the

“Collocates”-function — Tasks

1. Search for ions of the word i Choose two ions (that means two words

from the lists) that you find interesting and that you would like to use in your project. Write down

the English word and the translation. Q

N

. For each collocation / word, write down two example sentences from the concordance lines
(remember to click on the text symbol next to the word, not on the word itself!) that show you how

you can use the word in a sentence. /

3. Write down one sentence with each collocation yourself. [}

‘This worksheet was downloaded from: Stahnke, Ricke, Marlena Wegesin & Lara Brede (2021). “Act responsible, think
sustainable ~ Expanding vocabulary to write about sustainability.” In Le Foll, Elen (Ed.), Creating Corpus-Informed
Materials for the English as a Foreign Language Classroom. hitps://clenlefoll pressbooks.com. CC-BY-NC 4.0.

WORKSHEET C

Worksheet C: A vocabulary guide for your project

Topic: Group Members:

Draft structure Keywords Collocations Example sentence 1 Example sentence 2
1

panding vocabul

‘This worksheet was downloaded from: Stahnke, Ricke, Marlena Wegesin & Lara Brede (2021). i
English as a F Classroom. CCBY-NC

sustainabiliy.” In Le Foll, Elen (EQ.), Creating Corp i
40.
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CHAPTER 13.

BUILDING A CORPUS TO CREATE MATERIALS FOR A DEBATE ON
POLLUTION

MARIE GRONINGER AND HA M| NGUYEN

1 INTRODUCTION AND RATIONALE

Enabling learners of English to debate current issues that dominate public discourse is a key
communicative aim of teaching English. As a major vector of climate change, pollution makes for
an ideal debating topic for the English language classroom. However, given that it is a specialised
topic, it can be difficult for teachers and learners to access the appropriate vocabulary and
idiomatic phrases to do so successfully. The corpus built in this step-by-step guide to conducting
corpus linguistics research helps teachers to compile lists of authentic articles and useful idiomatic
phrases on the topic of pollution. The chapter will also introduce examples of how to implement
the corpus findings in teaching materials. According to the English curriculum of Lower Saxony
(Germany), dealing with topics from different school subjects in bilingual teaching is a highly
motivating and effective way of acquiring a second language (Niedersichsisches
Kultusministerium 2015: 31). Climate change is one of the core topics featured in the geography
and chemistry curriculum (Niedersichsisches Kultusministerium 2015: 14) for grades 9 and 10
at Gymnasium (advanced secondary school in Germany), whilst also touching on contents from
biology and politics.

Interdisciplinary climate change education “helps people understand and address the impact of
global warming, increases ‘climate literacy’! among young people, encourages changes in their
attitudes and behaviour, and helps them adapt to climate change related trends” (Unesco, n.d.).
Pollution is a serious global issue that is addressed in political discussions. Therefore, the topic
is very prevalent in students’ daily private lives. Many young people attend the Fridays for Future
demonstrations, thus potentially increasing the students’ interest in the topic. Enabling students to
communicate central issues of pollution in English is thus a meaningful preparation for encounters
outside the classroom.
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OUTLINE AND OBJECTIVES

In this lesson, students will be introduced to general vocabulary around the topic of pollution. They will
describe pictures, play a vocabulary game, and prepare and hold a debate on the topic of pollution. For the
debate, the students will be divided into five groups. Four groups will be assigned a role and the members of
the fifth group will moderate the debate. The four groups will read different articles which are related to
their role, and work out arguments regarding pollution in order to debate with the opposing group.

Lesson time: ca. 90 min.

Teacher preparation time: ca. 60 min.

School Type: Gymnasium (upper secondary school)
. 1nth

Level: 10" Grade

Learning Objectives:

e Students can discuss ideas, opinions and knowledge about pollution as part of a roleplay.
e Students can formulate their own opinions on the topic.
e Students can make use of debating strategies and useful phrases for debating.

e Students can connect, describe and explain the causes and effects of pollution as a subtopic of
climate change.

e Students can use key vocabulary pertaining to the semantic field of pollution.

2 CORPUS, TOOLS AND METHODS

The News on the Web (NOW) corpus on english-corpora.org includes a range of broadsheet
newspapers such as The Guardian, as well as tabloid press such as the Daily Mail. The corpus thus
reflects the language input of the general public because there is a variety of written articles on the

topic composed for different audiences. It is a rich source of frequent vocabulary useful for talking
about scientific and political issues, as well as idiomatic phrases demonstrating how to use the new
vocabulary in context. This kind of authentic language is very important for designing materials
for the English as a Foreign Language classroom.

3 STEP-BY-STEP GUIDE
TEACHER PREPARATION

Corpus compilation

Step 1: Registering on english-corpora.org

To be able to access the NOW corpus, register on english-corpora.org and select the corpus by
clicking on “News on the Web (NOW)” in the table.
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http://english-corpora.org/
http://english-corpora.org/
http://english-corpora.org/

Corpus (online access) Download # words Dialect Time period Genre(s)

iWeb: The Intelligent Web-based Corpus @ 14 billion 6 countries 2017 Web
News on the Web (NOW) ()} 10.4 billion+ = 20 countries 2010-yesterday Web: News
The Coronavirus Corpus (1)) 429 million+ = 20 countries  Jan 2020-yesterday Web: News
Global Web-Based English (GloWbE) (@) 1.9 billion 20 countries 201213 Web (incl blogs)
Wikipedia Corpus @ 1.9 billion (Various) 2014 Wikipedia
Corpus of Contemporary American English (COCA) () 1.0 billion American 1990-2019 Balanced
Corpus of Historical American English (COHA) @ 400 million American 1810-2009 Balanced
The TV Corpus @ 325 million 6 countries 1950-2018 TV shows

Fig. 1: Accessing the News on the Web corpus through english-corpora.org

Step 2: Creating a virtual corpus

The “FIND TEXTS” function allows you to create a virtual corpus based on keywords. To use
this function, type in your keyword in the query box; in this case it is pollution. Second, select
Texts/Virtual tab and then click on “FIND TEXTS” (see Fig. 2).

List| Chart Collocates Compare KWIC

|po||ution |

I Find matching strings | l Reset |

Search by date

OJ Sections | Texts/Virtual | Sort/Limit Options

FIND TEXTS Create corpus
MY CORPORA

--------- Edit corpora

Find keywords

Refresh list

Fig. 2: Creating a virtual corpus with the keyword pollution

Third, select Options and type in your desired number of results in the “4HITS” box. To ensure a
greater variety of texts, 1,000 texts could be retrieved. To see the results, select “Find matching
strings” once you have adjusted the settings as described above (see Fig. 3).
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List| Chart Collocates Compare KWIC

pollution

Find matching strings Reset

Search by date

(J Sections Texts/Virtual Sort/Limit | Options

# HITS 1000

# KWIC \200 \

GROUP BY |WORDS \

DISPLAY  |RAW FREQ

SAVE LISTS |NO

Fig. 3: Adjusting the settings of the virtual corpus

Next, you will see a list of texts that form your personal virtual corpus. You can click on the “SAVE
LIST” option at the top left corner of the list to save your virtual corpus and to access it at any time
in the future.

DESIGNING CORPUS-BASED TEACHING MATERIALS

Task 1

To find certain keywords in your corpus, you can select e.g“'NOUN” to find specific nouns in
your corpus. This option appears in your “virtual corpora” list next to the name of your saved
corpus (see Fig. 4). If you click on “NOUN?”, a list of nouns and their frequencies in your corpus
will appear. If you then click on a word from this list, e.g. emission (see Fig. 5), a list is displayed
showing in which context the word emission is used in the newspaper articles of your virtual
corpus, alongside the date of the article, the website it was published on, and further information.
You can also click on the number in the left column to see the expanded context in which the word
is being used (see Fig. 6).

MY VIRTUAL CORPORA i Detailed overview (NEW: Aug 2020)

HELP t 1 LIST NAME #TEXTS ¢ #WORDS ¢ FIND KEYWORDS O SPECIFIC ® FREQ CREATED

1 f [*] POLLUTION 1000 2,498,244 NOUN VERB ADJ ADV N+N ADJ+N 187d

Fig. 4: “Find keywords” option
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POLLUTION [2,498,244 WORDS, 1000 TEXTS] (21.2% OF TOTAL) L\[eJ¥[}} VERB AD] ADV N+N ADJ+N [ALL CORPORA] SAVE LIST

HELP  WORD (CLICK FOR CONTEXT) #TEXTS W SPECIFIC & ENTIRE CORPUS EXPECTED
“ FREQ TEXTS
1 POLLUTION 17726 915 1.3 65,208 13,805.6
2 AIR 13229 838 0.1 491,484 104,054.8
3 YEAR 7050 801 0.0 6,850,677 1,450,395.1
4 GOVERNMENT 4677 546 0.0 2,376,887 503,224.0
5 LEVEL 4574 790 0.0 872,811 184,787.7
6 PEOPLE 4418 721 0.0 4,745,533 1,004,703.3
7 COUNTRY 4111 585 0.0 2,128,105 450,553.0
Ty 3830 619 0.0 1,829,468 387,326.9
9 TIME 3652 694 0.0 4,951,917 1,048,398.0
10 HEALTH 3577 728 0.0 1,028,503 217,750.1
" EMISSION 3318 514 0.2 104,135 22,047.0
Fig. 5: List of nouns
CLICK FOR MORE CONTEXT OJ ©m CHOOSE LIST u CREATE NEW LIST :] G} SHOW DUPLICATES

20-07-13 KE  citizentv.co.ke x cleaning system was within legal limits. # But it turned out that not all emissions were being captured in their observations and a huge plume of dark smoke

20-07-13 KE  citizentv.co.ke x Endmor Steel Millers was polluting their neighborhood. # Since the factory wasn't releasing emissions through its chimney, he captured most of the smoke el
20-07-13 KE  citizentv.co.ke x ruled that Endmor Steel Millers desist from any further pollution. The tribunal demanded an emissions report from Endmor. # The hearing of the main appe:
20-07-13 KE  citizentv.co.ke x to the day then the temperatures are high... so at night it means the emissions will just fall in the almost immediate neighborhood because its cooler, " Ms. G
20-07-13KE  citizentv.co.ke x yet to give a stack emission report, one measuring the contents of the actual emissions leaving the factory. # Were it not for the postponement of the March
20-07-13 KE  citizentv.co.ke x # As the sun went further to the West, things started to change: emissions from the factory started to be visible. # By the time we were doing

20-07-13 KE  citizentv.co.ke x neighborhood usually known as ambient air and that it was yet to give a stack emission report, one measuring the contents of the actual emissions leaving tf

W N e n AW N =
> >» » >» >» >» » >
W W W W W W W W
0 NN N0 N0 N0 NN

20-07-13 KE  citizentv.co.ke x assessing its capacity and knowledge of the national environmental laws and regulations which provide the emission limits for these parameters in question

Fig. 6: List of results for the noun emission

For the warm-up activity, which in this lesson will be the vocabulary game Last Man Standing, the
teacher needs to prepare a list of vocabulary for the students to learn before this lesson.

This vocabulary list contains important vocabulary on the topic of pollution. The list will include
the English word with three typical collocations and an example sentence in which the word is
used.

To create this list, use the “FIND KEYWORDS” function and select as many nouns, verbs,
adjectives etc. as needed for the vocabulary list (see Fig. 4).

There is going to be a huge collection of words to select from. It is therefore important to choose
them carefully with your students in mind. First of all, you can find the most frequent nouns,
verbs, adjectives etc. in your virtual corpus on pollution (see Fig. 4). Of course, not every word is
going to be relevant for your students. It is helpful to view the text(s) that the students will read
in the second task as a comparison in order to see which of the listed words may be necessary
to understand them. Furthermore, Francine Johnston’s article How to Select Words for Vocabulary
Instruction provides handy criteria for the selection. Some of the criteria Johnston mentioned are
“importance” and “transferability” of words (Johnston, n.d). Teachers should ask themselves what
important words their students need to learn in order to understand the selection of texts and to
successfully hold a debate on their own.

The next step after having chosen the appropriate vocabulary is to find two to three collocations
per word. To start off, e.g. type in emission in your virtual pollution corpus (from 4.1.1) and choose
the function “Collocates” (see Fig. 7).
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[A] iweb: The 14 Billion Word Web Corpus ©) ORI

KEYWORDS CONTEXT TEXTS

List Chart |Collocates| Compare KWIC
Collocates) Comp @ LOGGED IN

|emission I Word/phrase

VIRTUAL CORPORA
VERB Collocates
Create a "virtual corpus" -- essentially your own
i I 4 I 3 I 2 I 1 I 0 . 0 I 1 l 2|3[4)+ personalized corpus within NOW. You can create the
Findlcollocates I ,m corpus either by keywords in the texts (e.g. texts with the

words investments, basketball, or biology), or information
about the texts (e.g. date, title, or source), or a
Search by date combination of keyword and text information.

You can then edit your virtual corpora, search within a

O Sections | Texts/Virtual | Sort/Limit Options particular virtual corpus, compare the frequency of a word,

phrase or grammatical construction in your different
virtual corpora, and also create "keyword lists" based on

FIND TEXTS Create corpus the texts in your virtual corpus.

MY CORPORA

......... Edit corpora Click on any of the links above for more information.
Find keywords ) Detailed overview (NEW: Aug 2020)
Refresh list

Fig. 7: Finding collocations

Under Options, is also helpful to select “GROUP BY: LEMMAS” instead of the default “WORDS”
(see Fig. 8) because the different inflections of verbs and nouns are then grouped together.

iWeb: The 14 Billion Word Web Corpus [ma ©) ORI

KEYWORDS CONTEXT TEXTS

List Chart |Collocates| Compare KWIC
- P @ 'LOGGED IN'

Word/phrase

Collocates Q]
[+ [a[=]2[1 o M o[7]2]3]4]+] ,
:te}:\rA;Irf is the number of results for a KWIC (concordances)

GROUP BY determines whether words are grouped by
word form (e.g. decide and decided separately), lemma
(e.g. all forms of decide together), and whether you see the

O Sections Texts/Virtual Sort/Limit part of speech for word (e.g. beat as a noun and verb

OTHER OPTIONS

# HITS is the number of results.

Search by date

displayed separately).
DISPLAY shows raw frequency, occurrences per million
s words, or a combination of these.
#KWIC  |200 ‘
SAVE LISTS allows you to create a wordlist from the results
I GROUP BY |LEMMAS | l and then re-use it later in your searches.
DISPLAY  |RAW FREQ
SAVE LISTS

Fig. 8: Group by lemmas

There are several options to look for useful collocations of the word. For example, you can type in
an asterisk (*) in the second search box to look for all word classes. Another option is to specifically
search for a word class such as verbs in order to find out which verbs are frequently associated
with the word in texts about pollution (see Fig. 8). It may be necessary to vary the number of
positions before or after the word depending on what word class you are looking for. Verbs,
for example, are often several word positions before a noun. You can change the collocational
range you are searching for by adjusting the numbers between +4 and 4+. The range queried is
highlighted in green (see Fig. 7).
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In this case, the verb meet was the most frequent verb collocate of emission within our virtual
pollution corpus (see Fig. 9).

ON CLICK: | [£] CONTEXT @TRANSLATE(??) @ GOOGLE [o IMAGE [ PRON/VIDEO [11BOOK

1 0 [MEET] 26
2 O | [CONTROL] ' 16
3 0 [SET] 15
4 0 [INSTALL] 14

Fig. 9: Selecting collocations

However, a brief look at the concordance lines of meet reveals that meet + emission(s) never occurs
on its own (see Fig. 10). Instead, the verb meet collocates with emission norms/standards/targets and
other semantically related nouns.

CLICK FOR MORE CONTEXT Om CHOOSE LIST CREATE NEW LIST [: [l SHOW DUPLICATES

1 20-07-11IN  downtoearth.org.in A B C .Iniron ore preparation stage called sintering many plants were found not meeting stack emission norms. # In the subsequent stage of liquid iron making
2 20-05-11 ZA  biznews.com A B C install flue gas desulphurisation (FGD) plant at Medupi in order to meet SO2 emission requirements. It is estimated that FGD plant for Medupi will cost som
3 20-03-12US Federal Register A B C or#(3)Before September 9, 2020, fails to meet any emission limitation (including any operating limit) or work practice standard in this subpart during

4 20-03-12US Federal Register A B C the facility could use the performance test to demonstrate that it can still meet the emission limit beyond the maximum pressure drop recommended by tt
5 20-01-19IN | indiaspend.com A B C wellwithin the standard of 300 mg/Nm3 and new technologies would help it meet the emission standards, the Business Standardreported in August 2019.
7 19-06-28 GH Peace FM Online A B C Driver's Vehicle license Authority could help remove vehicles, which do not meet emission and efficiency standards from Ghana's roads and an efficient pul
8 19-04-13 AU Brisbane Times A B C byencouraging the take-up of replacement of all heaters with new ones that meet stricter emission and efficiency standards. Mortality risks # Ivan Hanigar
9 18-10-23IN  Moneycontrol.com A B C allowed the sale of fireworks, but on the condition that such firecrackers meet low emission and decibel standards. The Hindustan Times reported that the
10 18-05-24 HK ' Vantage Asia A B C asresidential and commercial areas, to relocate their facilities unless they can meet strict emission limits. In principle, the plan requires all medium and sm
11 18-05-24 HK  Vantage Asia A B C thelevel of industrial parks, if the park as a whole does not meet emission targets, the government may order all park facilities to lower emissions or temp:
12 17-11-16IN  Scroll.in A B C low. Inthe current system, a computerised test decides if a vehicle meets emission standards and issues Pollution Under Control certificates that have to b

Fig. 10: Concordance lines for meet

When creating your own collocation list, please keep in mind that a certain inflection of a word
may be more idiomatic than others. For example, while looking for verb + emission collocations,
it becomes clear that the plural of emission, i.e. emissions, is used much more frequently. The same
is true for adjective or noun + emission. The singular form of emission, on the other hand, is mostly
found in emission + noun constructions, i. e. emission standards. As a tip, an easy way to check this
is to search for different inflections in a corpus while using the setting “GROUP BY: WORDS”.
The frequency will help you to decide which inflections should be included in the collocations you
decide to include in your teaching materials.

In addition, learners are known to find example sentences most useful. Make sure that they are
from your corpus to ensure authenticity. An example of what a finished vocabulary list could look
like can be found in the appendix.

Task 2: Instructions for one example text

The second task prepares the students for their roles in the debate. To do this, the teacher needs
to prepare a variety of texts for each group in advance. The texts should inform the students about
pollution and ideally contain useful information and arguments which can then be used in the
debate. In the following, two ways of finding appropriate texts are outlined.

Option 1: Searching for a text in your own virtual corpus

For this lesson, this option was chosen to find the ideal articles for the reading task. The virtual
corpus includes many great articles that suit the purpose of this lesson. To find a text in your
individual corpus, select your virtual corpus. In this case, it is the pollution corpus that was created
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in 4.1.1. (see Fig. 11). Within this corpus, you have a variety of texts that you can choose from.
Next, you can click through the websites to find the perfect text(s) for the lesson (see Fig. 12).
MY VIRTUAL CORPORA

HELP k3 t LIST NAME #TEXTS ¢ #WORDS ¢ FIND KEYWORDS @ SPECIFIC O FREQ CREATED ¢

1 o ] POLLUTION 1000 2,498,244 NOUN VERB AD] ADV N+N ADJ+N 1h

Fig. 11: List of virtual corpora

POLLUTION (RENAME)  pELeTE | [ZGDRCN (SEE ALL VIRTUAL CORPORA) SHARE LIST ?
HELP O DATE COUNTRY WEBSITE TITLE
1 O 20-01-05 Zakir Naik High Level of Air Pollution Associated with Poor B....
2 O 20-01-15 GreenBiz Climate change has led to more temperature inversi....
3 O 20-03-10 Acsh.org Air Pollution and Mortality - Measuring the Long a....
4 O 20-04-14 Air Quality News Ricardo: an analysis of Covid-19 lockdown on UK lo....
5 O 20-05-10 Red Green Blue Pollution kills 9 million people a year. How is th....
6 O 20-06-11 Climate Central Tear Gas, Pollution, Wildfire Smoke: A Triple Thre....

Fig. 12: Selection of articles within virtual corpus on pollution

Option 2: Searching for a text in the NOW corpus

This second option enables you to search through the entire NOW corpus by simply typing in a
keyword. In this example, the term air pollution is used. In addition, it is possible to specify the
dates of publication for the texts in your search (see Fig. 13). The more recent the texts are, the
more likely it is that the full text will still available on the publisher’s website.

NOW Corpus (News on the Web) (%) () ORI}

FREQUENCY CONTEXT ACCOUNT

List| Chart Collocates Compare KWIC
P @® LOGGEDIN

Find matching strings I | Reset |

VIRTUAL CORPORA

Create a "virtual corpus” -- essentially your own personalized corpus within

NOW. You can create the corpus either by keywords in the texts (e.g. texts with
| [-] START[01/01/2015 |to [07/08/2020 |END | the words investments, basketball, or biology), or information about the texts

(e.g. date, title, or source), or a combination of keyword and text information.

O Sections Texts/Virtual Sort/Limit Options You can then edit your virtual corpora, search within a particular virtual corpus,
compare the frequency of a word, phrase or grammatical construction in your
different virtual corpora, and also create "keyword lists" based on the texts in

FIND TEXTS Create corpus your virtual corpus.
MY CORPORA
—_— Edit corpora Click on any of the links above for more information.
Pollution
Find keywords '. Detailed overview (NEW: Aug 2020)
Refresh list

Fig. 13: Search settings in the NOW corpus

Next, you will see a list of websites that have published articles featuring the word or topic that
you searched for. Once you have found an interesting website, you can click on the number on the
left column to obtain further information about the context in which your query word is used. In
this case, no. 58 was chosen, which is an article from The Guardian (see Fig. 14).
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[A] NOow Corpus (News on the Web) (%) () ANON!

SEARCH FIND TEXTS CONTEXT ACCOUNT

24 IN 19-09-11: INDIASPEND.COM 3801 26 68403 O

45 US 20-01-05: ZAKIR NAIK 1935 26 13,436.7 1

46 US 19-07-23: PLOS 5680 26 45775 ]

47 IE 20-09-12: INTERESTINGENGINEERI... 2489 26 10,446.0 [

48 KE 20-08-06: CAPITALFM.CO.KE 929 26 27,987.1 /1

49 PK 18-11-02: THE NEWS INTERNATIONAL 1032 26 25,1938 =

50 ZA 20-11-05: DAILYMAVERICK.CO.ZA 1726 26 15,063.7 —

51 PK 18-11-01: THE NEWS INTERNATIONAL 1032 26 25,1938 —

52 IN 18-12-06: THE INDIAN EXPRESS 848 26 30,660.4 —/

53 IN 19-05-17: INDIASPEND 2213 26 11,7488 —

54 BD 20-11-03: THEINDEPENDENTBD.COM 2044 25 12,2309 =

55 PH 16-11-20: BUSINESS MIRROR 1355 25 18,450.2 1

56 US 19-11-06: FIRSTPOST.COM 4864 25 5139.8 0

57 IE 17-10-19: IRISH TIMES 913 25 27,3823 /1
I 58 US 19-05-17: THE GUARDIAN 1374 25 18,195.1 1

ca m 114 10,1194 €1 ININAVARCED\V/ED | ¥ 1226 B3 12719 & | —

Fig. 14: Selection of articles within the NOW corpus

CLICK FOR MORE CONTEXT Om CHOOSE LIST GREATENEWLST[ | m SHOW DUPLICATES

1 19-05-17US The Guardian A B C New analysis indicates 8.8m early deaths each year - double earlier estimates -- making air pollution a bigger killer than tobacco smoking. # But the impact of different p
Fig. 15: Selected article (here: from the newspaper The Guardian)

You can now click on the number in the left column to see the expanded context in which the
word is being used (see Fig. 15).

You will also find a link to the article (see Fig. 16).

Source information:

Source https://www.theguardian.com/environment/ng-interactive/2019/may/17/air-pollution-may-be-damaging-every-organ-and-cell-in-the-body-finds-global-
review

Country/date US (19-05-17)

Title Revealed: air pollution may be damaging 'every organ in the body"

Expanded context:

and from liver problems and bladder cancer to brittle bones and damaged skin. Fertility, foetuses and children are also affected by toxic air, the review found. # The systemic damage is the result
of pollutants causing inflammation that then floods through the body and ultrafine particles being carried around the body by the bloodstream. # Air pollution is a " public health emergency ",
according to the World Health Organization, with more than 90% of the global population enduring toxic outdoor air. New analysis indicates 8.8m early deaths each year -- double earlier estimates
-- making air pollution a bigger killer than tobacco smoking. # But the impact of different pollutants on many ailments remains to be established, suggesting well-known heart and lung damage is
only " the tip of the iceberg ". # " Air pollution can harm acutely, as well as chronically, potentially affecting every organ in the body, " conclude the scientists from the Forum of International
Respiratory Societies in the two review papers, published in the journal Chest. " Ultrafine particles pass through the lungs, are readily picked up by

Fig. 16: Source information and expanded context

Four example texts we suggest could be used for this task are linked in the appendix, though
your own selection of texts will, of course, depend on your students’ proficiency levels, needs and
interests.

Task 3

The final task of the session is the debate. For this task, it is necessary to prepare a list of useful
phrases for engaging in a debate. Teachers should provide their students with the list so that they
can study it in advance. It will guide the learners through the debate and support them if needed.
You may adjust your list to your students’ needs by, for example, removing the translation into
students’ first language and leaving an empty column instead. This leaves space for your students
to fill in their own translation, or other notes that they may find useful.
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At this point, the students are already prepared and have acquired information and arguments for
their specific roles.

LESSON PLAN

Table 1: Lesson Plan

Phase Task Implementation ::r;trt_anr]actlon Material/Medium
Introduction Picture impulse on the - . Smart board, Picture
ic polluti Description of and comments on the picture | Plenum di
10 min tOpIC po ution (See éll.fm_n()
Task 1 . .
Vocabulary game: Last Teacher names the theme pollution, Plenum Ball
5 min Man Standing students name vocabulary (standing)
Task2.1 Preparing roles for All groups read through thelr texts ar]d Group Worksheets, extra
deb develop arguments with theinformation K heet f
30 min ebate provided wor sheet for notes
Task 2.2 -
Exchadr!gmghargum_ents Collaboration with the other pro/conrole GroEp Notes, arguments
10 min regarding the motion wor from2.1
Debate in small groups
Task 3 Students discuss in debate groups (one .
Motion: Preventing student per role) under the guidance of a Jlrgosjwwork ggfnesz' alrguments
20 min Pollution is not a Matter of | moderator group :
Money
Conclusion Students comment on the strategies of the
Reflection on debates debaters and state their own opinions on Plenum
10 min the topic.
Application/
Homework | Analysing a cartoon Finish analysis as written homework. Plenum Cartoor) (see
appendix)
5 min

Instructions for tasks
Task 1: Vocabulary Game - Last Man Standing (warm-up activity)

The teacher names the topic, pollution, for which the students have already learnt the vocabulary
for homework ahead of the lesson. At the beginning, all of the students have to stand up and the
teacher throws a ball to a student who has to come up with a word that fits that topic. That student
throws the ball to the next student who again has to come up with another word. Students who
catch the ball and cannot come up with a word have to sit down. This game continues until there
is only one student left standing. The last standing student is the winner of the game.

Task 2.1: Reading

The teacher presents the motion of the debate “Preventing Pollution Is Not a Matter of Money”.
In the first stage of the Jigsaw method, the students are divided into five expert groups. Each group
will be assigned one of the roles.
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First of all, informative texts are handed out to the first four groups with potential arguments
supporting the position they will have to defend. These texts include reading tasks to help them
filter and develop arguments for the debate. Moreover, they will have to think about strategies to
communicate these arguments in the debate. The fifth group is the group of moderators. It is best
suited for high ability students. These students have access to all four texts in order to prepare for
their role. They will be in charge of opening the debate, facilitating transitions between arguments,
encouraging everyone to participate actively and asking questions whenever needed.

Roles in the debate: “Preventing Pollution Is Not a Matter of Money”

PRO GROUP

e Representative of an environmental organization

e Student who supports Fridays for Future
CON GROUP

e CEO of a successful car manufacturer

e Parent of four who cannot afford an environmentally-friendly lifestyle

MODERATOR GROUP

L J

Task 2.2: Exchanging arguments

Students who have been assigned the same role form groups and review their arguments. This
step encourages the students to think about possible ways to support each other’s arguments, thus
strengthening their side of the motion. The students should also think about possible arguments
from the opposing side and come up with potential rebuttals.

Task 3: Debate

For the debate, new discussion groups are formed; those discussion groups include at least one
representative of each expert group. This means that each discussion group has a representative
of each role plus a moderator who is going to be in charge of structuring as well as keeping the
debate going. The purpose of this format is to encourage every student to participate actively.

4 OPTIONS AND FURTHER IDEAS
Option:

The teacher could create a pro and con group for low ability learners who may obtain texts
that are easier to understand and/or include additional information such as graphs, images or an
additional vocabulary list.

Further idea:

Fish Bowl debate for the follow-up lesson:
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Fishbowl is a strategy for organizing medium- to large-group discussions. Students are separated
into an inner and outer circle. In the inner circle, or fishbowl, students have a discussion; students in
the outer circle listen to the discussion and take notes (tolerance.org, n.d.).

A Fish Bowl debate gives students the opportunity to present their findings in front of the whole
class while the observers note down the structure of the debate, as well as the vocabulary
employed. That way, the teacher is able to retrace how well the Jigsaw classroom worked out and
the students can use their results in a bigger context while revising the acquired vocabulary and
debating strategiesonce more.

5 CAVEATS AND LIMITATIONS

In order to create such a lesson, it is important to become familiar with english-corpora.org and
not lose your patience at the first mishap! Error messages, resulting e.g. from forgetting to put a
space or ticking the wrong box, are certainly frustrating. Nonetheless, the results obtained from
working with a corpus are very reliable and enable you to find vocabulary that goes over and
beyond what textbooks include, thus expanding the vocabulary taught in a more authentic way.
Textbooks and other lists might include vocabulary around specific topics such as pollution, but

the corpus allows you to look for frequent idiomatic phrases and collocations and to explore the
wider context in which they are used.

Another difficulty might occur for non-paying users of english-corpora.org, who regularly receive
a notification to upgrade their account. This can be ignored. After a few seconds of waiting,
the search can be continued. Additionally, when creating the virtual corpus, it is important to
choose a keyword that is often used in the desired context. It is worth comparing results from
different keywords because the use of a good keyword is crucial to create a reliable virtual
corpus. Depending on the learning group, the complexity of the tasks and the debate can vary.
At first, students may be overwhelmed by the debating task, or else they might find it highly

motivating and will be very spontaneous in their contributions. It is important to consider the
specific learning group, that the necessary vocabulary has been introduced beforehand, and that
the students are familiar with the concept of such a debate.

6 CONCLUSION

Even though preparing the vocabulary list may take some time, in our opinion, the result is very
rewarding because you end up with a list of frequent, authentic examples that can always be
reused or extended in future lessons. Moreover, this method can be applied to a whole range of
other topics. Once the teacher has worked with this method once, they will always be able to go
back and repeat the steps, applyingthe methodto a different topic. Teacher preparation time will
considerably decrease once they have gotten used to the method.

7 RESOURCES

News On The Web Corpus (NOW). https://www.english-corpora.org/now/.
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https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Chemie&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1061&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Chemie&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1061&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Chemie&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1061&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Erdkunde&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1112&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Erdkunde&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1112&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Erdkunde&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1112&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Erdkunde&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1112&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Englisch&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1197&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Englisch&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1197&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Englisch&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1197&p=detail_view
https://cuvo.nibis.de/cuvo.php?skey_lev0_0=Schulbereich&svalue_lev0_0=Sek+I&skey_lev0_1=Fach&svalue_lev0_1=Englisch&skey_lev0_2=Dokumentenart&svalue_lev0_2=Kerncurriculum&docid=1197&p=detail_view
https://www.tolerance.org/classroom-resources/teaching-strategies/community-inquiry/fishbowl
https://www.tolerance.org/classroom-resources/teaching-strategies/community-inquiry/fishbowl
https://www.tolerance.org/classroom-resources/teaching-strategies/community-inquiry/fishbowl
https://www.tolerance.org/classroom-resources/teaching-strategies/community-inquiry/fishbowl
https://en.unesco.org/themes/addressing-climate-change/climate-change-education-and-awareness
https://en.unesco.org/themes/addressing-climate-change/climate-change-education-and-awareness
https://en.unesco.org/themes/addressing-climate-change/climate-change-education-and-awareness
https://en.unesco.org/themes/addressing-climate-change/climate-change-education-and-awareness

9 APPENDIX

Pictures

Picture impulse

Collage of six images. Image credits below.

Image credits (left to right, top row first):

1. “Solar Panels” by RecondQil is licensed under CC BY 2.0

2. “Climate change — environment” by RecondOil is licensed under CC BY 2.0

3. ‘MY NEW ENVIRON-MENTALIST FAKE!” by The PIX-JOCKEY (visual fantasist) is
licensed under CC BY-NC 2.0

4. “Coal power plant” by eutrophication&hypoxia is licensed under CC BY 2.0

5. “Global Warming (Effetto Serra)” by The PIX-JOCKEY (visual fantasist) is licensed under
CCBY-NC 2.0

6. “environment pollution” by RecondOil is licensed under CC BY 2.0
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https://creativecommons.org/licenses/by-nc/2.0/?ref=ccsearch&atype=rich
https://www.flickr.com/photos/48722974@N07/4538083341
https://www.flickr.com/photos/48722974@N07
https://creativecommons.org/licenses/by/2.0/?ref=ccsearch&atype=rich
https://www.flickr.com/photos/18583731@N07/2671575856
https://www.flickr.com/photos/18583731@N07
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Cartoon for homework

* ENERGY INDEPENDENCE

*+ PRESERVE RAIN
C SUSTAwmmLm;:o RESTS

* GREEN Jops
* LIVABLE Cimie
WHAT (\E 1T 3 S
A BIG HOAX AND RENEWABLES

We C(ReATe A BeTTer

| CLEAN wATER, AIR
WORLD FoR NOTHING ?

0 HEALTH C
. e en) CHDREN

“091207usatoday global warming.91” by RedMonk Red is licensed under CC BY-NC 2.0

Worksheets
Vocabulary list

Here is an example of what a vocabulary list with collocations could look like:
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English

German

Collocations

Example sentence

carbon dioxide
[ ka:bndar'pksard] n,

SYNONYM: CO2 [sirav.tur]

Kohlenstoffdioxid, CO2

e toreduce carbon
(dioxide)

e CO2pollution

e global carbon
emissions

By 2030 the U.S. will reduce its carbon
dioxide emissions by nearly 30% below
2005 levels.

emissions [Im1fens] n

AusstoBe

e toreduce
emissions

e tocutglobal CO2
emissions

e tocontrol
emissions

The factory promised to reduce the
emissions of greenhouse gases.

emission targets/norms/
standards etc. [r mifon'ta:gits/
norms/'staendads] n

Emissionsziele,
Abgasnormen

e tomeet emission
standards

e tocomply with
emission norms

e tosetemission
limits

New technologies would help them
meet the emission standards.

susceptible to sth [se'septabl]
adj

anfallig fir etw.

e tobesusceptible
to pollution

e tomake sb. more
susceptible to
environmental
pollutants

Children are more susceptible to
pollution because they breathe more
often, taking in more pollutants.

This is an example of the reading task that could be assigned to each group.

Reading task

use for the debate.

C

Create a table with arguments for and against the motion. Write down the main arguments that the author
mentions in the article in the table in 3-5 bullet points on each side. Find out the causes and effects of
pollution on people’s health and add them to your table. Evaluate how your arguments could support your
role and discuss possible strategies to justify your position with your group. Take notes of your results to

Here are links to some example texts you may use. These should be adjusted to your students’

needs.
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PRO GROUP

+ Representative of an environmental organization
http://redgreenandblue.org/2020/05/10/pollution-kills-9-million-people-year-okay/

+ Young student who supports Fridays for Future
https://www.renewableenergyworld.com/2016/12/02/what-you-need-to-know-about-
air-pollution-its-importance-and-effective-solutions/#gref

CON GROUP

o CEO of a successful car manufacturer
https://www.dw.com/en/german-car-lovers-want-to-challenge-fridays-for-future/
a-51465631

+ Parent of four who cannot afford an environmentally-friendly lifestyle
https://www.theguardian.com/lifeandstyle/2019/jul/29/eco-friendly-going-green-poor-

cost-diary

Notes

1. le, “anunderstanding of your influence on climate and climate’s influence on you and society”
(Climate.gov 2009)
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PART V.

LESSON IDEAS: VOCATIONAL EDUCATION
AND ENGLISH FOR SPECIFIC PURPOSES (ESP)

Corpus-informed EFL lessons for vocational education and English for Specific

Purposes (ESP)

o Developing ESP learning activities for vocational education with a custom virtual corpus by Cara

Symanzik
e Exploring hospital interactions with Grey’s Anatomy by Simone Campos Silva

e Creating teaching materials for nursing schools using medical TV series by Katina Vorbrink and
Anna Fankhauser
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CHAPTER 14.

DEVELOPING ESP LEARNING ACTIVITIES FOR VOCATIONAL EDUCATION
WITH A CUSTOM VIRTUAL CORPUS

Finding and exploiting topic-specific adjectives
CARA SYMANZIK

1 INTRODUCTION AND RATIONALE

Within the German dual training system, students spend 70% of their study time learning on-
the-job at a company and the remaining 30% in publicly funded vocational schools. In vocational
schools, teachers of English as a foreign language usually hold English classes in various
departments and must thus design relevant learning activities for a diverse student body that could
potentially range from future car mechanics to hairdressers-to-be. The three didactical principles
“‘competence development”, “activity orientation”, and “cooperation of learning places” serve as
basis for the classes held in vocational schools (Niedersichsisches Kultusministerium 2009: 1-2)
and, in English lessons, the four areas of competence — namely receptive skills, productive skills,
interaction, and mediation — must be addressed (Niedersichsisches Kultusministerium 2009: 4).

For all four aforementioned areas of competence, students will need to be familiar with vocabulary
that is relevant to their future working lives. Consequently, the teacher needs to have specialized
knowledge of the kind of idiomatic vocabulary that is used in a particular professional domain. I
have observed that existing coursebooks often do not provide genuinely meaningful or relevant
vocabulary for specific fields of vocational education in sufficient quantity. This chapter therefore
focuses on building a virtual corpus and utilizing it for compiling a list of subject-specific, relevant
vocabulary in order to develop language learning activities for specific areas of vocational
education.

OUTLINE AND OBJECTIVES

The focus will be on building a virtual corpus and using it for compiling a highly specialized vocabulary list.
This vocabulary list is further utilized to develop various language learning activities. In this chapter, the
dual apprenticeship as a hairdresser is used illustratively. The following example is localized within the
learning area 11 in the third year of training for hairdressers (Kultusministerkonferenz 2008: 19). An
exemplary lesson sequence is laid out in Table 1.
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Teacher preparation time:

e building the virtual corpus: approx. 15 minutes
e compiling a vocabulary list: approx. 15 minutes

e designing additional language learning activities: 30 - 60 minutes per activity
— Exemplary language learning activities can be found in Appendices | and 1.
Classroom time:

e cloze text: 10 to 15 minutes in class

e guessing card game taboo: 15 to 30 minutes in class

Table 1: Exemplary lesson sequence: Analyzing and describing the skin of a customer

Topic: Designing the skin with decorative cosmetics

Lesson sequence: Analyzing and describing the skin of a customer

Contents Area of competence
Reading a professional text about skin conditions Receptive skills
Preparing for a role play with the customer Productive skills
Role play: Analyzing and describing the skin of a customer Interaction

Telling your colleague about your analysis in German Mediation

2 CORPUS, TOOLS AND METHODS

For building a specialized virtual corpus, the Wikipedia Corpus on the web-based corpus interface
www.english-corpora.org/wiki is used. The strength of the Wikipedia Corpus is that it allows to
build customized virtual corpora for diverse topics and then conduct searches within these highly
specific virtual corpora. This can be used for creating lists of relevant specialized vocabulary.

For English teachers in vocational schools, it is highly important to know which vocabulary is
genuinely meaningful and relevant for each profession. Crucially, simply looking up a list of words
in a dictionary would probably lead to a biased selection of words which the teacher assumes
are important, often without direct experience in the students’ future field of work. Furthermore,
there may not be one-to-one equivalences between the teacher and students’ L1 and English. After
the virtual corpus has been created, the virtual corpus will be utilized to gather a list of relevant,
meaningful and practice-oriented vocabulary. This list will serve as a basis for developing language
learning activities which can easily be embedded into a practical use in the classroom.

3 STEP-BY-STEP GUIDE
TEACHER PREPARATION
Building a virtual corpus

1. Use the browser of your choice to access https://www.english-corpora.org/.

2. Go to the tab “my account” and click on “Register”. Fill out the registration form and click
“SUBMIT”. Registration is mandatory and free of charge. You will get an email with a
registration link. Confirm your registration by clicking the link in the email. Go back to
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the website https://www.english-corpora.org/ and log in.
3. Click on the tab “home” and then click on the “Wikipedia Corpus”.

4. Click on the tab “Texts/Virtual” and then on the tab “Create corpus” (see Fig. 1).

The Wikipedia Corpus  (§) e

VIRTUAL CORPORA CONTEXT OVERVIEW

Collocates KWIC @ LOGGEDIN'
I |

I Find matching strings I | Reset |

Create a "virtual corpus"” -- essentially your own personalized corpus within WIKI.
o . You can create the corpus either by keywords in the texts (e.g. texts with the
@ prt/Limit Options words investments, basketball, or biology), or information about the texts (e.g.
date, title, or source), or a combination of keyword and text information.
You can then edit your virtual corpora, search within a particular virtual corpus,
compare the frequency of a word, phrase or grammatical construction in your

FIND ARTICLES
MY CORPORA B

I Edit corpora different virtual corpora, and also create "keyword lists" based on the texts in
your virtual corpus.

VIRTUAL CORPORA

Find keywords

Click on any of the links above for more information.
Refresh list

Fig. 1: Building a virtual corpus I.

5. Enter the word cosmetic in the field “Title word(s) *”. Choose 100 in the field “# pages” to
limit your search to 100 articles. Click “Submit” (see Fig. 2).

©)

The Wikipedia Corpus (§) K9 (1

SEARCH RTUAL CORPUS CONTEXT OVERVIEW
Title word(s) * Icosmetic‘) | You can create a "virtual corpus” by selecting texts from among the 4,400,000+
texts in the Wikipedia corpus.
(See examples) You can use any of the criteria shown to the left to determine what texts will be in
(Optional) Words notin || ] the virtual corpus. All of the criteria are optional -- just use those that you want.
titl - . .
e Note that via this search form, you can only enter one single word in the [WORD]
(See examples) field. If you want to do more complicated searches with multi-word strings,
(Optional) Words in [ | substrings, lemmas, grammatical constructions, etc then you should create a
pages virtual corpus using keywords. See the instructions by clicking on TEXTS/VIRTUAL
(See examples) in the search form, and then "Keywords in the Text" (the first link in that help file).
(Optional) Words not in [ I After you've created the corpus, you can add or delete texts and make other
pages modifications to the corpus. You can also search just within the virtual corpus that
(See examples) you've created; you can compare the frequency of words and phrases across your
different virtual corpora; and you can generate keyword lists from any of the
# pages 100 , . po ¥ 8 yw Y
virtual corpora.

Fig. 2: Building a virtual corpus II.

6. Now you have to look through the results in order to check whether the texts are
appropriate to use. You can click on a title to see the full text. You can then select all texts
by ticking the empty white box to the left of the “100” and manually untick any texts you
wish to exclude. Give your virtual corpus a name, e.g. “SKIN”, by typing it into the “SAVE
AS” field and then click on “SUBMIT” to save your virtual corpus (see Fig. 3).
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The Wikipedia Corpus  (§) O

CONTEXT OVERVIEW

You can add or remove texts below, and then either save these texts as a new virtual corpus, or else add them to an existing virtual corpus.

save x {0 NN ox Aoo vo: BV (YN L1
~ —?®”

HELP 1o ] #WORDS ¢ e [5 ¢ TITLE (SEE IN WIKIPEDIA) $
1 6,408 894 127 Cosmetics
2 2,283 137 55 Federal Food, Drug, and Cosmetic Act
3 759 79 24 MAC Cosmetics
4 1,900 52 82 Kohl (cosmetics)
5 1,330 43 48 Jabot Cosmetics
6 326 42 20 Cosmetic palette
7 201 27 13 Rouge (cosmetics)
8 3,008 22 61 Foundation (cosmetics)
9 1,032 21 43 Fabergé (cosmetics)
10 937 17 17 Cosmetic dentistry
1" 476 16 17 Compact (cosmetics)
12 866 14 14 Testing cosmetics on animals
13 248 13 12 International Nomenclature of Cosmetic Ingredients
14 531 1" 20 NARS Cosmetics
15 194 10 12 Lakmé Cosmetics
16 67 9 5 Cosmetic
17 143 8 1 American Academy of Cosmetic Dentistry

Fig. 3: Screening the results for building a virtual corpus.

7. You have now built a virtual corpus on the topic of skin. In this example, there are 76
articles with a total of 42,749 words (see Fig. 4).

The Wikipedia Corpus  (§) NI

CONTEXT

OVERVIEW

MY VIRTUAL CORPORA
HELP 1 1 #WORDS ¢ FIND KEYWORDS @ SPECIFIC O FREQ CREATED $
1 ® & | SKIN 42,749 NOUN VERB AD] ADV N+N ADJ+N oh

Fig. 4: Virtual corpus for the topic of skin.

Utilizing the virtual corpus for compiling a vocabulary list

1. Click on the tab “SEARCH” to use the virtual corpus. You might need to refresh the
website and then click on the tab “Texts/Virtual” in order to see your newly built virtual
corpus (see Fig. 5).
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The Wikipedia Corpus  (§) LEOR!

FREQUENCY CONTEXT OVERVIEW

Collocates KWIC

® LOGGED IN

VIRTUAL CORPORA
| Find matching strings | | Reset|

Create a "virtual corpus" -- essentially your own personalized corpus within WIKI.
o X You can create the corpus either by keywords in the texts (e.g. texts with the
Sort/Limit Options words investments, basketball, or biology), or information about the texts (e.g.

date, title, or source), or a combination of keyword and text information.

Create corpus You can then edit your virtual corpora, search within a particular virtual corpus,
:;e'zg::g;is . compare the frequency of a word, phrase or grammatical construction in your
......... Edit corpora different virtual corpora, and also create "keyword lists" based on the texts in
SKIN - your virtual corpus.

Find keywords

Click on any of the links above for more information.
Refresh list

Fig. 5: Selecting your virtual corpus.

2. Click on the tab “Collocates”. Enter the word skin into the box “Word/phrase”. Click on the
field “[POS]” right to the word “Collocates”. The box “Insert PoS” will appear. Click on this
box and choose “adj.ALL”. “_j*” appears in the field “Collocates”. Choose the left “1” to find
collocates which appear immediately before the target word. Choose the virtual corpus
“SKIN” by clicking on it. It is very important that you choose your custom-built virtual

corpus, otherwise the whole Wikipedia Corpus will be queried. Finally, click on “Find
collocates” (see Fig. 6).

The Wikipedia Corpus (§) e

FREQUENCY CONTEXT OVERVIEW

Lis( Collocatesl IWIC @ LOGGEDIN

( skin s Word/phrase
— COLLOCATES displa
* Collocates ‘@ =) Y

T ‘ See what words occur near other words, which provides great insight into
l | 4T I 3 ’ = '0' 0 . Y | 1 ’ 2] B meaning and usage. For example, nouns after thick or look into, verbs before
q' Find collocates ') M money, or any word near crack, believe, loud, or quickly.

o . More information: compare to LIST display, types of collocates, direction and
Texts/Virtual  Sort/Limit Options distance of collocates , variable length queries .

SEARCH ALL
FIND ARTICLES
MY CORPORA

Create corpus
Edit corpora
Find keywords

Refresh list

Fig. 6: Finding collocates within your virtual corpus.

3. In this example, I obtained a list of 39 collocates sorted by how often they appear in your
virtual corpus (see Fig. 7).
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The Wikipedia Corpus (§) O

OVERVIEW

SEE CONTEXT: CLICK ON WORD OR SELECT WORDS + [CONTEXT] [HELP..] SKIN
u CONTEXT FREQ
1 O oILY 9
2 0 PALE 6
3 O DRY 6
4 O NORMAL 5
5 O SENSITIVE 5
6 O UNEVEN 4
7 O ACNE-PRONE 3
8 O WHITE 2
9 O DEAD 2
10 O DARK 2
n O DAILY 2
12 O COMMON 2
13 O oLD 2
14 O TATTOOED 1
15 O TANNED 1
16 O SURROUNDING 1
17 O SMOOTH 1
18 O ORGANIC 1
19 O ROUGH 1
20 O RIGHT 1
21 O RICHER 1

Fig. 7: Collocates for the word skin filtered by frequency.

4. You now need to filter the words in order to just get relevant words that describe skin. You
can see the context of the word by clicking on it. Here, the first word which seems
inappropriate is dead. By clicking on it, you can see that it is not used for describing skin,
but rather skin cells. Filter out such words not describing skin itself (see Fig. 8).

The Wikipedia Corpus  (§) NOR!

SEARCH FREQUENCY

OVERVIEW

(SHUFFLE)

CLICK FOR MORE CONTEXT Om CHOOSELIST [ ——— CREATENEWUST[ | @ SHOW DUPLICATES

1 Cosmetics A B C Asia. # #Exfoliants# # Exfoliants are products that help slough off dry, dead skin cells to improve the skin's appearance. This is achieved either by using acids

2 Cosmetics A B C | circular motion. Gels, creams or lotions may contain an acid to encourage dead skin cells to loosen, and an abrasive such as beads, sea salt, sugar

Fig. 8: Words in context.

5. In this example, the following words are filtered out: dead, daily, common, surrounding,
organic, right, richer, related, rejuvenate, natural, individual, improving, general, exotic, and basic.
In order to get the most meaningful words, you might also delete the words old, and great
from your list because these are very general and thus do not need to be taught specifically.
You may also want to exclude the word laggy from the list, because it is a colloquial word,
which is not used to describe skin professionally. Next, make a list of the adjectives you
have selected. You may also add translations (see Table 2).
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Table 2: Exemplary vocabulary list compiled using the virtual corpus.

Number Word (English) Word (German)
1 oily fettig

2 pale blass

3 dry trocken

4 normal normal

5 sensitive empfindlich

6 uneven uneben

7 acne-prone zu Akne neigend
8 white weild

9 dark dunkel

10 tattooed tatowiert

11 tanned gebraunt

12 smooth weich

13 rough rau

14 reddened gerbtet

15 problematic problematisch
16 moisturised hydratisiert

17 mature reif

18 flaky schuppig

19 blemish-prone zu Unreinheiten neigend
20 ashy aschfahl

21 flawless makellos

PREPARING TEACHING MATERIALS FOR LANGUAGE LEARNING ACTIVITIES

Students need to know how to use newly-learnt words in written and spoken language correctly
in order to utilize them holistically. They further should be able to use the new words in all four
areas of competence. Teachers should make sure that students get the opportunity to learn the
new words and that they get the chance to practise the pronunciation as well as the spelling. The
compiled vocabulary list allows teachers to develop a range of language learning activities. In this
chapter, I demonstrate how to use the list in Table 2 to create a controlled language learning
activity, in the form of a cloze text, as well as a communicative language learning activity, in the
form of a taboo card game.

Gap-filling activities can be used to familiarize students with both the meaning and spelling of new
words. The teacher needs to prepare a cloze text. Depending on the level of the individual students,
the words which should be filled in the gaps can be displayed below the text as an assistance or the
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first letter of each word can be given in the gaps. Differentiation in mixed-ability classes is thus
made possible. An example of a cloze text — with an attached sample solution - can be found in
Appendix I. Whilst developing a cloze text, sentences taken directly from the corpus can be used
in order to ensure that authentic examples are demonstrated.

The vocabulary list compiled from the virtual corpus can also be used to create taboo playing
cards. This is a game, which encourages the students to communicate and use new vocabulary in
spoken language. This method can be used after the new words have been introduced and then in
different stages of the lesson sequence in order to revise the vocabulary. Exemplary taboo playing
cards can be found in Appendix II.

4 OPTIONS AND FURTHER IDEAS

Students in vocational education need to know subject-specific adjectives in order to describe
different words in greater detail. Students must know meaningful adjectives for varying situations
and a virtual corpus is an appropriate instrument for creating highly specific vocabulary lists in
the field of vocational education. The outlined procedure and the exemplary language learning
activities of this chapter can be immediately used for the dual apprenticeship as a hairdresser. The
exemplary topic can also straightforwardly be utilized for the dual apprenticeship as a beautician/
cosmetician.

This chapter demonstrates that general adjectives are not sufficient for describing specific words.
This also applies for other professional disciplines in the field of vocational education, for example
metal work, wood work, electrical engineering, glass engineering, home economics, social
education, healthcare professions, and many others. The procedure for building and utilizing a
virtual corpus can easily be adapted and used for different types of schools within the field of
vocational education. The vocabulary lists can be further expanded based on the proficiency level
of the learners. Also, the virtual corpus can be used in order to compile vocabulary lists of different
word classes, for example subject-specific nouns, verbs, and other collocations (e.g. verb-noun
collocations).

5 CAVEATS AND LIMITATIONS

Since the Wikipedia Corpus is a compilation of written articles, it may not always be adequate
for teaching spoken language. Nevertheless, the Wikipedia Corpus can provide a useful, general
overview of the kind of words and collocations which are relevant for, and frequently used in
specific areas.

Note that whilst using the website https://www.english-corpora.org/, from time to time a message
will appear telling you to upgrade your account. You can just wait for a few seconds and then click
on “Click here to continue with your search”. The message will disappear and you do not need to
upgrade your account (see Fig. 9).
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Fig. 9: Message to upgrade the account

6 CONCLUSION

In this chapter, I explained how to build a virtual corpus and utilize it for developing language
learning activities for specific areas of vocational education. The three didactical principles as
well as the four areas of competence relevant to vocational education - especially in the dual
apprenticeship model — were taken into account. After building the virtual corpus, I explained
how to use it to compile a subject-specific vocabulary list. This vocabulary list served as a basis
for developing two language learning activities. These activities can be immediately embedded
into teaching English in classes for hairdressers as well as beauticians / cosmeticians. I further
explained how the aforementioned procedure can be adapted for different types of schools and
various professional disciplines within vocational education. In addition, I mentioned options
for adapting the activities to heterogeneous levels of proficiency. In conclusion, the procedure
of building a virtual corpus for a specific area of vocational education in order to compile a
vocabulary list to develop teaching materials has proven itself to be user-friendly and broadly
applicable for language teachers in the field of vocational education.
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8 APPENDICES

Appendix I: Cloze text

Describing the skin of customers with adjectives

Hairdressers and cosmeticians need to know about their customers’ skin in order to choose cosmetic

treatments. Some customers have great skin. This skin has no anomalies at all and is called

skin. This skinis and .

Some customers have skin - especially in winter when the sun is not shining that much. The

color of the skin is nearly . In summer, some customers have and

skin.

Some customers also like to decorate their skin with permanent colors. They have skin. Older

customers have special needs. These customers have skin which needs a special treatment.

The skin of older customers can also look dehydrated and discolored and is then called skin.

Some customers do not have good skin; they have very skin. This skin tends to be tender and is

called skin. The skin can be , and when it does not produce enough oil and lacks

moisture. When the skin starts producing too much oil, the skin can become . Too much oil can

lead to pimples which can result in customers having skin. This skin is often and

can even become when specific bacteria is on the skin. This skin is often irritated and is called
skin.

It is very important for hairdressers and cosmeticians to know that!

Fill in the following words:

dry, normal, sensitive, pale, oily, uneven, white, acne-prone, dark, problematic, reddened, smooth, rough, tanned,
tattooed, ashy, blemish-prone, mature, flaky, moisturized

Sample solution

Hairdressers and cosmeticians need to know about their customers’ skin in order to choose cosmetic
treatments. Some customers have great skin. This skin has no anomalies at all and is called normal skin. This
skin is smooth and moisturized.

Some customers have pale skin - especially in winter when the sun is not shining that much. The color of the
skin is nearly white. In summer, some customers have dark and tanned skin.

Some customers also like to decorate their skin with permanent colors. They have tattooed skin. Older
customers have special needs. These customers have matured skin which needs a special treatment. The
skin of older customers can also look dehydrated and discolored and is then called ashy skin.

Some customers do not have good skin; they have very problematic skin. This skin tends to be tender and is
called sensitive skin. The skin can be dry, flaky and rough when the skin does not produce enough oil and
lacks moisture. When the skin starts producing too much oil, the skin can become oily. Too much oil can lead
to pimples which can result in customers having uneven skin. This skin is often blemish-prone and can even
become acne-prone when specific bacteria is on the skin. This skin is often irritated and is called reddened
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skin.

It is very important for hairdressers and cosmeticians to know that!

Appendix ll: Taboo

(1 )

he customer has

dry skin.

flaky
moisture

oil

N
T

he customer has

pale skin.

white
fair

snow

N

/The customer has\

normal skin.

basic
perfect

imperfections

The customer has

oily skin.

oil
fat

grease

N

< D)

The customer has
moisturized

skin.

normal
hydrated

oil

- )

/

The customer has

flaky skin.

rough

moisture

The customer has

sensitive skin.

tender
careful

problematic

The customer has

uneven skin.

imperfection
pimple
rough

\ )

-/

The customer has
problematic

skin.

blemish
pimple
dry

-/

The customer has

white skin.

pale
fair

snow

The customer has

ashy skin.

old
mature

discolored

—_
T

he customer has

reddened skin.

irritated
rash

sun

N

T

he customer has

dark skin.

black
tanned

sun

The customer has

tattooed skin.

color
permanent

art

The customer has

smooth skin.

moisture
oil

soft

N

1 moisturisedpp/moisturizedag. Note that the corpus featured the British English spelling, but I
would recommend familiarizing students with both spelling variants.
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CHAPTER 15.

EXPLORING HOSPITAL INTERACTIONS WITH GREY’S ANATOMY

Building and exploiting a TV series corpus for nursing vocational schools
SIMONE CAMPOS SILVA

1 INTRODUCTION AND RATIONALE

“Words — so innocent and powerless as they are, as standing in a dictionary, how potent for good and evil
they become in the hands of one who knows how to combine them.” (Hawthorne)

The International Council of Nurses states:

Nursing encompasses autonomous and collaborative care of individuals of all ages, families, groups and
communities, sick or well and in all settings. Nursing includes the promotion of health, prevention
of illness, and the care of ill, disabled and dying people. Advocacy, promotion of a safe environment,
research, participation in shaping health policy and in patient and health systems management, and
education are also key nursing roles. (ICN, 2002)

Communication and interaction are particularly important competences to be able to fulfil the
tasks described above. This year’s newly designed and revised German nursing apprenticeship
introduces a new curriculum, which describes communication as a key nursing activity (Ammende
et al. 2019: 51). Moreover, subjects of general education should be taught with connection to
nursing topics (Niedersiachsische Landesschulbehorde 2019). As English is one of those general
education subjects, communication in hospital settings can be efficiently combined with learning
English. Talking to and supporting patients and their next of kin in difficult and life-threatening
situations can be a challenging task during a nursing apprenticeship. Therefore, practicing those
kinds of situations in a protected and sheltered environment is of crucial importance. The series
Grey’s Anatomy offers the possibility to examine many different challenging interactions and
communications in hospital settings. Consequently, students have the opportunity to learn from
those interactions and develop communication strategies in the most widely used lingua franca,
English.

OUTLINE AND OBJECTIVES

e This lesson is designed for B1 to C1 vocational school learners of English (intermediate to
advanced) who are training to become nurses.

e Theaimis to focus on communication and interaction in hospital settings in order to support and
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help nursing students.

e Teachers should plan around 2-2.5 hours to follow all steps described to prepare the class session.

2 CORPUS, TOOLS AND METHODS

The corpus building tool Sketch Engine is used for this chapter. Sketch Engine offers the
possibility to build and analyse custom-made corpora compiled from texts from the web.
Unfortunately, Sketch Engine is not free to use, but there is a free 30-day trial, which is more than
sufficient for this lesson. Simply create a free trial account and you will be able to start working
with corpora.

Grey’s Anatomy was created by Shonda Rhimes and is a “prime-time American television medical
drama that debuted on the American Broadcasting Company (ABC) network in 2005. [...] The
program focuses on the personal and professional lives of surgical interns and their medical
mentors.” (Encyclopaedia Britannica 2018). Momentarily, Grey’s Anatomy comprises 16 seasons.
Due to its award-winning success, the series is famous worldwide. Therefore, students might enjoy
learning English with the help of a TV drama they know.

In this chapter, Sketch Engine’s corpus building functions and the Grey’s Anatomy scripts will be
combined to create an English learning environment for nursing students.

3 STEP-BY-STEP GUIDE FOR TEACHERS

Below you will find instructions on how to build your own Grey’s Anatomy corpus and how you
use tools on Sketch Engine to work with this corpus in order to create work sheets for students.

TEACHER PREPARATION
Corpus compilation

1. Open the website Sketch Engine (https://www.sketchengine.eu). Create an account and
then log in.

2. Assoon as you are logged into your account, you will find an option to create your own
corpus in the upper right corner of your dashboard. Click on “NEW CORPUS” (Fig. 1).
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Fig. 1: Create a new corpus on Sketch Engine.

3. In the next step, you will be asked to name your corpus (e.g. Grey’s Anatomy), to choose a
corpus type (single language corpus), to select a language (English), and to shortly describe
your corpus if needed (Grey’s Anatomy scripts). After that, click on the red button “NEXT”.

4. Now, you can start adding texts to your newly created corpus. There are two options to do
so: you can either find texts on the web or upload your own texts from your computer. In
this case, choose “Find texts on the web” (Fig. 2).

CREATE CORPUS Grey's Anatomy Getmorespace® @ @ @ B 2
CORPUS: Grey's Anatomy (enaisn)

2. ADD TEXTS

® @

Find texts on the web | have my own texts

Fig. 2: Options for adding texts to the corpus on Sketch Engine.

5. Before being able to upload texts from the web into your corpus, you need to find a
website from which you would like to upload data. In this case, just google “Grey’s Anatomy
scripts” and you will find different pages that offer scripts of all the Grey’s Anatomy seasons.
Choose one of them, e.g.: https://transcripts.foreverdreaming.org/viewforum.php?f=11
(last accessed 16 June 2020).

Unfortunately, it is not possible to just copy the link to the whole website as it — like many

other websites — does not only contain Grey’s Anatomy scripts but also other TV seasons

scripts. In order to make sure that you only upload Grey’s Anatomy scripts to your corpus,

you need to open each episode’s webpage separately and copy the URLs. If you decide to
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choose a different website, just make sure to find one without too many fan comments etc.
as all those comments will also be added to your corpus.

6. Grey’s Anatomy comprises 16 seasons with often more than 20 episodes each. Sketch
Engine’s default maximum amount of 1,000,000 words for a custom-made corpus will not
be enough for the scripts from all 16 seasons. Consequently, you can only upload parts of
the Grey’s Anatomy seasons. 1,000,000 words should enable you to upload about twelve
seasons to your corpus.

7. Sketch Engine gives you three different options for finding texts on the web: “Web search’,
“URLs” or “Website”. This time choose the second option: “URLs”. Sketch Engine requires
you to paste every single URL from every episode you would like to add to your corpus.
After pasting one URL, always press “Enter” on your keyboard in order to add the next
URL (Fig. 3).

8. It will be easier to manage your corpus later if you create separate folders for each season.
To do so, choose folder names: For season 1 = seasonl, season 2 = season2, season 3 =
season3, etc. (Fig. 3).

9. Click on the red button “GO” and Sketch Engine will start to upload data from the
webpages and build your Grey’s Anatomy corpus (Fig. 3).

TEXTS FROM WEB Step 7

Inputtype O Web search
® URLs
O Website

https://transcripts.foreverdreaming.org/viewtopic.php?
f=11&t=6773
https://transcripts.foreverdreaming.org/viewtopic.php?
f=11&t=6774
https://transcripts foreverdreaming.org/viewtopic.php?
f=11&t=6775|

Folder name web3

Black list settings ~
White list settings ~

Step 8 Size restrictions ~

v/ Compile when finished

Fig. 3: Paste the URLs of each episode into the corresponding fields.

10. Once the uploading process is finished, you can repeat the exact same procedure with the
next season. Therefore, come back to your dashboard (Fig. 1) and click on “Manage
corpus” on the upper left side. Then choose the option “Make bigger” (Fig. 4), which will
bring you back to the screen in Fig. 2. Now, follow steps 7 to 9 again for as many seasons
as you would like to include or until you reach Sketch Engine’s maximum free word count
of 1,000,000 words.
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Fig. 4: Options for managing your corpus on Sketch Engine.

Corpus queries and work sheet creation

[ will present two functions of Sketch Engine that allow you to exploit your corpus for English
language teaching: Word Sketch and Concordance. These functions can be used to create work
sheets for your students.

Using ‘Word Sketch'’ to create a vocabulary list on a certain topic

With the help of your newly built Grey’s Anatomy corpus, it is very easy to build a vocabulary list
on a specific topic. You are completely free to decide on a topic. As an example, this chapter will
focus on the topic of organ donation. Here we shall create a word sketch for the noun organ:

1. Onyour Sketch Engine dashboard, click on the option “Word Sketch” (Fig. 5).
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Fig. 5: Dashboard on Sketch Engine to work with the corpus.

2. Use the basic search function. You will be asked to type in a lemma. In this case, type in
organ and click on “GO” (Fig. 6).

WO RD SKETC H Grey's Anatomy Get more space ®
BASIC ADVANCED AS ALI.. ABO...
Search ?
organ|

Fig. 6: Word Sketch search on Sketch Engine.

3. Finally, you will obtain lists of words that are frequently associated with the word organ in
Grey’s Anatomy (Fig. 7).
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Grey's Anatomy

WORD SKETCH

organ as noun 164x

@ ..isa"organ" & adjective predicates of "organ" (&)
- 2 0O X Ped 2 0O X
. nouns modified b
modifiers of "organ" " " g
organ

vital
her vital organs
HIV-positive
HIV-positive organ
predictable
predictable organ
His-hi
His-his organs
reconstrued

reconstrued organ

reconstructed

reconstructed organ

Fig. 7: Word Sketch for organ.

donor
an organ donor

donation

excellent candidate for organ
donation

recovery

the organ recovery
failure

organ failure
Replace

organ , Replace

deterioration

organ deterioration

= Ses

o X

verbs with "organ" as
object

donate

donates the organs
harvest

harvest the organs
reject

reject the new organ

perfuse

organs are perfused
function

functioning organ

compress

compressing the organs

Get more space () @

o X

=2 Ses

verbs with "organ" as
subject

shut
his organs are shutting down
begin

suggest that your organs are
beginning to fail

grow
organs are growing
fail
organs are failing
bleed

organs are bleeding

start

organs start

"organ" and/or ...

Replace

organ , Replace
acid

acid and her organs
thinner

thinners , his organs
part

organs and the optional parts
blood

blood , and organs

death

organs , my death

4. With the help of your Word Sketch of the word organ, you can create a vocabulary list
including useful collocations and prepositions, for your students. Copy the words and
collocations that you want your students to learn and paste them in a separate document.
Consider choosing vocabulary based on your pedagogical experience. As the Word Sketch
shows the most frequent collocates, it is up to you to choose useful vocabulary. An example
vocabulary list can be found in Appendix 1.

5. Students can practise the new vocabulary by filling in a cloze text based on the Word
Sketch list. To create such a cloze exercise, click on “Concordance - see all collocates in
this column in context” (Fig. 8).

organ as noun 164x

O ...is a"organ" &
< 2 O X

modifiers of "organ"

vital

her vital organs
HIV-positive
HIV-positive organ

predictable

predictable organ

WORD SKETCH

Grey's Anatomy

the organ recovery

reject the new organ

Fig. 8: Finding the context to the words in the Word Sketch.

Get more space (3 @ (o] @ n -3

organs are growing

o
QA ¥ O 80 %
adjective predicates of "organ" (@
< 2 O X < =l O X < 2 O X < sz T X
nouns mo e ) "organ" as . "
. Concordance — see all collocates in this column in context. organ" and/or ...
orga bject
donor donate shut Replace
an organ donor donates the organs his organs are shutting down organ , Replace
donation harvest begin acid
excellent candidate for organ harvest the organs suggest that your organs are acid and her organs
donation beginning to fail
reject thinner
recovery grow

thinners , his organs

6. In the menu, click on “KWIC” and select the option “sentence” (Fig. 9). You will see how
the words from your vocabulary list are used in context of the Grey’s Anatomy scripts.
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Fig. 9: Sentences from the Word Sketch in a Concordance list.

7. Decide on which sentences you want to add to your cloze exercise, copy them and add
appropriate gaps. An example cloze exercise can be found in Appendix 2.

Using ‘Concordances’ to extract dialogues from the episodes

Nursing students may worry about how to address patients and their next of kin about difficult
situations such as a life-threatening diagnosis, death or organ donation. Staff-patient-
interactions in Grey’s Anatomy provide a very valuable source of such interactions in English.
Needless to say that such constructed conversations and interactions cannot exactly mirror
real hospital situations. Nevertheless, they can be used to practise dealing with emotional
situations in a safe classroom environment. Students may benefit from these dialogues by
focusing on discourse markers, fillers, distance and empathy, or other communicative strategies
in dialogues.

Again, the Grey’s Anatomy corpus proves to be a useful tool in finding the interactions
mentioned above:

1. Go to the dashboard. Click on “Concordance” (Fig. 10).

DASHBOARD | Greys Anatomy

Word Sketch ® Word Sketch Difference
Collocations and word combinations © Compare collocations of two words
e = Thesaurus =.= Concordance
== Synonyms and similar words = = FExamples of use in context
=e= Parallel Concordance = Wordlist
=0a Translation search ==  Frequency list
N= N-grams = Keywords
== Multiword expressions (MWEs) == Terminology extraction
,_, Trends g/ One-Click Dictionary
Diachronic analysis, neologisms Automatic dictionary drafting (experimental

feature)

Fig. 10: Select the ‘Concordance’ function on the dashboard screen.

2. Use the basic search function and type in organ don* in order to find text passages in your
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corpus that include the words organ donor/donors/donation. Further possible results might
be organ donating/organ don’t etc. Click on the red button “SEARCH” (Fig. 11).

CONCORDANCE Grey's Anatomy Getmore space @ () () ® ] 2
BASIC ADVANCED ABO
Simple search @
organ don* € Concordance forbagi.
BASIC
&H
ENGINE
|

Text types 7 v

SEARCH

Fig. 11: Basic search option function to extract concordances.

3. Sketch Engine will show you all the text passages in your corpus that include the words
organ donor/donors/donation (Fig. 12).

CONCORDANCE Grey's Anatomy Getmorespace® @ @@ @ B 2

simple organ don* 15 (11.67 per million) Q % @ @ X = = & 8 - M0 kwc~ + O w
[0 Details Left context KWIC Right context

i d foreverdreaming.... <s>Woman: You want their permission for organ donation ? </s><s> (George looks up, interested) </s
> d foreverdreaming.... s> Cristina: If he's going to remain aviable  organ donor |, yeah. </s><s> lzzie: If he's going to live. <
3 d foreverdreaming.... »Meredith: He is an excellent candidate for organ donation .</s><s>Burke: | am a surgeon. </s><s> |
+ O foreverdreaming.... hange, we'd...we'd like to talk to you about organ donation . </s><s> Cutto Webber going to see Mack
5 foreverdreaming....  Dr. Burke. </s><s> Burke: Ah, we have an  organ donor  coming in this afternoon from Wilkeson Gen
s foreverdreaming.... ating team about to perform surgery onthe  organ donor . </s><s> A scrubs nurse hands Bailey the t
7 O foreverdreaming.... 2s. </s><s>Mrs. Thomas: Now...they keep organ donors alive after they're...gone. </s><s> Why not |
s O foreverdreaming.... 's><s>Why not Kendra? </s><s> Addison: Organ donors aren't kept alive for six months. </s><s> Yot
s 4 foreverdreaming.... ntact his family. </s><s> Find outif he'san  organ donor . </s><s> (Alex is in Joey's room with his int
0 foreverdreaming.... rding to Erin's driver's license...she was an  organ donor . </s><s>And as next of kin, if you agree to
1 foreverdreaming.... /s><s> She'll be an excellent candidate for organ donation . </s><s> You got screwed by politics. </s><
2 [ foreverdreaming.... /s><s>Well, that makes him an unsuitable  organ donor . </s><s> Not necessarily. </s><s> Could bt
12 [ foreverdreaming.... Ir patient. </s><s> Mr. Donald Merceris an  organ donor . </s><s> He was injured in an MVC this mc

Fig. 12: Concordance list of the words organ don*.

4. Choose one of the given text passages. clicking on the red writing (KWIC), you can read
more from the scene about organ donation which might be helpful to decide on a suitable
text passage (Fig. 13).
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2 4 Toreverareaming.... s> Uristina: ITNe's going 10 remain aviabie  organ @onor , yean. </S><s> Izzle: It ne's going 10 Iive. </
3 0 foreverdreaming.... »Meredith: He is an excellent candidate for organ donation .</s><s>Burke: | am a surgeon. </s><s> |

4+ O foreverdreaming.... :hange, we'd...we'd like to talk to you about organ donation .</s><s> Cutto Webber going to see Mack

s O foreverdreaming....  Dr. Burke. </s><s> Burke: Ah, we have an  organ donor  coming in this afternoon from Wilkeson Gen

s [ foreverdreaming.... ating team about to perform surgery onthe  organ donor . </s><s> A scrubs nurse hands Bailey the t

7 Od foreverdreaming.... 2s. </s><s>Mrs. Thomas: Now...they keep organ donors alive after they're...gone. </s><s> Why not }

s O foreverdreaming... 's><s>Why not Kendra? </s><s>Addisor: Organ donors iren't kept alive for six months. </s><s> Yol r‘ l
o [m t

1 <

contract an infection, she could pass it on to the fetus and it could cause brain damage... </s><s> Mr. Thomas: We're taking our

12 [C chances. </s><s> Mrs. Thomas: Now...they keep organ donors alive after they're...gone. </s><s>Why not Kendra? </s><s> (
Addison: Organ donors aren't kept alive for six months. </s><s> Your daughter is brain dead. </s><s> She can't regulate body

13 @ temperature, hormone output. </s><s> These things are very important for a fetus. </s><s> Mr. Thomas: You guys can regulate

14 [ thatstuff, right? </s><s> Addison: We could try ¢

15 O

Fig. 13: Longer extract of the script in the Concordance list.

5. After having found a suitable text passage, click on the information icon or the URL next
to the concordance line to obtain more information about the episode in which this scene
can be found. Click on the URL and you will be forwarded to the full Grey’s Anatomy script
(Fig. 14).

Token number

Document number 33

Domain name transcripts.foreverdreaming.org
File ID file13712011

File name viewtopic.php?f=11&t=6770
Folder web2

Top level domain org

https:/Aranscripts.foreverdreaming.org/viewtopic.php?
f=11&t=6770

foreverdreaming.org

CLOSE SAVE

Fig. 14: Details about the text passages in the Concordance list.

6. Use the search function in your browser to find the text passage in the full Grey’s Anatomy
script displayed on that web page and copy the relevant text passage from the script. An
example of a dialogue on organ donation based on the series Grey’s Anatomy and found
with this method can be found in Appendix 3.

7. With the help of the Concordance list on Sketch Engine it is possible to find suitable text
passages in the Grey’s Anatomy scripts where medical staff talk about organ donation to the
next of kin. If possible, you could also show the video of that scene as an introduction to
the topic.
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LESSON PLAN AND TASKS

Table 1: Lesson Plan for 90 min.

Time/Phase Content Method/Media
. Show sequence from Grey’s Anatomy episode about organ donation and doctors | Clip from Grey’s
5 minutes . . .
talking to next of kin Anatomy episode
Classroom discussion;
10 minutes Defining the term organ donation.
Blackboard
Students receive a cloze text based on the Word Sketch and Concordance lines Cloze
20 minutes from Sketch Engine, which they can fill in with help of the vocabulary list.
Compare results. Vocabulary list
Students receive three different dialogues about organ donation illustrating
staff-patient-interactions.
15 minutes Tasks: Dialogues from the
series
How is this interaction structured?
How well did the participants handle the situation? What could be improved?
Students receive a new task:
20 minutes Imagine taking care of a brain-dead patient. How would you address the Pair work
possibility of organ donation to the next of kin? Remember the introduction
sequence. Develop a dialogue with a partner.
10 minutes Students present their dialogues (voluntarily) and their peers give feedback. -
10 minutes Qreate a list gf phrases students might want to remember for staff-patient- _
interactions in general.

4 OPTIONS AND FURTHER IDEAS

The class session described above focuses on the topic of organ donation, but you could easily
prepare a lesson focusing on care, heart disease or dementia, as these topics are discussed in Grey’s
Anatomy, too. Word Sketches on care and heart can be found in Appendix 4.

Furthermore, although the example lesson proposed in this chapter is designed for nursing school
students, the tools described can be used for all kinds of professions in vocational schools. When
teaching students who want to become mechanics, you could use Titus or Transporter to build a
corpus of language material from that subject area. Similarly, for culinary students, Chef’s Table
may be a useful TV series to create such corpus-based lessons.
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5 CAVEATS AND LIMITATIONS

Sketch Engine offers the possibility to create a 30-day free trial account. This limits teachers’ use
of the interface to just 30 days. However, within a month, Sketch Engine can be used to create
many corpus-based tasks and activities.

Another limitation is that Sketch Engine sets a default word limit to 1,000,000 words for a custom-
built corpus. This may seem like a lot at first glance but depending on the focus of the lesson(s),
more words might be desirable.

6 CONCLUSION

This chapter is designed to as a teachers’ guide to preparing lessons on staff-patient-
communication when teaching English to nursing students. Interactions in hospital settings are
explored with a linguistic corpus from the series Grey’s Anatomy in order to develop teaching
material for vocational schools. The episodes consist of dialogues only, thus they are an excellent
source of language for students to improve their communications skills. Moreover, the suggested
lesson serves as a general example: the range of TV series available offers a wealth of language data
that can serve as the basis for creating language teaching materials on a wide array of topics and
communicative situations. There are no limits to the teacher’s creativity. Although the process of
building your own corpus is somewhat time-consuming, task design is in fact easier and faster
with the help of a corpus. What's more, corpus-based tasks are based on authentic, native-like
language. This is likely to be particularly helpful to non-native teachers and English teachers at
vocational schools, who are teaching students learning a profession they are not familiar with
themselves. To conclude, both students and teachers can profit from working with a linguistic
corpus.
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8 APPENDICES

APPENDIX 1

Vocabulary list

vital
her vital organs

reconstrued
reconstrued organ
removable
removable organs
weakened
weakened organs
abdominal

his abdominal organs
damaged
damaged organ
transplant
transplant organ
internal

internal organs

donor
organ donor

donation

organ donation
recovery

organ recovery
failure

organ failure

fail

organs are failing
bleed

organs are bleeding
donate

donate the organs
reject

reject the new organ

A ndix 2

Cloze exercise

think we can go on like this?

tomorrow.

He was born with his

Grow it in the lab, remove the

v © N o u &

10. Heis an excellent candidate for

12. Toacriticallyill patient, an

1. Don’t make a move until we get our hands on every

2. Chief, | know the hypothermia is protective to her

3. This guy could have pretty good life with a

We were on a plane, and we just picked up a

outside of his body.
. Replace it with a newer model.

That is that the surgery was too intense for his

All, all it means is that ah some of the baby’s

Ah, we have an coming in this afternoon from Wilkeson General.

11. I'm afraid you're gonna go into multi-system

means a new start, a second chance.

around the tree trunk.

but how much longer do you

that my boy here and | could make

from a kid who died.

to support.

are growing in a sac outside its body

if we don’t operate.
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Appendix 3

A conversation about organ donation

Addison: | know Kendra meant the world to you and | know the terrible grief you must be going
through right now, but from a medical standpoint, this is a very bad idea.

Mr. Thomas: Well, if we'd wanted your opinion, miss, we'd ask for it.

Mrs. Thomas: It's just...we love our daughter. Please try to understand.

Addison: | do understand. | do. You think if you love her enough or love her baby enough that it will
keep her close to you. But she’s already gone and if you go forward with this, you're risking...I mean,
if Kendra, were to contract an infection, she could pass it on to the fetus and it could cause brain
damage...

Mr. Thomas: We're taking our chances.

Mrs. Thomas: Now...they keep organ donors alive after they’re...gone. Why not Kendra?

Addison: Organ donors aren’t kept alive for six months. Your daughter is brain dead. She can’t
regulate body temperature, hormone output. These things are very important for a fetus.

Mr. Thomas: You guys can regulate that stuff, right?

Addison: We could try. I...

Mr. Thomas: Well then try, damn it! What the hell’s the problem here?

Addison: The problem, as | see it, is you want to use your daughter’s corpse as an incubator. That’s
the problem.

Derek: Ok, I'm sorry. Would you excuse us?

Source: https://transcripts.foreverdreaming.org/viewtopic.php?f=11&t=6770 (16 June 2020)

Appendix 4

Word sketches of care and heart can be generated and worked with as described in Section 4.1.2.1.

CORPORA FOR THE EFL CLASSROOM 277




278 ELEN LE FOLL (ED.)

= 2 0O X
modifiers of "care"

day eoe

the day care

patient (adjective) -
patient care

post-op
post-op care

medical oo
medical care

long-term
long-term care

life

his end of life care ... does
n't

for all | care

patient (noun)
patient care

around-the-clock

require around-the-clock
care

Anyone oo

Anyone care to

good eoe

good care of you

prenatal
prenatal care

v

Yo 20 X
verbs with "care" as
object
take

take care of

withdraw
withdrew care

provide
provide the best care

require

require around-the-clock
care

deserve
deserve excellent care

talk
talk care
gonna

gonna care about

need
need the best care

do
does everyone care

get eee
get the follow-up care

be
is the best cardiac care

Fig. 15: Word sketch of the word care generated with the ‘Word Sketch’
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o4 e 0 X

modifiers of "heart"

donor
donor heart

new
a new heart

beating
beating heart

bad
He had a bad heart

own
her own heart

little
your little heart

good
good heart

T e 0O X

nouns modified by

"heart"

attack
a heart attack

rate
heart rate

failure
heart failure

monitor

heart monitor starts
beeping

transplant

a heart transplant
disease

of heart disease
surgery

heart surgery

beating
heart beating

rhythm

heart rhythm

valve
heart valve

patient

him for a heart patient

wall
the heart wall

v

g e O X
verbs with "heart" as
object
break

broken heart

stop see
stop his heart

get see
getting a heart

decannulated
You decannulated a heart
this morning

decannulate

decannulate a heart

repair
repair his heart

steal
steal a heart

give s
for me , give my heart at
least

massage eee

Massage the heart

reject
rejecting any donor heart

crush

thing that can crush your
heart ... the thing

hold

holding a human heart

v

Fig. 16: Word sketch of the word heart generated with the ‘Word Sketch’ function.
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CHAPTER 16.

CREATING TEACHING MATERIALS FOR NURSING SCHOOLS USING
MEDICAL TV SERIES

KATINA VORBRINK AND ANNA FANKHAUSER

Unlike the other chapters of this e-book, which were created as part of three iterations of a
project seminar (see “About the project”), the present chapter was developed on the basis of
Katina Vorbrink’s M.Ed. thesis (Osnabriick University, 2020), which was supervised by
Alexander Bergs and Anna Fankhauser. Since this thesis project fits in this OER project very
well, with Katina’s approval, it was adapted by Anna for inclusion in this e-book, in the hope
that the materials created as part of Katina’s thesis may be used and adapted by English
teachers at nursing schools in Germany and beyond.

Abstract

In response to the growing shortage of skilled workers in the nursing sector, nursing education
in Germany has recently undergone major changes. As part of a large-scale education reform that
came into force at the beginning of 2020, the former tripartite system of nursing apprenticeships
(adult nursing, children nursing, and geriatric nursing) were merged into one apprenticeship
profile. Restructuring the nursing curriculum involved the implementation of general subjects
such as English, thus leading to the need for new adequate English language teaching materials.
This chapter explores how corpus linguistics can serve as a helpful tool for the development of
teaching materials in the specialized field of nursing education.

The promotion of students’ communicative skills is the main focus of EFL teaching in the nursing
education context. Hence, a spoken corpus for the medical context (Social English for Medical
Context - SEMC) was created based on transcripts from the three medical television shows
Emergency Room, Dr. House, and Grey’s Anatomy. The selected shows proved to be suitable with
regard to medical accuracy and their potential to promote communicative skills. Five corpus-
informed sets of English as a Foreign Language (EFL) teaching materials for nursing schools were
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developed as a first step towards establishing English as a general subject of nursing education in
Germany.

1. BACKGROUND

In the course of the recent major reform of nursing education in Germany and the subsequent
implementation of English as a general subject in the nursing curriculum, the need for new,
adequate English language teaching materials for this particular vocational school context arose.
Since vocational education aims to meet the requirements of the learners’ future professional
practice (Belcher 2006: 134), teaching materials are preferably based on naturally occurring
language produced in authentic situations of the respective work environment. The present
chapter explores how corpus linguistics can serve as a helpful tool for the development of
authentic teaching materials in the specialized field of nursing education (for a detailed account
of the benefits of corpus linguistics in language teaching in general and in the vocational school
context in particular, see chapters “About the project”, “Developing ESP learning activities for

vocational education with a custom virtual corpus” and “Exploring hospital interactions with
Grey’s Anatomy”).

In order to identify the specific requirements for English teaching materials in the nursing
education context, the education reform and its implications for the educational practice, as well
as formal prerequisites, learners’ language needs, characteristics of potential learning groups and
learning targets will be analyzed in the following.

1.1 NURSING CARE REFORM AND EDUCATIONAL PRACTICE

The nursing profession in Germany is a relatively young profession in comparison to other
countries such as the United States (Menche 2007: 24). Education in nursing is constantly
changing and evolving. The most recent development is the nursing care reform of 2017, which
came into effect on the first of January 2020 (Jiirgensen 2019: 7) as a response to the demographic
change on the one hand and the lack of nursing staff on the other (Hamar/Kuckeland/Schneider
2019: 152). The legislative reform merges the former tripartite system consisting of three separate
nursing training programs (one for each patient age group: geriatric, pediatric, and adult nursing)
into a single job profile referred to as the generalized nursing apprenticeship (Jiirgensen 2019: 7).
Duration of the apprenticeship amounts to three years in total and, in contrast to other countries,
is subject to a particular dual training system that combines theoretical components (taught at
vocational schools) with practical training on the job in different clinics and outpatient clinics
(Pflegeberufereformgesetz — PfIBRefG 2017: 2584). More specifically, the three-year program is
divided into specialized classes, general subjects, and practical training. One concrete objective of
the education reform is to provide trained nurses with a qualification that enables them to work
in other European countries (Bundesministerium fiir Gesundheit - BMG 2018: n.p.).

The reform implies reformulating the nursing curriculum with regard to the technical subject
contents on the basis of the framework curriculum of the state school authority. Each nursing
school is required to transfer these guidelines into its own curriculum. In addition to the
restructuring of the technical subject contents, the implementation of four general subjects,
English, German, Politics, and Religious education was also an essential aspect of the reform.

The guidelines of the local Ministry of Education (Niedersiachsisches Kultusministerium — NKM
2009a) serve as a common ground for English teaching in nursing education. The guidelines for
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English refer to the subject as ‘English / Communication’, which already indicates a particular
focus on promoting the students’ communicative competence.

1.2 FORMAL PREREQUISITES FOR TEACHING MATERIALS AND LEARNERS’
LANGUAGE NEEDS

As briefly mentioned above, the Ministry of Education’s guidelines for English in the context
of nursing education refer to the subject as ‘English / Communication, which stresses the focus
of the communicative competence in vocational schooling. This specific feature of English in
nursing education, as well as the characteristics of potential learning groups and specific learning
targets have to be taken into careful consideration when approaching the creation of suitable EFL
teaching materials.

English is of great importance for nursing trainees for several reasons. Miyake/Tremarco (2005:
32) draw attention to the fact that, due to its status as an international lingua franca, English
in particular can serve as a linguistic bridge in communication with patients and their family
members. This is essential because the number of patients hospitalized in countries with official
languages other than their native languages is rising worldwide. It is important for nurses to be
able to successfully communicate in order to ensure comprehensive care. Listening and speaking
skills have to be carefully addressed to enable nurses to engage in professional communication
(Akbari 2016: 24). Klitzing et al. (2007: 42) add that the majority of medical studies are published
in English. Receptive skills in general should therefore also be focused on in English language
teaching for nurses. However, this aspect of language learning is not addressed in this chapter.

The English curriculum for nursing schools is based on two important sources: the framework
directive of the Ministry of Education in Lower Saxony (NKM 2009a) as well as existing research
evidence regarding learners’ language needs (Guhde 2003; Miyake/Tremarco 2005). It is
important to note that the ministry’s guidelines are formulated in a fairly general manner and that
it is up to every school to create a school-specific curriculum for the subject.

The guidelines formulated in the framework directive of the Ministry of Education in Lower
Saxony consist of four central competence areas, namely ‘Reception’, ‘Production’, ‘Interaction’,
and ‘Mediation’. The guidelines describe each competence in detail and list examples of possible
teaching materials and methods that may be applied in class. The competence ‘Reception’ is
defined as the students’ ability to understand common texts specific to the vocational context
(NKM 2009a: n.p.). The Ministry of Education states that this skill describes the idea that students
are able to follow and understand basic lines of discussions and speeches. The list of example
texts includes technical texts and newspaper articles. Texts to address listening skills include
communicative situations, podcasts, and video sequences. ‘Production’ describes the students’
ability to write texts and statements in the target language depending on the situation and purpose.
These can include answers to questions of text comprehension or filling out forms. Spoken
communication is central to this competence and refers to giving a presentation or to reporting
something. The third competence is ‘Interaction’. The individual learner should be able to ask for
relevant information in connection with typical professional tasks. The students should be able to
apply simple communication techniques. Taking a patient’s medical history is a good example of
this competence. The final competence described in the framework is ‘Mediation’. It does not only
refer to the translation of language material into the target language but also to the ability to orally
summarize texts and utterances in English (ibid.).
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The emphasis on particular skills varies according to the year of schooling. Following the
recommendations of Miyake/Tremarco (2005: 33), in the beginning the focus lies on ‘Reception’
and ‘Production’, skills closely related to the teaching of technical terms and vocabulary
acquisition. In the course of the apprenticeship, the focus shifts towards the competence of
‘Interaction, emphasizing the students’ communication skills more strongly.

In addition to the language needs of the nursing students it is also important to pay attention
to the rising need for media skills. Tritbswetter/Figueiredo (2019: 345) looked at the potential
of computer-based learning methods in nursing schools. They underline the need for schools to
foster students’ technical competence in the new nursing curriculum in order to remove barriers
and to build up confidence in using electronics. This demand results from changes in the work
environment and increasing technology use that has to be mastered by nurses in the clinical
setting, e.g., the electronic patient file (Triibswetter/Figueiredo 2019: 348).

In summary, it can be said that the competences required for nursing students are centered
on social interaction and communication in the clinical setting. According to Miyake/Tremarco
(2005: 23), the language type needed to facilitate communication is the so-called ‘Social English’
as opposed to “Technical English’, which is considered less important in nursing education. The
term ‘Social English’ refers to language likely to be used in interactions with different individuals,
whereas ‘Technical English’ is is characterized by vocabulary likely to be encountered in the
clinical setting (Miyake/Tremarco 2005: 24). The authors (Miyake/Tremarco 2005: 33) suggest
limiting “Technical English’ in the classroom of nursing education to basic technical vocabulary,
such as anatomical terms and clinical symptoms. “Technical English’ can build on learning in
previous years of schooling (Miyake/Tremarco 2005: 26). They conclude by stating that ‘Social
English’ becomes increasingly important in the course of the apprenticeship as it enables
communication with patients and other individuals in the clinical setting. Miyake/Tremarco
(2005) strongly suggest focusing on ‘Social English’ in the last year of the nursing education
program. A closer look at the nursing curriculum for the subject ‘English / Communication’ of
a nursing school in Lower Saxony (see table 1) shows that these recommendations have been
followed. Towards the last year of the program, the emphasis shifts from the receptive competence
and “Technical English’ to the competence of ‘Interaction’ centered on ‘Social English’.

Table 1: Overview of the English curriculum of a nursing school in Lower Saxony (Vorbrink 2020: 29)

Curriculum English / Communication (90)

Number of lessons

Competence area

1%t school year (30)

2" school year (28)

3" school year (32)

Reception 26/90 14 8 4
Production 30/90 10 10 10
Interaction 24/90 4 6 14
Mediation 10/90 2 4 4

Although the guidelines of the Ministry of Education (NKM 2009a: n.p.) describe important
competences of the nursing students, they are very vague and lack detail. Therefore, additional
sources had to be consulted in order to determine precise language needs for nurses.
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Cameron (1998) looked at language needs for nursing students in class and clinic. His study is
recurrently used to serve as a basis for nursing curricula (Bosher 2013: 264; Cameron 1998: 215).
Cameron (1998: 205) based his needs assessment on a needs-definition that is understood in four
ways: analytic, democratic, diagnostic, and discrepancy. A reference group, for example nursing
educators and students, forms the basis of the analytic and democratic needs perspectives. By
consulting a reference group, one is more likely to identify useful needs for the learners’ group
and to minimize the risk of overlooking essential needs. For example, educators and students
articulated the need for extra practice in class (Cameron 1998: 206). The discrepancy approach
of Cameron’s needs definition refers to observed differences between the actual performance of a
student and the required action (ibid.). The diagnostic needs definition aims to rank the identified
needs with regard to frequency and relevance of the respective need (Cameron 1998: 207). Clearly,
Cameron’s underlying needs definition is comprehensive and takes several aspects of language
learning into consideration.

Cameron (1998: 215) identifies five major needs of nursing students, which are displayed in Fig.
1. As mentioned above, the determined needs ‘serve as suggestions for course content’ (Cameron
1998: 203) and are recurrently cited by other authors (Bosher 2013: 264; Nation 2013). The first
need that Cameron (1998: 208) defines is ‘Speech Production Accuracy’. It is subdivided into the
four categories pronunciation, vocabulary, grammar, and discourse. ‘Academic Performance’, as
the second need, consists of five individual skills, such as writing and listening. The third need,
‘Clinical Performance), is split into several smaller parts, of which three are of special interest to
this chapter: getting information, transmitting information to a patient or a family member, and
social interaction with different individuals at work. ‘Dialect (Cultural) Variation), is the fourth
need that Cameron (1998: 214) describes. It relates to cross-cultural awareness of nurses with
regard to a multicultural patient group and colleagues. And finally, the need ‘Inferencing Skills’ is
based on Cameron’s definition of inference, which refers to observations that may be drawn with
respect to a speaker’s communicative intention (ibid.).

Not all of the needs identified by Cameron will be addressed in this chapter. The designed teaching
materials in this chapter are exclusively developed to satisfy the needs one and three. Fig. 2 gives
an overview of the two selected need statements and intends to provide a better understanding of
each need.
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I. Speech Production Accuracy
— — — — — — —

II. Academic Performance
— — — — — —  —

III. Clinical Performance
P—————————————————

IV. Dialect (Cultural) Variation
| — — — — — — —

V. Inferencing Skills: Language-Based and Social-Based
— — — — — — —

Fig. 1: Overview of the needs statements for nursing students in class and clinic (Vorbrink 2020, based on Cameron 1998: 215)

/
y
R — | * Getting information:

* Vocabulary: Medical .

« Accuracy of word interview/physical
choice examination

* Phrasal (two- or * Transmitting
three-word verbs) information:

o Grammar — Educating patients or
Syntactic/Morphologi thelf fa.mlhes o
cal: * Social interaction in
. ion-aski the clinical setting:

Question-asking Recognizing and
deflecting insults
\_ J _ Y

Fig. 2: Selected needs for the teaching set (Vorbrink 2020, based on Cameron 1998: 208-214)

A further source consulted to identify specific language tasks with which nursing students will
be confronted at work are the results of a study conducted by Epp/Lewis (2009). The authors
observed nurses in the clinical setting for a certain period of time and identified a range of
essential and recurring language tasks (Epp/Lewis 2009: 308). The majority of communication
takes place with patients, also referred to as clients (see Fig. 3). Individual language tasks
performed by nurses range from ‘giving instructions’ over ‘asking for information’ to ‘making
small talk’ All identified language tasks with the associated percentages of the time spent on the
tasks are shown in Fig. 4.
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Clients 56%

Fig. 3: Situational use of language in the clinical setting by nurses (chart based on Epp/Lewis 2009: 308)

Suggests 6% Apologizes 1%
Small talk 5%

Gives instruction 9%

Offers help 2%
Asks for help 2%

Responds to questions 6%

Phone 3%

Comforts 4%

Clarifies 1% Asks for information 22%

Discusses 5%

Explains 21% Informs 7%

Describes 6%

Fig. 4: Types of nursing language tasks and the percentage time spent on each task (chart based on Epp/Lewis 2009: 307)

1.3 CHARACTERISTICS OF POTENTIAL LEARNING GROUPS

The requirement for a nursing apprenticeship in Germany is the middle school qualification
known as the ‘Realschulabschluss’ (NKM 2009b: n.p.). The guidelines of the Ministry of Education
(NKM 2009a: n.p.) define the B1 level as the language proficiency level of students who have
completed secondary education. According to the ministry’s guidelines (ibid.), the students have
acquired a general language vocabulary and grammar rules in their previous ten years of general
schooling. Experience shows that each nursing class regularly contains a small number of high
school graduates who acquired a higher level of language proficiency during their thirteen years
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of schooling (B2/C1) (Niedersichsischer Bildungsserver — NibiS 2020: n.p.). For an educator, it
is crucial to keep this heterogeneity in mind in terms of internal differentiation. Generally, this
term refers to the idea that teaching content and materials are carefully tailored to the different
student groups with regard to their level of proficiency. There are different teaching methods that
can be used in combination with each other in order to support the different learning needs of
a group. Donath/Klemm (2013: 145), for example, name the method peer correction and suggest
letting students work in small groups to create a safe learning environment.

With the new care reform, it is possible for students who have finished a two-year apprenticeship
as nursing assistants to skip the first year of the generalized nursing apprenticeship and to
enter the second year of schooling (Ministerkonferenz — MK 2020: 3). This reduction of the
number of training years is based on the idea that these students have attained a solid foundation
of nursing and work experience in advance (Jiirgensen 2019: 14). The school curriculum for
nursing assistants also includes a moderate level of English language teaching (Jiirgensen 2019:
62). Therefore, it is reasonable to assume that these students also have a satisfactory general
language vocabulary and already acquired a moderate knowledge of technical vocabulary.

Generally, nursing students show strong motivation for the apprenticeship because it is a first step
in their professional career. However, in recent years German nursing students’ motivation and
independent learning skills seem to have decreased (Baumgarten/Ayerle 2016: 56). The authors
(Baumgarten/Ayerle 2016: 53) point out that nursing students face increasing demands that arise
from demographic change and growing complexity of work processes. The students seem
distracted by new media more than ever (Baumgarten/Ayerle 2016: 56). Triibswetter/Figueiredo
(2019: 345) agree and go on to predict that new media will become a component of nursing
education for years to come. Incorporating media competence into the curriculum is a crucial
measure to promote a reasonable use of technology in the future. They go on to underline that
these actions represent a necessary reaction to rapidly changing work processes in healthcare

(ibid.).

To sum up, the creation of corpus-based teaching materials for nursing schools in Lower Saxony
is shaped by the binding guidelines of the Ministry of Education (NKM 2009a: n.p.) for the subject
‘English / Communication’, nurses’ language needs as identified by Cameron (1998: 215), frequent
language tasks as identified by Epp/Lewis (2009: 308), as well as by the individual characteristics
of learners in the nursing context.

2. METHODOLOGY AND PROCEDURE

The previous section has shown that social interaction and communicative skills are the focus
of English teaching in the context of nursing education. The corpus-based teaching materials
designed for teaching English to future nurses in the course of the present study are therefore
centered on ‘Social English’. Existing medical corpora have failed to sufficiently cover this
particular language type. Consequently, a corpus specifically representing ‘Social English’ had to
be compiled.

In general, corpora that have been derived from medical contexts are of particular interest for the
material development for future nurses. Sketch Engine, a web-based tool to create and investigate
preloaded and individually compiled language corpora, offers a large corpus in this field, the
Medical Web Corpus (MWC). The MWC contains over 33 million words predominantly from
medical websites. A wordlist analysis of nouns has shown that this corpus contains a large number
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of broader technical terms in health care and medicine, such as infection, therapy, and diagnosis.
It also contains more specific words from the medical field with lower frequencies, such as
hemorrhage, anemia, and dilatation. The MWC is well suited to generate vocabulary lists for the
nursing students. Nation (2013: 305) stresses that wordlists are a possible tool for teachers to help
the students with vocabulary acquisition. However, a closer look at the MWC makes clear that
this particular corpus, with its large variety of technical vocabulary, is not suitable for promoting
the nursing students’ communicative skills during their apprenticeship. Therefore, a smaller
specialized corpus was compiled as suggested by Aston (2001: 37), who points out that from a
pedagogical perspective, it can be beneficial to turn to a small specialized corpus instead of a large
general one.

To allow for the promotion of the learners’ communicative skills, a corpus for social English
entitled ‘Social English for Medical Context (SEMC) was compiled using the online corpus
tool Sketch Engine. The SEMC contains more than 920.000 words taken from 225 television
transcripts and can be considered an addition to the MWC.

The methodological approach to generate a spoken corpus from television shows is based on
the findings of Levshina (2015: 23), who points out the similarities between online subtitles and
daily spontaneous conversations in American and British settings. Apart from the authenticity
of the linguistic interaction, the technical correctness of the selected medical television shows is
of importance here. A review conducted by Hoffman et al. (2018: 202) emphasizes the fact that
physicians participate in the writing process of the scripts and that this ensures the correctness of
the medical conditions and techniques in the shows. The authors go on to suggest that teachers
may use television scripts for educational purposes in class (Hoffman et al. 2018: 215).

The next step was to determine suitable medical television shows for the creation of the
subcorpus. The final selection of fictional medical shows is based on available studies on this
particular topic. Hoffman et al. (2018: 202) examined Emergency Room (ER), Grey’s Anatomy and
Dr. House. The realistic medical representation in ER is particularly highlighted in various studies
(Oswald 2009: 112). Kriiger-Brand (2006: 2350) goes on to report that ER contains many scenes
with typical everyday hospital life issues, such as tensions between patients and their family
members or communication with patients in general. Wong et al. (2009: 2) draw attention to the
effective communication skills presented in scripts from Dr. House and Grey’s Anatomy. Leucht
(2013: 81) confirms the medical accuracy in Dr. House and ER. Nevertheless, it is important to point
out that the selected medical television shows predominantly focus on the medical staff rather
than on the nursing staff. Therefore, the television scripts used for the SEMC may cause a shift of
emphasis in the communication presented.

The television scripts can be obtained from specific websites. The transcripts of Grey’s Anatomy
were taken from Forever Dreaming Transcripts (2020), the transcripts of Dr. House from
LIVEJOURNAL (2020) and those of ER from the website Simply Scripts (2006). The transcripts
were selected randomly by choosing every other transcript of the corresponding website with
exception of ER. For this show, a total of six transcripts was available and therefore all six were
included. In total, 175 transcripts of Grey’s Anatomy and 44 of Dr. House were selected.
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3. CORPUS-BASED TEACHING MATERIALS FOR THE SUBJECT ‘ENGLISH /
COMMUNICATION’

The following section describes five sets of teaching materials for nursing schools in Lower
Saxony for the general subject ‘English / Communication’. The time required for each set is a
90-minute classroom session. The description of each set is prefaced by a brief identification of
the learners’ needs and the linguistic relevance of the corpus-based worksheet. Furthermore, each
set is embedded in the nursing curriculum with close connection to the underlying framework in
the curriculum of the Ministry of Education (NKM 2009a: n.p.). Each subsection closes with ideas
for the further use of the teaching materials in following classroom sessions. The materials cannot
be seen in isolation but rather in a succession of consecutive classroom sessions. One session can
serve to introduce a topic and a subsequent session either to explore the topic in more detail or to
provide additional time for practice (Hutchinson/Waters 2010: 108-109).

Table 2: Overview of corpus-based teaching materials for the general subject ‘English / Communication’ (Vorbrink 2020: 37)

School | Competence area according

Classroom session year to NKM (2009a) Learners’ need according to Cameron (1998)
|. Speech production accuracy
1 Giving instructions vs. 1 * Reception - Vocabulary
informing someone e Production

e Phrasal

|. Speech production

e Reception - Grammar - syntactic

2 Offering and asking for help | 2 .
e |Interaction

e Question-asking

|. Speech production accuracy

e Reception - Vocabulary

3 Belly vs. stomach 2 .
e Production . .
e Appropriateness of word choice
I1. Clinical performance
L . | . - Getting information
4 Getting information - 3 e Interaction
Patient interview o Reception o Patient interview
o Medical history
|. Speech production accuracy
- Vocabulary
5 Additional contexts of help e Interaction .
3 . I1. Clinical performance
(v/n) e Production

e Social interaction with different
individuals in the clinical setting

3.1 GIVING INSTRUCTIONS VS. INFORMING SOMEONE

The first worksheet targets vocabulary acquisition in the nursing students’ first year of schooling.
With reference to the guidelines of the Ministry of Education (NKM 2009a: n.p.), this worksheet
can be used to facilitate the competence areas ‘Reception’ and ‘Production’. As pointed out above,
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two of the core language tasks of nurses are ‘giving instructions’ and ‘informing a patient’ (Epp/
Lewis 2009: 308). In order to form correct sentences in this regard, nursing students have to
adequately use typical phrases for these tasks (Cameron 1998: 209). The worksheet therefore aims
to teach relevant patterns that are associated with ‘informing someone’ and ‘giving instructions’
in the clinical setting. These patterns, e.g. ‘I need you to’ or ‘T have to), first have to be learned as
idiomatic chunks (Aston 2001: 15) before they can be fluently applied in varying communicative
situations. This exercise may not only help the nursing students to acquire relevant phrases, but
also helps to raise learners’ awareness of the particular context these phrases are used in (Aston
2001: 16).

The worksheet (Fig. I + II) is divided into two parts. Firstly, common phrases for ‘giving
instructions’ and ‘informing someone’ are introduced with the help of concordance lines from
the SEMC. Sketch Engine was used to generate a 2- to 6-gram list on the basis of which phrases
commonly used to perform recurrent language tasks were identified. The n-grams which ranked
highest (count 281), e.g. ‘I have to, were mixed with n-grams of mid-frequency (count 92), e.g. ‘I
want you to’. An additional collocation search provided the concordance lines for the first exercise
of the worksheet. The relevant phrases appear in bold to emphasize the targeted patterns in the
concordance lines. Nation (2013: 147) suggests the classification of items into groups as a possible
activity for students to engage with concordance lines. Following Nation’s suggestion, the students
are asked to read the concordances and to categorize the phrases in bold into two groups, the
phrases that can be used to give information and the ones to give instructions.
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English / Communication Verbal Phrases

Date: Exercise Sheet

1. As a nurse, one of your key roles is to give information and instructions to patients and
their family members. Read the concordance lines below and group the phrases in bold into
two categories: Which ones can you use to inform somebody about something and which

ones can you use to give instructions?

1. do not move your head. </s></s> [@need you to keep perfectly still. </s> </s> Don’t move.

2. </s> </s> Christina: 'm sorry, but I have to ask one more time. </s> </s>

3. clean up with this patient. </s> </s> 1 have to take you up to surgery now, and [ will ...

4. down beside an ambulance. </s> </s> 1 want you to slowly open your eyes and try to stay calm, ...

5. ’'m sorry. </s> </s>1just ... wanted to make sure that you're okay. </s> </s> Are you okay?

6. </s> </s> Foreman: 'm sorry, but I'm gonna have to ask you to sign this. </s> </s>

7. Who are you with? </s> </s> Ok, I want you to stay right here, ok? </s> </s>

8. Ok sir, you're sweating. </s> </s> I need you to sit down, get back in the bed. </s> </s>

9. You wait right there! </s> </s> [ want to talk to you! </s> </s>

10. </s> </s> Mm. </s> </s> (softly) I want you to continue to move your fingers while in the cast.

11. </s></s> Cuddy: Ineed youto lic on your side. </s> </s> And hold your knees.

12. </s> </s> Okay. </s></s> [wantto ask you one more time... Are you absolutely sure?

13. could be a lengthy process. </s> </s> We're gonna have to  run more tests. </s> </s>

14. Please stop! </s> </s> Erica: Mr. Arnold, I need you to calm down so that your heart can calm down.

15 They're not. </s> </s> Excuse me. </s> </s> I have to go check on my patient. </s> </s>

Phrases you use to inform a patient or a family Phrases to give a patient instructions

member about something

Fig. I: Teaching set number 1 “Phrases for giving information and instructions” - Part | (Vorbrink 2020: 67; concordance lines: SEMC)
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Secondly, the students are asked to practice the use of the phrases by completing sentences
on the exercise sheet. This exercise allows the students to recall the items when the context
is presented (ibid.). The sentences chosen for exercise 3 of the worksheet were compiled from
various concordance lines of the same collocation search in the SEMC corpus. The concordance
lines present the target phrases in authentic and diverse contexts. As the corpus is compiled from
TV transcripts and predominantly represents communicative interaction, some concordance lines
contain informal expressions such as ‘gonna have to’. These underline the language authenticity
but need to be addressed in class to increase students’ awareness of the formal vs. informal tone of
certain words and phrases (see exercise 2 on the worksheet).
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2. “Gonna have to”
You have probably noticed the expression “gonna have to” in the lines above. Pair up with
your neighbor and talk about the following questions:

¢ What would you say about its tone? Is it rather formal or informal?

e In which kind of conversation is it appropriate to use this form?

e What is the formal version of the expression?

3. Exercise: Giving Instructions and Informing Someone
Complete the sentences by filling in the blanks with the correct phrases. Are you informing
the patient about something or are you giving precise instructions? The first sentence is given

as an example.

1. Nurse: I am here to help you. I need yow o~ turn around, so I can check your back

for a skin rash.

2. Patient [coughs]: I have a high temperature and a sore throat. Nurse:

cough for me, okay? And take your temperature.

3. Nurse: It's an infusion. give it to you. All the rest of your symptoms

should go away.

4. Patient [moans in pain]. Nurse: Look at me. keep still while I dress the
wound.
5. Nurse [holds out a cup with pills]: to take them. They should help to

control the pain.

6. Patient [tries to sit upright in bed]: I need to go to the toilet. Nurse: Sir, wait. I'm going to

help you. lie on your left side and then I can get you out of bed over its edge.

7. [Patient bell is ringing] Nurse: I'm sorry. I have to go now. check on another
patient.

8. Nurse: Good morning. I just you were all right in here. Did your symptoms
go away?

9. Patient: I am allergic to certain pain medications. Nurse: Ok, I am get Dr.

Amber. He will ask you more questions about your medical history.
10. Nurse: talk to you about your seizures. Did you ever have problems like this

before?
Fig. Il Teaching set number 1 “Phrases for giving information and instructions” - Part Il (Vorbrink 2020: é8; concordance lines:
SEMC)

The teaching set can be continued in following class sessions by using the acquired phrases in the
form of a practical application in the nursing school’s skills. The students get together in pairs and
improvise a patient-nurse-interaction by using the acquired phrases for ‘giving instructions’ and
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‘informing a patient’ This sequence allows the students to practice and strengthen the acquired
verbal phrases in connection with operational nursing tasks. The previous class session functions
as a language learning task and the following session as an activity-oriented communicative task
(Legutke 2013: 94). The combination of subject teaching and language teaching facilitates the
development of the learners’ vocational competence (Legutke 2013: 116; NKM 2009a: n.p.).

3.2 OFFERING AND ASKING FOR HELP

This teaching set is based on the language tasks of ‘offering help’ and ‘asking for help’ as identified
by Epp/Lewis (2009: 308). The targeted competence areas from the guidelines (NKM 2009a: n.p.)
are ‘Production’ and ‘Interaction’. Typically, nurses perform these tasks in contact with patients
but also with family members and other professionals in the work setting (Epp/Lewis 2009: 307).
The aim of the exercises of this set is to improve the ‘Speech production accuracy/appropriateness’
of the nursing students with regard to their grammar structure of asking questions (Cameron
1998: 209). The focus is not on a specific type of question. Instead, it aims at making the students
familiar with different ways of asking for and offering help because actual interaction with
patients and colleagues does not exactly correspond to the arranged dialogues presented in many
conventional schoolbooks (O’Keefe/McCarthy/Carter 2007: 22; Gabrielatos 2005: n.p.). The lack
of authenticity in textbook conversations has been linked to poor communication skills at all
proficiency levels (Savova 2018: 85). To address this problem, concordance lines have been
selected from the SEMC corpus and used as a foundation for the exercise. The broad context

with rich exposure to the use of help (n/v) targets the communicative competence of the students
(Belcher 2006: 148).

In order to extract suitable examples, a concordance search with the lemma help (n/v) was
performed in Sketch Engine and revealed a total of 887 concordances. By skimming the
concordances for suitable contexts, e.g., significantly asking for and offering help, the number
of concordances was minimized to a manageable number of 40 for the students to analyze in
class (Fig. IV + V). The aim of the worksheet is based on Gabrielatos (2005: n.p.). Students
are asked to identify different ways of using help. In order to expose the students to authentic
interactions, the chosen concordance lines display different contexts for the use of help. The
concordance lines include instances of ‘asking for help’ ‘offering help’, and also occurrences of
‘calling for help’ The learners should be able to notice the differences. In addition, the students
are asked to think of reasons why someone would ask for help in different ways. Students are
expected to understand that a call for help is usually linked to an emergency situation and
requires a rapid response on their part (Menche 2007: 15). The chosen ‘Think!-Pair!-Share!’
teaching method is a form of cooperative learning, which initiates the exchange of ideas and
facilitates the students’ communicative competence by maximizing the speaking time of each
student (Grieser-Kindel/Henseler/Moller 2017: 186). This approach meets the recommendations
by Donath/Klemm (2013: 145) to react to the possible heterogeneity of the learners.

294 ELEN LE FOLL (ED.)



English / Communication

Date:

Help (v/n)

Exercise Sheet

1. Think for yourself!

e Read the lines below. Work out the way that help is used. Use a dictionary if

necessary.

e Decide if help is used in the same way in all of the sentences.

e Try to group the ways help is used.

2. Pair up!

e Compare with your neighbor. What is different and what is similar?

3. Share!

e Be prepared to share your findings with the group.

4. Practice! — Role play

e Team up with your neighbor and think about a situation on the ward where you have

been asked for help or offered help to someone.

e Write a dialogue for that situation. Use the concordance lines as guidance for writing

the questions.

e Now, decide on who will play which role and practise your role play a few times. The

goal is to memorize your text and to speak without your notes.

e Be prepared to act out your role play in front of the class.

Fig. I1I: Exercise sheet for teaching set number 2 “Offering and asking for help” (Vorbrink 2020: 69, based on Grieser-Kindel/

Henseler/Méller 2017: 186-187)
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tripod.com

LIZABETH: He's in surgery, is it something | can

help

you with? </s><s> MR. </s><s> GARDENER: W

tripod.com

ou expect me to do? </s><s> YOSH: Could you

help

me get him out? </s><s> PETER: Uh huh, | don

tripod.com

iaby. </s><s> There's no way. </s><s> Can you

help

me? </s><s> DOUG: Yes | can, I'll be right back

archive.org

ts. </s><s> MALUCCI: Sorry. </s><s> Need my

help

? </s><s> CHEN: I've got it. </s><s> Pan to ang

archive.org

know it hurts. </s><s> I'm a doctor, I'm going to

help

you, all right? </s><s> Okay. </s><s> Look at m

archive.org

ound) Yeah. </s><s> I'm Dr. Kovac, | need your

help

. </s><s> Can you make room for this girl? </s>1

archive.org

tres blood mass. </s><s> PLUMBER: Need any

help

? </s><s> LUKA: No, | got it. </s><s> Thank yol

archive.org

's><s> CHEN: All right, um... </s><s> You need

help

back on the bed? </s><s> CARTER: No, I'm god

archive.org

ind your lounge area. </s><s> MALUCCI: Can |

help

you? </s><s> We don't usually let people wait in

10

archive.org

STEVE: Well, while you're at it, maybe you can

help

me out and read a few plain fj|es. </s><s> MAR

1"

archive.org

the doorframe. </s><s> BENTON: Here, let me

help

. </s><s> CARTER: | got it, | got it. </s><s> He

12

foreverdreaming.org

5><s> Woman: Help! </s><s> | need immediate

help

. </s><s> Bailey: What's the problem? </s><s>

13

foreverdreaming.org

ke it easy. </s><s> Is there anything | can do to

help

? </s><s> Bailey: Uh, yeah for starters you can f

14

foreverdreaming.org

istina (calls from the other OR): Hey, somebody

help

| </s><s> Help here! </s><s> (They all sprint fro
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foreverdreaming.org

m the other OR): Hey, somebody help! </s> <s>

Help

here! </s><s> (They all sprint from the room and
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rgery. </s><s> Cris... </s><s> | ... | need you to

help

me Cristina. </s><s> (She hands Will over to Cri
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foreverdreaming.org

posted. </s><s> OMAR: Hello? </s><s> | need

help

please. </s><s> | know you can hear me. </s><g
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foreverdreaming.org

laylor! </s><s> CRISTINA (shouting): Someone

help

here please! </s><s> INT. </s><s> TAYLOR TR
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gger by the second. </s><s> DEREK: You need

help

? </s><s> HAHN: | need four hands and | need ¢
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ommunity) </s><s> George: Do you need some

help

? </s><s> (The man replies in Pennsylvanian DU

Fig. IV: Concordance lines for teaching set number 2 “Offering and asking for help” - Part | (SEMC; correction of line 10 from “films” to

uﬁlesu)
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ate directions) </s><s> George: You need some

help

? </s><s> Paramedic: Nothing more | can do he
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walks by) </s><s> George: Callie, | need some

help

. </s><s> Callie: | can't, I'm busy. </s><s> Georg
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><s> Damn it. </s><s> (Loudly) Can | get some

help

over here? </s><s> Sweetie, listen to me. </s><
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tgomery. </s><s> Addison: Yes. </s><s> Can |

help

you with something? </s><s> Jeff: I'm Jeff Pope
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'lease, just... </s><s> | can't...help me, help me,

help

me! </s><s> (Meredith literally cuts the wedding
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e and Camille) </s><s> Doctor: We need a little

help

here! </s><s> Adele: Oh, thank god. </s><s> Sq
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rty SUV squeals into the Bay.) </s><s> Woman:

Help

us! </s><s> Please help! </s><s> Phillip: Help n
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toothbrush ... and more knife. </s><s> Can you

help

me? </s><s> You see, I'm gonna get a wish froni
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e me, young-and-yummy doctor. </s><s> Can |

help

you? </s><s> | don't know. </s><s> Can you? <
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know what? </s><s> Hey, you guys need some

help

? </s><s> Owen: where's webber? </s><s> You|
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er with her patients? </s><s> Now you need my

help

? </s><s> Don't push me, dude. </s><s> Okay,
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otta-you gotta get down here. </s><s> We need

help

. </s><s> Danny, Danny, I'm Dr. Hunt. </s><s> (
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s><s> You've got one. </s><s> How can | be of

help

to you? </s><s> Sorry, I'm having a little bit of trq

foreverdreaming.org

;tuff | got to get on top of. </s><s> So, you need

help

? </s><s> | need you to reschedule this meeting
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><s> Help! </s><s> Please! </s><s> Someone

help

| </s><s> It's okay, buddy. </s><s> | got you. </s
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> What are you doing? </s><s> We need some

help

in here. </s><s> We need to move the patient to|
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~ Jersey. </s><s> CHASE: [ standingup ] Can |

help

you? </s><s> This is a private room. </s><s> W|
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rring] What happened? </s><s> Jessica: Please

help

me! </s><s> Jessica: Oh, my god! </s><s> [Can
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ther villager runs up.] </s><s> Villager #2: Help,

help

| </s><s> Dr. Sebastian, come quickly! </s><s>
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anters cheerily.] </s><s> CAMERON: How can |

help

you? </s><s> HOMELESS OLD GUY: The doctq

Fig. V: Concordance lines for teaching set number 2 “Offering and asking for help” - Part Il (SEMC)

For consolidation, the students can practice asking questions in a role-play. For this exercise,
the learners can team up with their neighbor. The first step is to think of a typical situation
they experienced on the ward which involved helping a patient, a family member or a colleague.
Secondly, they are asked to write a short dialogue with the help of the concordance lines from
the sheet. The next step is to assign the different parts and practise the role play. Once they
feel confident enough and can speak freely, they act out their role play. This teaching method
consolidates the competence of the learning group and constitutes a holistic approach by
combining the introduction of a new term with practising and subsequently testing it (Legutke
2013: 92). The complete exercise sheet can downloaded by clicking on Fig. III-V.

3.3 BELLY VS. STOMACH - APPROPRIATENESS OF WORD CHOICE

This exercise is intended for the second year of schooling and targets the appropriateness of word
choice. Cameron (1998: 209) places this particular language need in the field of ‘Speech production
accuracy. With regard to the guidelines of the Ministry of Education (NKM 2009a: n.p.) this
worksheet can be used in class to address the competence areas ‘Reception’ and ‘Production’.
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As mentioned above, communication with patients is a core task of nurses. The communication of
nursing professionals is characterized by a nursing care jargon and an interdisciplinary nature of
the language in use (Marchwacka 2018: 173). Since the patient has little or no medical knowledge,
the communication of nurses has to function as a bridge between the two opposites. Therefore,
it contains a mixture of technical terminology, technical jargon, and everyday language
(Marchwacka 2018: 179). Nonetheless, the nurses still have to maintain a professional distance
to patients in their language. It is mandatory to differentiate between a factual and a relationship
level, which makes the avoidance of colloquial expressions — especially with regard to excretions
and particular body parts — absolutely essential (Menche 2007: 178). For this reason, the teaching
material targets the appropriateness of word choice. A keyword analysis of the SEMC corpus
was performed in order to identify frequently used colloquial expressions in conversations with
patients and health professionals. This was followed by a keyword analysis in the MWC to
determine the equivalent of the informal words.

A total of four colloquial expressions were chosen for the exercise, which are: belly, poop (v/n),
pee (v/n), and puke (v/n). As a next step, a simple concordance analysis was performed to extract
suitable sentences which display the relevant word in context. For each word, five sentences were
chosen for the exercise sheet. With the exception of sentences containing the word stomach, all
sentences were extracted from the SEMC corpus. The concordance search for the word stomach
was not satisfactory due to decontextualization of the search results. Therefore, the sentences for
stomach were selected from the MWC instead.

The assignments make the students use the corpus material and take a similar form to the exercises
suggested by Gabrielatos (2005: n.p.). First, they have to find a German translation and decide
whether the word is a noun or a verb. Then they have to determine whether the word is used
formally or informally. Finally, they have to match the words, so that each informal expression has
a matching formal equivalent. The exercise sheet can viewed as Fig. VI-VII.
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English / Communication Accuracy of Word Choice

Date: Exercise Sheet

Look carefully at the following sentences with examples of different nouns and verbs.
* What is the German translation of the word?
* Decide if the word is formal or informal.
* Isitused as a verb or a noun?

* Find the formal equivalent for each informal word.

. Then we construct a pathway for a whole new belly button.

. George (to Meredith): Look at her belly. </s><s> She’s almost as wide as she is tall.

1
2
3. Unfortunately, she also needs her belly explored to evaluate the source of her internal bleeding.
4. Chase: Fever and belly pain. </s><s> Could be a gall bladder infection.

5

. Raised her liver enzymes and caused the bellyache. </s><s> House: But not the fever.

1. Meredith: He’ll be urinating out of a bag for a very, very long time.
. Richard: Did you urinate in it? </s><s> Larry: No, I .... what?
. It says here you haven’t been able to urinate since yesterday. </s><s> Let’s take a look.

. Kayla: No. </s><s> Chase: Pain in urinating? </s><s> Kayla: No. 99’s not that high, is it?

A W N

. You have to get up ASAP after surgery. </s><s> Think you can urinate?

. Oh and this morning I noticed my poop was a funny grayish color.
. I fed him. </s><s> Oh god there’s poop everywhere. </s><s> Wait. </s><s>
. ... Iwon’t go bald, get fat, and poop my pants.

. And we’re just gonna send her home farting and pooping uncontrollably for the rest of her life?

whn A W N -

. What if she was sloppy about washing her hands after pooping?

. You don’t believe me? </s><s> Punch me in the stomach, right now.
. How long have you been having stomach pains?
. Uh, he’s really hot and his stomach’s hurting so much.

. Arche Katz ... he came down with the stomach flu, and they asked me sub in.

W s W N -

. Taub: How’s your stomach? </s><s> Any diarrhea?

1. Mrs. Gibson: I have to pee. </s><s> Again. </s><s> (She sits up more and Mr. Gibson stands up to
help her get out of bed)

2. Do you know he peed a little bit every time he coughed?

3. Like an incontinent old woman. </s><s> He smelled like pee. </s><s>

4. Paramedic: Ne, he peed all over himself! </s><s>

5. He looks down to see that the catheter has come out and he's peed his bed.
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Fig. VI: Teaching set number 3 “Belly vs. stomach- appropriateness of word choice” - Part | (Vorbrink 2020: 72, concordance lines:
SEMC; MWC)
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1. Well, of course it is. </s><s> [ mean, you don’t puke blood if it’s not serious.

2. House: Chase, I need you to head back to that "cesspool" and get me the kid's puke.

3. You didn't have strep or stomach bug the morning you came in, you puked because you were hung
over.

4. I'm pretty sure Jack's puke is in a blue trash bag with the wrapped gifts, but if you find spaghetti,
that's the wrong vomit.

5. Thank you and, as always, have a pleasant flight. </s><s>[House sits next to

Cuddy.] </s><s> House: Still feel like puking?

1. If there are less than 5 loose bowel movements per day then dehydration or electrolyte imbalances
are unlikely.

2. She had a bowel movement no more than once a week even though she consumed large amounts of
laxatives.

3. Always clean up after a bowel movement with wet toilet paper.

4. Try to have three bowel movements a day.

5. He had a bowel movement while in the emergency room.

. Do you think I'm pregnant? </s><s> Abby: No. </s><s> The urine test came back negative.
. George: I noticed that urine output has increased slightly since yesterday.
. I've been emptying urine bags all morning.

. No, you'll pollute the sample! </s><s> Chase, get urine from the catheter.

wm A W N -

. He makes a face as the smell of the urine meets his nose.

1. Let's intubate! </s><s>Malucci: Not yet, I can bag her, all right? </s><s>Carol: She
could vomit and aspirate.

2. [Lucy coughs again and blood spatters on page; Luke turns as she begins to vomit up lots of blood.]
3. Eric, lay down... his abdomen is rigid. </s><s> There's blood in his vomit

4. The amount of vomiting that kid did, would be enough toxins left in his system to show up in his
blood.

5. Izzie: You're a liar. </s><s> And you also smell like vomit.

1. Diarrhea! </s><s> Blood in the stool! </s><s> These are routine questions--

2. [Foreman knocks and enters the room.] </s><s> Foreman: We need a stool sample.
3. Foreman: Stool samples were negative for parasites.

4. Split yourselves into 2 groups, test her blood, test her stool.

5. I asked what you did find in the stool sample. </s><s> Foreman: Stool. </s><s> And traces of iron,

zinc, calcium carbonate, can we leave?
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Fig. VII: Teaching set number 3 “Belly vs. stomach - appropriateness of word choice” - Part Il (Vorbrink 2020: 73, concordance lines:
SEMC; MWC)

The teaching set can be further developed by watching short extracts of the episodes of the
fictional medical TV series on the basis of which the SEMC corpus was complied. As an
observational task, the students could be asked to identify colloquial expressions in conversations
they have watched and to rephrase the transcripts in appropriate medical language. This would
ensure the repetition of the linguistic items, as required by Hutchinson/Waters (2010: 108). The
teaching set would also improve the students’ listening competence, as required by the Ministry of
Education (NKM 2009a: n.p.).

3.4 GETTING INFORMATION - CONDUCTING A PATIENT INTERVIEW

According to Epp/Lewis (2009: 308), about 30 percent of the speech acts of nurses involve asking
for information and giving instructions to patients or family members. In this teaching set, the
focus is on the ‘Clinical performance’ of the nursing students. Cameron (1998: 211) distinguishes
two different needs for the particular competence of ‘Getting information, namely a medical
interview (assessment) and a physical examination. The former is a task that is performed at
the early stage of a patients’ admission to the hospital on the ward. The assessment of patients’
independence and their need of care are of special interest. In order to determine the individual
needs, the nurses have to get the patients’ medical history (Menche 2007: 302). The latter refers to
the fact that an assessment usually involves a brief physical examination with nursing procedures
such as measuring temperature, dressing a wound or giving medication (Oelke 2007: 639). This
teaching set will exclusively focus on the patient interview and not on the physical examination.
To my knowledge, there are no teaching materials that address the specific language task of getting
information from a patient. In her textbook of basic vocabulary for nurses, Jibidar (2017: 151)
presents a dialogue for a patient assessment but merely limits it to asking for a patient’s phone
number and address. Compared with the sample patient records which are used in Germany (cf.
Oelke 2007: 638; Menche 2007: 308), it becomes clear that Jibidar’s short extract is insufficient
to meet the particular needs of German nursing students. The worksheet covers the competence
areas of ‘Interaction” and ‘Production’ (NKM 2009a: n.p.) and is intended for the third year of
schooling (see table 2).

For the worksheet, keywords from a sample patient record based on Oelke (2007: 638) were
extracted. The words were entered into Sketch Engine in order to perform a concordance search
in the SEMC corpus. The extracted keywords are listed in the table below (table 3). With the help
of the concordance lines, a language support sheet was developed for the nursing students. The
support sheet is based on teaching materials designed by Grieser-Kindel/Henseler/Mdller (2012:
106-107). It supports the students with a variety of ways to ask for a certain kind of information
in the patient record. The language support sheet is designed to equip the students with enough
necessary language knowledge, so that they can practise the act of conducting a patient interview
in the subsequent class sessions (Hutchinson/Waters 2010: 109).
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Table 3: Lemmas used for the concordance search in the SEMC corpus for teaching set number 4 (listed alphabetically and clustered) (Vc
2020: 44)

e Address

e Aids - Glasses - Hearing Aid - Cane - Walker
o Allergy

e Diet

e Documents

e Emergency Contact - Family

e Habit - Drinking - Smoking - Drugs
e Job

e Medication

e Mobility

e Sleep

e Symptoms - Problem - lliness

For Instruction / Information:

e Needto/Haveto
e Hello

The phrases and sentences used in the language support sheet are exclusively derived from
concordance lines from the SEMC corpus to ensure the use of authentic language. The support
sheet is in Fig. VIII + IX. Additionally, an English patient history form was created (see Fig.
XI) considering the listed information based on Oelke (2007: 638). The history sheet asks for
basic patient information usually contained in every German assessment sheet. It is important
to highlight that there is a clear separation between the medical assessment and the nursing
assessment in Germany. The former is conducted by the medical staff and contains information
regarding the clinical picture of the patient in conjunction with their medical history, such as
their history of heart diseases (ibid.). Therefore, these types of questions are not included in the
language support sheet for the worksheet, but are included in the medical history form for the sake
of authenticity. It is important to note that the patient form is not given to the patients but instead
exclusively filled out by the nurses (ibid.). Therefore, the students need to be trained how to ask
the right questions in order to fill out the form correctly.
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English / Communication Getting Information
Date: Language Support Sheet
Introduction | -Good morning/ Hello, I'm ....

-Ineed ....

-to ask you some questions.
-you to wait outside.

-You must be very confused / in a lot of pain right now, but I need to

ask you some questions, okay?
Personal -What'’s your permanent home address?
information | -What is your job? What do you do for a living?

-Who is your emergency contact? / Whom can I list as your emergency

contact?

-Do you have family nearby?

-Do you have any paperwork, any transfer documents?
Nursing- -Are you on a special diet?
relevant
information | -How is your sleep pattem? / Do you have sleep problems?

-Do you have unhealthy habits, such as drinking or smoking?

-Do you have any allergies?
Aids -Do you need / wear ...

-glasses / contact lenses?
-hearing aids?
-Do you have mobility problems?
-Do you walk with the aid of a walker?
-Do you have / use a walking stick?
Medication | -I need to know if you are taking ....
-any medication.
-any prescription medication.

Fig. VIII: Language support sheet as part of the teaching set number 4 - Part | (Vorbrink 2020: 74, based on
Grieser-Kindel/Henseler/Méller 2012: 106-107; corpus: SEMC)
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English / Communication Getting Information
Date: Language Support Sheet
-sleeping pills.
-antidepressants.
-Are you allergic to any medication?
Current -What are your symptoms?
symptoms -What is your major symptom?
-Do you have any other symptoms? / What are your other symptoms?
Saying -Is there any family we should contact? / Is there anyone I can call for
goodbye you?
-Thank you!
-That’s all I need to know.
Reacting -But we need to know the truth so we can help you.
-You don’t need to tell me.
-We’ll need to get your medical records.

Fig. IX: Language support sheet as part of the teaching set number 4 - Part Il (Vorbrink 2020: 75, based on
Grieser-Kindel/Henseler/Méller 2012: 106-107; corpus: SEMC)

The assignments are marked by a three-way approach. Firstly, the students are asked to familiarize
themselves with the patient history form and to look up unknown words in a dictionary. Since the
main competence focus of the third year of schooling is on interaction and the communication
skills of the learners (see table 1), the worksheet is designed to equip the students with sufficient
language support so that they can fully engage in the communication task and benefit as much as

possible from the time in class (Legutke 2013: 95).
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English / Communication Getting Information

Date: Exercise Sheet

As a nurse, you are constantly asked to take a patient’s medical history and get
information from them. Today we will look at how you conduct a patient’s admission in

English.

1. Make yourself familiar with the language support sheet. Use a dictionary to look up
words you don’t know.

2. Now, turn to the patient history form. Which questions from the support sheet help
you to get specific information for each section of the patients’ medical history? Use
colors to highlight the matching parts.

3. Pair up with your neighbor. Practise a fictional patient interview and take turns.

Remember, you are practising the role of the nurse in this part.

Fig. X: Exercise sheet for teaching set number 4 (Vorbrink 2020: 76)

Next, the students are asked to highlight matching parts of the language support sheet with
the patient history form to provide an orientation for the students. The last step is to team up
and actually practise a fictional patient assessment. The exercise sheet can be downloaded by
clicking on Fig. X. Legutke (2013: 97) points out the importance of students practising acquired
competences. It enables the learners to prove their language skills and to experience the language
in a real-case scenario (Legutke 2013: 98). Therefore, the worksheet, which is designed for a
90-minute classroom session, should also be used in the following lessons. According to the
learners’ proficiency levels, the following class sessions should offer additional practising time
and eventually the actual presentation of the role play (Legutke 2013: 94). Getting the students to
videotape their medical interview scenes could modify the act of presenting. Ideally, this would
be done in the nursing school’s skills lab. Rattani/Kaakour (2019: n.p.) encourage the use of self-
produced screenplays in the classroom. Additionally, this innovative teaching method can be used
to facilitate the students’ production skills by focusing on the act of screenwriting instead of a
more improvised acting approach, as evident in my worksheet. It also facilitates the students’
media competence, as required by Triibswetter/Figueiredo (2019: 345).
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PATIENT HISTORY FORM

PERSONAL INFORMATION: Date: PRIMARY DIAGNOSIS:
Patient’s name: Name of nurse:
Date of birth: D Patient history compiled with a third party:
Address:
Phone number: (name, surname) SECONDARY DIAGNOSIS /
— - - OPERATIONS:
Housing situation: Size: Weight: BMI:
own household

[[] in a household with: IMPORTANT INFORMATION:

ALLERGIES: E yes | no
Family members help in the household with:

IMPORTANT MEDICATION: FAMILY HISTORY:
Employment (type):
Emergency contact:

AIDS: DIET

hearing aid  left / right :
(name, surname) EI caring at ¢ ne ] yes E‘ no
L glasses / lenses If yes, please specify:
(phone number)

Fammily doctor O walker / walking stick HABITS.

OTHERS: D non-smoker D smoker
Transfer documents: E yes[ ]| no CURRENT SYMPTOMS: ADDICTION PROBLEM:
Native language: ﬂ yes l—] no

Fig. XI: Patient history form - Teaching set number 4 (Vorbrink 2020: 77, based on Oelke 2007: 638)

3.5 ADDITIONAL CONTEXTS OF HELP (V/N)

The last unit of the teaching sets developed in the course of the present chapter is designed
for the third year of nursing schooling (see table 2). Unlike the other teaching materials, this
exercise is characterized by the learners’ direct use of the concordancing tool Sketch Engine
and makes the students actively engage with the SEMC corpus. According to Cameron (1998:
214), the targeted language need is ‘Speech production accuracy’ in the context of Vocabulary
learning’ and the ‘Clinical performance’. More precisely, it facilitates the ability of ‘recognizing
and deflecting cranky behavior and insults’ in order to respond in a de-escalating way (ibid.). The
relevant competence areas of the Ministry’s guidelines are ‘Interaction’” and ‘Production’ (NKM
2009a: n.p.).

As mentioned above, Epp/Lewis (2009: 308) have pointed out that the speech acts of offering
and asking for help are two of the main language skills of nurses. The teaching set presented in
section 3.2 addresses this particular need. However, since the lemma help is highly frequent in
the SEMC corpus (count 723), it is necessary to look at additional meanings of the word besides
the ones identified by Epp/Lewis (ibid.). This should enable the students to accurately respond to
statements by patients and family members involving the word help in a context other than asking
for it.

Knowing a word involves various aspects, such as the written and spoken word form, knowledge
of grammar, and knowledge of its meaning and associations (Nation 2013: 145). Nation (2013:
132) lists a range of activities that are suitable for vocabulary learning in order to address the
meaning, concept, and reference of a word. My worksheet is based on Nation’s suggestions to
strengthen the concept and reference of a word. This particular aspect of vocabulary knowledge
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‘involves having a clear idea of the underlying meaning of a word that runs through its related
uses, and also involves being aware of the range of particular uses it has, that is, what it can refer
to’ (Nation 2013: 134-135). This activity enables the learner to understand the word help when it is
used in a new context. Moreover, it helps the students to use the word in new ways (ibid.). Useful
techniques to facilitate the named skills are ‘finding common meanings’ and ‘playing at word
detectives’ (Nation 2013: 132). The former is a technique which helps the learners to understand
the core meaning of a particular word (Nation 2013: 135). The latter refers to an activity where
the learners look for information about a word they are already familiar with (Nation 2013: 136).
The worksheet combines both activity types for the word help (v/n).

As mentioned above, in their previous year the students have been introduced to the word help.
Naturally, the students are left with a positive connotation of the word, since they have intensely
experienced it within that particular context. In this exercise, the students will be introduced to
new uses of the word help.

1) Alex: Martin, we're trying to help.</s><s>Robert: | don't want your
help.</s><s>(Alex

2) Derek: Look, | appreciate you're trying to help, but -</s><s> Other doctor in
elevator:

3) This is not helping! </s><s>Meredith: She fell.</s><s>When she twisted her ankle,
she

4) Alex: Martin, we're trying to help.</s><s>Robert: | don’t want your help
.</s><s>(Alex

5) that... that is not helping!</s><s>Why don't you tell me what is, then?</s><s>Talk
to

Notice the differences of usage in example 3) and 5) in comparison to the usage in 4). Both have
a negative connotation, but in 4), the person uttering the sentence rejects the help that is being
offered, whereas in 3) and 5), the focus is on the fact that the help which has been offered and
accepted is not helpful. Patients’ statements like these require a different type of response from the
nurses. This particular corpus-based teaching set is supposed to raise awareness of the versatile
use of help in the medical work field in order to induce an appropriate reaction in response to the
explicit meaning of the sentence.

It is important to note that in order for the students to work with a corpus compiled by their
teacher, such as the SEMC, it is necessary for them to create an account beforehand. This way,
the teacher can share the specialized corpus with the class. It is recommended to do this prior to
the actual class session. Ideally, this can be combined with an introductory class session on Sketch
Engine and corpus linguistics in general. An introductory session might contain basic information
on the tool itself. Sketch Engine’s website (Sketch Engine 2020: n.p.) provides a short YouTube
video well-suited for this purpose and presents an additional listening comprehension for the
students.
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In this hard version of using corpora, the students have direct access to the teacher’s SEMC
corpus. Stevens (1991: 42) underlines the importance of the worksheet design for this type of
teaching material. It has to walk the students through every single step of the process as closely as
possible and gradually release them to their independent investigation of the concordance lines.
The assignment sheet has been designed to meet that particular need by integrating screenshots
from the homepage itself to underpin the directions (see Fig. XII-XIV). Both students and teacher
will be provided with laptops from the school and a free version of Sketch Engine. Since each
classroom is equipped with a projector, the teacher can demonstrate each step to ensure additional
guidance.
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English / Communication Additional Contexts of
Help
Date:
Instructions

During the past years of schooling, you have worked with different kinds of teaching
materials derived from corpora. The presented concordances have been carefully
selected for you by your teacher. Now it is time for you to explore a corpus and

investigate patterns of language. Team up with your neighbor.

The following steps will guide you through the interface of Sketch Engine step by step.
Let’s get started!

Step 1) Start the laptop in front of you and open the browser.

Step 2) Type https://www.sketchengine.eu into the browser’s address bar.

Step 3) Click on the blue login button on the Sketch Engine start page.

senve (D  sooscrion o news

SKETCH
ENGINE

Step 4) Enter your username and password.

Step 5) Go to “Select corpus”.

SKETCH | Social English for Medical Context
ENGINE S

Dashboard

Select corpus

Word Sketch

Word Sketch Difference [

| §= Wordiist
Thesaurus EAunniy

sowmooe O i &

Concordance Keywords
| 5! Tarminology extraction

-

Wordlist n One-Click Dictionary

N-grams

z
m o m wm

Or

Keywords .
ANNOTATIONS
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Fig. XII: Instruction sheet for teaching set number 5 - Part | (Vorbrink 2020: 78, screenshots: Sketch Engine 2020: n.p.)

Step 6) Now click on the shared corpus “Social English for Medical Context”.

Step 7) Click on “Concordance”.

SOCIAL ENGLISH FOR MEDICAL CONTEXT

Word Sketch ® Word Sketch Difference

Collocations and word combinations (0] Compare collocations of two words

e = Thesaurus =.= Concordance

- Synonyms and similar words = = Examples of use in context
=ez Parallel Concordance = Wordlist
=02 Translation search ’- Frequency list

N-grams 3= Keywords

-
N= Multiword expressions (MWES) == Terminology extraction

’, Trends @ One-Click Dictionary

Diachronic analysis, neologisms Automatic dictionary drafting

Step 8) Click on the tab “ADVANCED” and type the word “help” into the search field.

BASIC ADVANCED h

simple

Query type @
simple help

lemma

phrase
word
character

caL

Subcorpus @
none (the whole cor... ~ +

Filter context & v

Texttypes ? v

Fig. XIlI: Instruction sheet for teaching set number 5 - Part Il (Vorbrink 2020: 79, screenshots: Sketch Engine 2020: n.p.)
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Step 9) Now select the filter “Lemma context” and type in the word “not”.

Press the red go-button!

Subcorpus
none (the whole cor... ~ -+

Filter context & -

(O Do not filter
Lemma context

(¢]

Now you should be able to see all of the concordance lines (total of 160).

Part-of-speech context

Only keep lines with

~ of not within 5

left and right -

Assignments:

~ Tokens

CONCORDANCE Social English for Medical Context > @ 2 @ |
simple help 160 context (lemmas"not’) (-5.5,-KWIC) 160 (133.62 per mition) X Q 3 =~ @@« X == 288 -0 kwWwc- + O
O Details Left context KwIC Right context
[ ] tripod.com ><8> You? </s><s> LUCY: | don't know. </s><s> Sometimes | can't help  but think that God is just this comforting illusion. </s><s> We all wan!
[} tripod.com e sent out this newsletter saying how happy she is. </s><s>|can't help but see it as her way of saying "hey, look how well | traded up. </s><
[m} tripod.com 1en, it'l take some time and... </s><s> CARTER: Time isn'tgoingto  help , Stephen is brain dead, with no possibility of recovery. </s><s> LUC
(m} tripod.com as Stephen's came into the ER in liver failure. </s><s>Now, |can't help but to think that if God meant for Stephen to die tonight, at Christmas
] archive.org <Js><s> The girls exchange glances. </s><s> CAROL: Look, Ican't help you | you don' tell me what it is. </s><s> ANDREA: Well. um, we're i
s O archive.org tually, | just need to find your lounge area. </s><s>MALUCCI: Can| help you? </s><s>We do n't usually let people wait in the lounge area. </
(m} foreverdreaming.org u're trying to help, but - </s><s> Other doctor in elevator: This is not helping | </s><s> Meredith: She fell. </s><s> When she twisted her ankle, st
e O foreverdreaming.org to social services? </s><s> Meredith: According to Anna they can't  help  us. </s><s> Apparently Anna's father believes she's missing somethi
(m} foreverdreaming.org s> Look | know you can't see this because you're initbut you can't  help  her now. </s><s> It'll only make it worse. </s><s> Walk away. </s><s
[} foreverdreaming.org s> MVO: At the end of the day there are some things you just can't  help  but talk about. </s><s> Bailey: You really want to be the one to dispo
foreverdreaming.org 1e separating you from the people you work with. </s><s> It does n't  help 1o get too familiar. </s><s> To make friends. </s><s> You need boun
9 ge!

[m} forever: ing.org /? </s>«<s> You have to come back, but you ca n't tell anybody that | helped you outside of the hospital or | might lose my job. </s><s> Understar
(] foreverdreaming.org Js><s> Izzie: What? </s><s> Come on, I'm not getting any. </s><s> Help a girl out with a few details. </s><s> (Alex in locker room working out
« O foreverdreaming.org Alex: Martin, we're trying to help. </s><s> Robert: | do n't want your  help «</s><s> (Alex pins him down onto the bed as Olivia races round an
(m] foreverdreaming.org x: Could you be any more patronizing? </s><s> | did n't ask for your help . </s><s> Meredith: Enough with the ego! </s><s> You big baby! </s:
o O forever ing.org wowing up. </s><s> Alex: Forget it alright, | did n't ask for anybody's  help </s><s> Cristina: Okay Evil Spawn, you can nurse your pride; key v
O foreverdreaming.org the mic) </s><s> lzzie: Okay. </s><s> George (amused): That's not helping the beast sleep. </s><s> zzie: Ah no. </s><s> (she shakes her head
(m} foreverdreaming.org x. </s><s> The episodes happen when | wo n't relax. </s><s> (Izzie helps Pamela stand up) Do you really think you can fix this? </s><s> l2zie:

Take a look at the lines and select the ones where Aelp is used in a different way

than offering help or asking for it. You can tick the boxes to mark the lines.

e Once you finished looking through all of the pages, you can look at your
selection by clicking on the blue button “SELECTED” at the bottom of the
page.

e Examine your selection closely. Think about how kelp in this context is different

from the context of asking for help or offering it. Take notes.

Fig. XIV: Instruction sheet for teaching set number 5 - Part Ill (Vorbrink 2020: 80, screenshots: Sketch Engine 2020: n.p.)

The assignments are based on Gabrielatos’ (2005: n.p.) and Kennedy/Miceli’s (2001: 82)
approaches to the hard version of corpus use in language teaching and learning. The first step
is to introduce the students to the underlying question: ‘In what other ways can you use the
word help other than to ask for it or offer it?” This is followed by the outlined search strategy
of asking the students to perform an advanced concordance search in the SEMC corpus with
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the lemma of interest. The added lemma context is not with five tokens for both sides left and
right. The advanced concordance search of help in connection with not makes the overall number
of concordance lines more manageable (count 160) for the students. In comparison, a simple
concordance search gives an overall count of 887 lines. Asking the students to search all 887
instances might be overwhelming and it will be particularly difficult to identify additional patterns
of the word of interest.

After the concordance search is completed, the students are asked to analyze the concordance lines
for uses of help in connection with not. This marks the third step identified by Kennedy/Miceli
(2001: 82) and is referred to as ‘observing the examples found and selecting relevant ones’. During
their search, students will come across familiar concordance lines used in the worksheet from the
second year of schooling (see section 3.2). As mentioned above, it is very important that the teacher
ensures close guidance of the students, for example by demonstrating how to see the word in fuller
context by clicking on the key word (Gabrielatos 2005: n.p.). Also, Sketch Engine has a selection
function, so that after the students have examined all concordance lines and ticked suitable ones
for the particular context, they can look at their selected lines.

Once the students turn to their downsized choices, they are asked to examine the use of help in
this new context. For further investigation, they can either print out their selection or work with
a copy. They can also open a word document and paste the concordance lines into the document.
After the students have classified the new forms, the next step, according to Thomas (2017: 20), is
to form generalizations. According to Kennedy/Miceli (2001: 82), this marks the last step in the
learners’ investigation and is referred to as ‘drawing conclusions’. One possibility to continue the
teaching set in the following classroom sessions is to practise how to appropriately react to the
diverse uses of help in the clinical setting.

4. CONCLUSION

The English language teaching materials developed in the course of the present study are a
first step towards successfully implementing the subject ‘English / Communication’ in the new
curriculum of nursing education in Germany. So far, the worksheets are merely theoretical and
still need to be practically tested in the classroom setting.

Corpus-based teaching materials should be seen as an addition to existing teaching methods and
materials (Gabrielatos 2005: n.p.). They are not at any time intended to replace conventional
language-teaching methods, such as the work with textbooks.

Although a variety of aspects relevant for the design of corpus-based teaching materials was
considered in the present study, a closer examination of other characteristics of nursing remains
necessary to ensure the teaching materials’ maximum usability. These include cultural differences
and varying ways of understanding, communicating and coping with health-related issues (Bosher
2013:265).

Another factor still in need of examination are the language needs of German nursing students.
Since the care reform is fairly recent, we still lack a particular needs assessment in Germany
with regard to English language skills in class and clinic. Therefore, the language needs for
the teaching materials developed in the course of the present study were derived from Anglo-
American and Canadian studies conducted by Cameron (1998) and Epp/Lewis (2009). Yet, these
countries have different training systems. For this particular reason, it is quite likely that a German
assessment will yield differing needs to varying degrees. Compared to other countries, the nursing
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profession in Germany is organized in two different ways: as an apprenticeship and as a course
of studies. Regardless of the chosen course of education, the nurses perform similar tasks at
work that do not differentiate with regard to the level of responsibility or level of payment
(Baumgarten/Ayerle 2016: 53). However, some fundamental differences could be identified. For
example, unlike in Germany, academic skills such as writing texts and reading studies are part
of the American nursing tasks (Cameron 1998). Furthermore, German nurses are predominantly
responsible for therapeutic and nursing procedures, which do not include medical prescriptions
or examinations, as is the case for their American colleagues. These differences can be attributed to
the diverging education systems: in most countries, nursing training is almost exclusively located
in the academic field and is not offered as dual training as it is in Germany (Menche 2007: 56-57).
This stresses the necessity for a German needs assessment on the one hand, but also underlines
restrictions that apply to transferring the foreign needs analysis to the development of teaching
materials for German vocational schools on the other. Nevertheless, the foreign needs analysis
offers a suitable starting point for determining the needs of German nurses with regard to English
language learning in class and clinic.

Bosher (2013: 265) underlines the importance of cultural differences in nursing education because
they can affect the communication with patients and their family members in various ways. It is
essential to take these aspects into account when selecting specific topics in English lessons in
order for nursing students to develop a competent and sensitive handling of it in class and clinic.

With regard to the corpus used for the development of teaching materials for the nursing school
context, it may be worth considering compiling a spoken corpus based on authentic English
interaction in the German clinical setting rather than on communication of fictional American
medical television shows.

Romer (2009: 92) advises to create a database which contains useful corpus-based exercises for
nursing education. Additionally, the database should list suitable corpora that teachers and
students can turn to for this particular setting.

Generally, teaching education should also be targeted in the course of the reform. One option
could be to refine university training programs by offering elective courses. These could train
future teachers in various fields of vocational education and target relevant aspects, such as topic
selection, task development, and the use of corpus linguistics in connection to vocational language
teaching. Ideally, the elective courses could help to raise teachers’ awareness of students’ needs and
train them to determine learners’ needs in general. Corpus linguistics could be incorporated into
the courses as a potential teaching method in vocational language teaching.
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Wong, Roger Y./Saber, Sadra S./Ma, Irene/Roberts, Mark J. (2009) “Using television shows to
teach communication skills in internal medicine residency”, In: BMC Medical Education 9 (9), 1-8.

1 The German term is ‘Pflegeberufereformgesetz’ (PfIBRefG). The new job title is ‘Pflegefachfrau
/ Pflegefachmann’

2 This subdivision of vocational schooling is typical of Germany and not common in other
countries (Jiirgensen 2019: 7).

3 The practical training takes place in different clinical settings, e.g., different specialized medical
department as well as outpatient treatment and home care (PfIBRefG 2017: 2584).

4 The specialized lessons are now thematically divided into 11 curricular units and deliberately
distance themselves from the previous subject canon, i.e., teaching topics isolated from one
another and not with underlying occupational situations (MK 2020: 4).

5 The first author has been working at the nursing school since 2017 and has been the head of
curriculum development since December 2019.

6 The German term is ‘Binnendifferenzierung’

7 The German term is ‘Pflegehelfer’.

8 The context in the concordance lines was not sufficient to grasp the meaning of the word.

9 This meets the general requirements defined in the guidelines from the Ministry of Education
(NKM 2009a: n.p.), which focus on the ability of the students to use a dictionary correctly.
However, this aspect of language learning is not addressed in the present chapter.

10 Source: SEMC corpus - concordances from an advanced concordance search with help and
not.

11 While watching, the students can be asked to note down important information, so that they
can give a short summary of the video.

12 Each school laptop has a direct connection to the general printer.

13 Further fields of vocational training in Germany include engineering, health sciences, and
cosmetology.
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APPENDIX: ADDITIONAL RESOURCES

ELEN LE FOLL

This section is simply a list of additional, useful resources for you to continue your corpus
linguistics journey.

This list aims to be dynamic: should you find a dead link, or that a resource is missing, do please
send me an e-mail. In the spirit of this Open Educational Resource, freely available resources will
be prioritised.

1 ONLINE CORPUS TOOLS AND CORPORA

+ English-corpora.org

o Free basic access to all users and corpora (with a limited, but usually sufficient,
number of queries).

o Registration required.
o Option to upgrade to premium individual or academic licenses.

o Gives access to a range of English corpora covering general British and American
English, web English registers, online news, Wikipedia articles, World Englishes,
etc.

+ Sketch Engine

o Limited free trial account (30 days).
o Registration required.

o Many EU higher education institutions have access via the EU-funded ELEXIS
project.

o Gives access to a range of English corpora including the Spoken BNC2014, the
EnTenTenl5, the Cambridge Open Learner Corpus, many non-English corpora,
and the possibility to build DIY corpora.

> A number of open corpora are available without an account.
« SKELL (Sketch Engine for language learning)
o Free and no registration required.

« CQPweb

o Free
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o Registration required.

o Gives access to several useful English corpora including the Spoken BNC2014, the
American and British English 2006 corpora, and many corpora in languages other
than English (e.g. Arabic, Norwegian, Punjabi, Thai).

« BNClab
o Free and no registration required.

o A learner-friendly interface to explore the spoken sections of the British National
Corpora (BNC) 1994 and 2014.

> The Corpus for School project website features many worksheets and lessons ideas
to work with the BNClab.

« TCSE Ted Corpus SearchEngine

o Free and no registration required.

o A user-friendly search engine designed to explore TED talks with the transcripts
and original videos.

o Includes useful concordancing, n-grams and construction functions.

« Compleat Lexical Tutor

o Free and no registration required.
o Includes a range of useful tools for data-driven learning.

« Michigan Corpus of Academic Spoken English (MICASE)

o Free and no registration required.

« Michigan Corpus of Upper-Level Student Papers (MICUSP)

o Free and no registration required.
+ VersaText
o Free and no registration required.
o Allows teachers or learners to analyse individual texts.

» Leeds collection of Internet corpora

o Free and no registration required.
o Includes a range of Internet language corpora, including in languages other than
English.

2 FREE DOWNLOADABLE CORPUS TOOLS FOR OFFLINE CORPUS WORK

« AntConc
o Free to download and use for non-commercial purposes.
> Works cross-platform (Windows, Mac OS X, Linux).

o Can be combined with a whole suite of more specialised free software also
developed by Laurence Anthony (e.g. AntCorGen to create discipline-specific
corpora on the basis of open-access academic articles).

o LancsBox
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o Free to download and use for non-commercial purposes.

> Works cross-platform (Windows, Mac OS X, Linux).

A far more comprehensive list of corpus tools can be found here.

3 ADDITIONAL FREE ONLINE RESOURCES FOR TEACHERS AND LEARNERS

The Corpus for School website features many worksheets and lessons ideas based on the
BNClab (see above) for A-level English and English as a Foreign Language (EFL) (project
leader: Dana Gablasova).

Improving writing through corpora: Data-driven learning? A free online course in five
modules from the University of Queenland (also available in Mandarin Chinese)

Datengesteuertes Lernen: Lexiko-grammatische Kenntnisse erweitern und sprachliche
Zweifelsfille 16sen. An accessible article on data-driven learning with examples and
worksheets for the EFL classroom by Dirk Siepmann (in German).

Recordings of Peter Crosthwaite's online workshops on corpora and data-driven learning
for English Language Teaching (ELT) lesson planning.

Video recordings of talks and/or slides on the use of corpora to inform the teaching of
English for Academic Purposes from a one-day event organised by the BAAL Corpus
Linguistics SIG and held online on 14 Jan 2021.

A series of short video tutorials on using english-corpora.org and Sketch Engine by Elen
Le Foll (recorded in 2020 and 2021).

4 RECOMMENDED BOOKS

Bennet, Gena R. (2010). Using Corpora in the Language Learning Classroom. Corpus Linguistics
for Teachers. University of Michigan Press: Michigan ELT.

Crawford, William J., & Csomay, Eniko (2016). Doing corpus linguistics. New York:
Routledge.

Crosthwaite, Peter (Ed.). (2020). Data-driven learning for the next generation: Corpora and
DDL for pre-tertiary learners. London; New York: Routledge.

Friginal, Eric (2018). Corpus linguistics for English teachers: New tools, online resources, and
classroom activities. New York: Routledge.

O’Keeffe, Anne, McCarthy, Mike, & Carter, Ronald (2007). From corpus to classroom:
Language use and language teaching. Cambridge: Cambridge University Press.

Pérez-Paredes, Pascual (2020). Corpus Linguistics for Education: A Guide for Research (1st ed.).
Abingdon, Oxon; New York: Routledge.

Poole, Robert (2018). A guide to using corpora for English language learners. Edinburgh:
Edinburgh University Press.

Timmis, Immis (2015). Corpus linguistics for ELT: Research and practice. London; New York:
Routledge.
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